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. Introduction

Eastern Michigan University (EMU) is a public multipurpose comprehensive metropolitan
university located 40 miles west of Detroit and 10 miles east of Ann Arbor. Designated in 1849 as the
Michigan State Normal School, the university continues its emphasis today on educator preparation.
The university occupies 803 acres and 129 buildings and in the fall of 2003 served 23,710 graduate
and undergraduate students (17,982 undergraduates and 5,728 graduate students). Undergraduate
students are 60 percent female, graduate students are 58% female. Eighty-four percent of the EMU
student population is white, 12% African-American, 2.1% Latino-American, 1.3% Asian, and 1%
Native American. Most students are from the state of Michigan, but 47 states and 117 countries are
also represented among the student body. The university is comprised of five colleges: Arts and
Sciences, Business, Education, Health and Human Services, and Technology. The institution offers
baccalaureate degrees (400 majors, minors, and concentrations), masters degrees (85
degree/certificate programs), the specialist degree in leadership, special education administration, and
curriculum development/assistive technology, Ed.D in educational leadership, and the Ph.D. in
clinical psychology. The university offers courses and programs in Detroit, Flint, Grand Rapids,
Jackson, Livonia, Monroe, Traverse City, Brighton and Washtenaw County through compressed
video, the Internet, and other modes of instruction.

The mission statement for EMU indicates that the institution is “committed to excellence in
teaching, the extension of knowledge through basic and applied research, and creative and artistic
expression. Building on a proud tradition of national leadership in the preparation of teachers, the
institution maximizes educational opportunities and personal and professional growth for students
from diverse backgrounds through an array of baccalaureate, master’s, and doctoral programs. The
institution provides a student-focused learning environment that positively affects the lives of
students and the community. The university extends its commitment beyond the campus boundaries
to the wider community through service initiatives and partnerships of mutual interest addressing
local, regional, national and international opportunities and challenges” (Undergraduate Catalog, p.
5). In addition to its stated mission, EMU has adopted eight institutional values: Teaching and
Learning, Excellence, Human Dignity and Respect, Diversity, Scholarship and Intellectual Freedom,
Public Engagement, Leadership and Participatory Decision-Making, and Integrity. Eight guiding
principles support the institution mission and values: Accessibility, Relevancy, Responsiveness to
Change, Flexibility, Quality, Collaboration, Accountability, and Affordability.

The College of Education (COE) has prepared educators for more than 150 years. For several
years, the COE has been the nations’ largest producer of professional education personnel. Programs
are offered at the bachelors, masters, specialists, and doctoral degree levels. The stated mission of
the COE is to “create an exemplary educational environment to develop the intellectual curiosity,
creativity, critical and reflective thinking, and problem-solving abilities of students so that they may
become ethical, productive, contributing participants and leaders in a democratic and diverse society”
(2003-2005 Graduate Catalog, p. 103). Candidates in the COE are racially diverse (15.2% initial
programs; 10.6% advanced programs.) Racial diversity is also represented in COE faculty (21.1%).

The unit (defined as the COE) offers initial programs in the following areas: early childhood,
elementary education, secondary education (biology, business services and technology education,
chemistry, comprehensive communication and theatre arts, computer science, earth science,



economics, French, general science, geography, German language and literature, history, language
literature and writing, marketing education, mathematics, physics, political science, psychology,
social studies, sociology, Spanish, vocational business, vocational education and vocational
marketing education), K-12 (art, Japanese language and culture, music — instrumental and vocal,
physical education, and technology and design education). Initial programs are also offered in
special education (emotionally impaired, hearing impaired, cognitively impaired, physically or
otherwise health impaired, visually impaired, and speech-language pathology). Initial programs can
be completed at the undergraduate level or as a post-baccalaureate candidate. Advanced programs
resulting in the MS degree are offered in the following areas: early childhood, elementary education,
middle level education, business education, technology education, secondary education, physical
education, music education, common learnings in curriculum, art education, reading, educational
technology, emotionally impaired, hearing impaired, learning disabilities, physically or otherwise
health impaired, cognitively impaired, visually impaired, school counselor, and educational
leadership. Advanced programs resulting in the specialist degree are offered in administration and
supervision of special education programs, curriculum development in special education and
educational leadership. The doctorate is offered in educational leadership.

The unit offers programs at several off campus locations: Brighton, Detroit, Flint, Grand
Rapids, Jackson, Livonia, Monroe, and Washtenaw County. One team member visited the Livonia
site. Candidates in the Urban Teacher Program in Detroit were interviewed by speaker phone. One
program (Master of Arts in Educational Media and Technology) is offered totally on-line. Several
advanced program courses are also offered on-line. Faculty who teach in the Educational Media and
Technology program were interviewed via a chat room. Candidates in an on-line course were
interviewed via a live chat. It is primarily full time faculty who teach both off campus and via the
web. The instrument to evaluate instruction and courses used in on-campus courses is also used for
all distance and web delivery courses.

The unit has instituted several changes since the last NCATE visit:

1. 1997-98. Program changes were instituted in several majors, and minors: physical
education, political science, economics, geography, and social studies (majors) and in physical
education, adapted physical education (minors). Modification of the “reconfiguration” of initial
programs occurred. Several advanced programs (early childhood education, speech pathology) were
revised. Astronomy and industrial arts programs were deleted from the programming. English as a
Second Language, industrial technology (since deleted), and technology and design were added
programs.

2. 1997-98. The conceptual frameworks was modified. The Urban Teacher Program in
Detroit was expanded. The CLIMB project with Washtenaw Community College was initiated to
bring/retain minority students into the initial program. Advising was revised to focus more on group
vs. individual advising. Increased and improved advising materials were made available to candidates
in print and on line.

3. 1998-99. Changes in various professional/pedagogy courses and course sequencing were
initiated. The special education program was converted from elementary/secondary to K-12
certification. Refinement of the conceptual frameworks continued and greater incorporation of



conceptual frameworks were emphasized in catalog materials, web site materials, promotional
materials, syllabi, etc. Initial program advising was enhanced. Organizational changes were planned
to address issues related to forthcoming new facilities.

4. 1999-00. The COE took occupancy of the Porter Building. Re-structuring of the Office of
Collaborative Education occurred. COE Clinics were created. A vastly increased/enhanced set of
computers/technology were acquired and placed in laboratories, classrooms, and offices. Significant
professional development for faculty and staff related to technology applications was provided. The
Teacher Quality grant/project was initiated. Identification of desired dispositions and assessment of
dispositions for initial and advanced programs was initiated. Continued phase-in of FETE (pre-
student teaching field experiences) was underway. Revisions in requirements for post-baccalaureate
teacher certification students (general education in particular) were implemented. Modification of the
social studies major was approved. A cooperative doctoral program with Grand Valley State
University was initiated. Assessments and rubrics were designed for the pedagogy sequence in the
initial program. Implementation of the John W. Porter Chair in Urban Education occurred. The COE
Advising Coordinator position resulted in numerous enhancements to the advising processes. Use of
the Educational Benchmarking Inc. bench marking assessment was implemented.

5. 2000-01. Additional modifications in the conceptual frameworks were approved.
Additional program changes made, especially in response to low Michigan Tests for Teacher
Certification (MTTC) scores. Phase-in of the FETE course was completed. Dramatic increases in the
numbers of minority students and men were noted. The “Comer Project” resulted in approximately 30
partner schools in Detroit. Additional technology was acquired.

6. 2001-02. Additional changes in conceptual frameworks (both initial and advanced) were
approved. Substantial program modifications were approved in majors in earth-space science,
biology, physics, geography, and special education. The state approved “clean up” of MTTC test
rosters (thus permitting elimination of inappropriate persons attributed to EMU). Surveys of first
major program completers and their immediate supervisors were initiated. Electronic
communications involving student teachers, university supervisors, and cooperating teachers were
implemented. Numbers of under-represented persons in the faculty and student body were increased.
Increased numbers of College of Arts and Science faculty were involved in P-12 school activities.
An Interim Assistant dean for advising was appointed, additional full-time advising staff were
acquired, a COE advising advisory board was established, and increased advising activities were
accomplished. The Urban Teacher Program was expanded to Flint, as well as Detroit.

7. 2002-03. Data gathering related to the assessment system was initiated. SPA reports were
submitted and responses were received. A revised student teaching unit (based on the Teacher
Quality model) was implemented. Additional substantial technology enhancements were instituted.
An all-time high number of COE credit hours were generated. Admissions to the initial program by
under-represented populations remained high, along with number of students admitted to programs
with a high need for teachers. Efforts to “internationalize” the curriculum were increased. The
NCATE Institutional Report and Exhibit materials were prepared.



This visit was a joint NCATE/State visit. Initial and advanced programs were reviewed
during the visit. There were no state team members, only a Michigan Department of Education
consultant.



Conceptual Framework
Introduction

In 1993, the Basic Elementary and Secondary Committee (BESE) of the Department of
Teacher Education created a multi-department, multi-college steering committee to guide the
collaborative development of a conceptual framework for initial teacher preparation programs.
Representatives from all key constituent groups (P-12, colleges outside of the College of Education
(COE), and all departments within the COE) identified beliefs and values that became the foundation
for the conceptual framework at both initial and advanced levels. Values and beliefs emphasized
within the conceptual framework require candidates to become caring individuals who are committed
to all students’ learning within supportive learning communities. Candidates must be student-focused
and persistent in pursuing high developmentally appropriate expectations for all students. They must
be knowledgeable regarding content and pedagogy including use of technology. The conceptual
framework stresses reflective practice, demonstration of professional dispositions and effective
communication skills, and the ability to plan instruction for diverse students. Candidates are
expected to prepare students for active participation in democracy through nurturing critical
thinking, creative thinking, and problem solving. The unit’s mission: “To create an exemplary
educational environment to develop the intellectual curiosity, creativity, critical and reflective
thinking and problem-solving abilities of our students so that they may become ethical, productive
and contributing participants and leaders in a democratic and diverse society” was also taken into
consideration and incorporated into the conceptual framework. Feedback was obtained from
individuals and groups over the course of the next two years. In 1996, the conceptual framework was
formally approved. During the 1997 NCATE visit, the conceptual framework was still not fully
implemented and a weakness (lack of articulation of the conceptual framework by some candidates
and faculty) was listed in the team report. This concern resulted in the adoption of a revised theme,
“Caring Professional Educators for a Diverse and Democratic Society” for initial programs. The
current conceptual framework articulates the role of teachers as caring educators and the
responsibility of teachers to celebrate diversity and to prepare students for active participation in
democracy.

Key to the conceptual framework is the incorporation of the INTASC Standards knowledge,
skills, and dispositions with institutional outcomes that are expected of all initial program candidates.
The conceptual framework includes 22 broad goals clustered in five categories:

I. Caring educators are committed to all students' learning within supportive learning
communities. They are student-focused and persistent in pursing high and appropriate
expectations for all students.

A. Set realistic high expectations for learning and persist in helping all students to reach them.

B. Develop (P-12) student cooperation, interpersonal skills and self-esteem in a safe environment.

C. Know the importance of interacting positively with (P-12) students and their families.



I1. Professional educators are knowledgeable regarding content, pedagogy, and educational
technologies.

D. Understand the central concepts, tools of inquiry and structures of the isciplines he or she teaches.
(Content)

E. Have knowledge of district, state and national curriculum standards or documents.

F. Establish learning goals that are appropriate for (P-12) students and emphasize critical thinking,
creativity and problem solving.

G. Understand the theoretical and applied aspects of the teaching-learning process. (Pedagogy)

H. Create meaningful learning experiences that are appropriate for (P-12) students and guide
students to successful achievement of critical thinking, creativity and problem solving goals both
within and across disciplines.

I. Design activities using a variety of instructional strategies.

J. Use traditional and alternative assessment strategies continuously to ensure (P-12) student
learning and refine teaching practices.

K. Use instructional technology to enhance learning and personal/professional productivity.
I11. Professional educators are reflective in their practice.

L. Consider a wide variety of factors when making instructional decisions (e.g., context, students,
content, methods, research, learning theory, policies, community, prior experiences, etc.).

M. Use systematic means to examine the relationship between teaching actions and student success.
IV. Professional educators demonstrate professional dispositions and communication skills.

N. Know the importance of fostering relationships with school colleagues and agencies in the larger
community to support student learning and well being.

O.Communicate clearly and effectively in interpersonal situations.

P. Communicate clearly and effectively in writing.

Q. Understand the ethical dimensions of teaching in a culturally diverse democratic society.
R. Demonstrate professional dispositions: adherence to professional ethics, collaboration, and

commitment to diversity, commitment to teaching, emotional maturity, initiative, responsibility,
responsiveness to professional feedback, self-reflection, and student-focus.



V. Educators for a diverse and democratic society celebrate diversity in schools and
communities. They prepare students for active participation in a democracy through
nurturing critical thinking, creative thinking and problem solving within communities.

S. Adapt instruction and assessments to meet the diverse needs of learners (e.g., backgrounds,
experiences, learning styles, developmental levels, etc.).

T. Create opportunities to encourage (P-12) students to value and respect diversity.

U. Articulate an informed and thoughtful position on the purpose of schools in a culturally diverse
democratic society.

V. Clarify, monitor and assist (P-12) students in achieving standards of student conduct in a
democratic environment.

At the same time development of the initial program conceptual framework was underway,
parallel efforts were underway to develop a conceptual framework for advanced programs. The ad
hoc Graduate Certification Program Committee initiated work related to the development of the
advanced program conceptual framework in 1993-1994. Further development and refinement of the
advanced program conceptual framework was undertaken by the Committee on Advanced Programs
in 1994-1995. The theme for advanced programs at this time was “Eastern Michigan University
advanced professional education programs develop leaders who demonstrate reflective thought and
scholarship within the context of a culturally diverse society.” Additional discussion about the
advanced program theme over the next eight years resulted in a revised theme, “Inquiry, advocacy,
and leadership in education for a diverse and democratic society”, and the addition of four roles for
which advanced program candidates should be prepared: educational leader, reflective inquirer,
collaborative community member, and student-oriented professional. It is believed that advanced
program candidates are able to go beyond educating students in their own classroom and become
leaders in a variety of professional environments. Specific outcomes are delineated for advanced
program candidates:

Students will solve problems and make decisions in professional practice through the use of:

e research

« reflective inquiry

« knowledge of learning and development

« knowledge of diversity and cultural context

« knowledge of subject matter and/or professional knowledge.

Students will demonstrate leadership by:

e communicating effectively

working collaboratively

using technology effectively

engaging in exemplary professional practice
advocating for children and young adults
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e engaging in continuous professional development

Students will demonstrate professional dispositions:

« adherence to professional ethics: demonstrates adherence to standards of ethical conduct,

fulfills professional obligations, assumes responsibility for own decisions

« collaboration: works effectively with professional colleagues, parents, and other adults
o commitment to diversity: values multiple aspects of diversity; respects children and adults of

various cultural backgrounds, ethnicities, religions, sexual orientations, social classes,
abilities, political beliefs, etc.

« leadership and initiative: assumes leadership roles in improving professional practice, goes

beyond what is expected, actively seeks solutions to problems

« professional advocacy: serves as an advocate in schools and in the broader community to

enhance educational opportunities for all students

« professional demeanor: deals with conflict appropriately, posed and professional behavior,

responsive to professional feedback.

« self-reflection: reflects on and evaluates one's own experience and work, is willing and able to

recognize difficulties or deficiencies in one's professional practice, seeks after knowledge and
professional development

« student focus: focuses professional decision-making around student needs rather than personal

preferences.

Individual programs also have specified goals related directly to professional standards and/or
discipline requirements.

Shared Vision

Although faculty in the unit have not yet formally adopted a stated “vision”, the CEO dean

has articulated a vision that is built upon four assumptions:

1.

The preparation and continuing education of teachers, other school personnel, and the other
professionals prepared in the College of Education in the 21% Century should be a
collaborative effort involving many partners.

Technology is changing the way students learn at all levels and it has changed and is
changing “the way the world works.” As a result, preparation programs of the 21* Century
need to redefine the way professionals are prepared.

The College of Education of the 21% Century should support career-long professional
development for professionals.

The College of Education of the 21% Century should very much be a part of the
“community”- responsive to future work force needs, education needs, social needs, and
career preparation needs.

Organizational effectiveness, collaboration and partnerships, learning community,
professional leaders, professional development, well-being, faculty development,
technology, inquiry, diversity, excellence, relations with alumni/friends and professionals,
and resources are key components related to the vision.
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The initial program is undergirded by a professional knowledge base that incorporates
research, theory, and the “wisdom of practice” focusing on teachers as caring individuals (Noddings,
2001; Comer, 1989; Delpit, 1995; Gay, 2000; Pena and Amrein 1999). Candidate knowledge of
content and pedagogy is also stressed (Grossman, Wilson and Shulman, 1989; Murray and Porter,
1996; Thornton, 2000; and Darling-Hammond 1994; Lowenberg, 2000; and Armour and Fernandez-
Balboa, 2001). Child development, effective instructional design and classroom organization and
management, authentic assessment, and educational technologies as instructional tools are included
equally in the initial program knowledge base, each with an impressive array of supportive research.
Reflection is stressed through the constructivist focus for initial programs. Fullan’s (1993) writings
related to professional ethics as well as a focus on multicultural perspectives (Zeichner, et al., 1998)
are stressed throughout the intial program knowledge base.

The advanced level conceptual framework knowledge base also draws upon research, theory,
and wisdom of practice. The work and writings of Darling-Hammond (1997), Garmston and
Wellman (1999), Lambert et al (2002), Schmoker (1999), Sergiovanni (1996), Murphy (2002) and
others support the educational leader focus. The constructivist research serves as the supportive
knowledge base for the focus on reflective inquirer. Noddings (2001), Comer (1989), Gay (2000),
Delpit (1995), Pena and Amrein (1999) provided the foundation for the focus on the student centered
professional. Collaborative community member is related to the research by Zimpher (2002), Howey
(2002), and Bepko and Paine (2002). The “democratic imperative” summarized by Banks (2000) and
his description of multicultural citizenship education (2001) form the foundation research for the
focus on preparing advanced candidates for a diverse and democratic society. Dede (1998), Means
and Golan (1998), Roshelle et al. (2000) and Jonasses (2000) provide the foundation for an emphasis
on technology. Fullan (1993), Cox (1982) and Hansen (2001) stress emphasis on professional
dispositions. Content area standards and/or learned society expectations also contribute to the
knowledge base for each of the advanced programs.

Faculty and administrators from throughout the campus, candidates, and P-12 colleagues were
generally quite knowledgeable about the conceptual framework for initial and/or advanced programs.
While not always able to repeat the exact phrases used to articulate the themes for each level,
constituents were able to provide examples of key elements of the conceptual framework as found in
courses, field experiences, and candidate expectations. Elements of both the initial and advanced
program conceptual frameworks reflect key words within the unit mission: intellectual curiosity,
creativity, critical and reflective thinking, problem-solving, ethical, productive and contributing
participants and leaders in a democratic and diverse society.

Coherence

Initial and advanced program conceptual frameworks are reflected in course syllabi;
expectations for candidate demonstration of knowledge, skills, and dispositions during field/clinical
experiences; course related assignments and activities; and assessments. The dean and associate dean
in the College of Arts and Sciences reported that the conceptual framework has fostered closer
relationships between the two colleges (arts and sciences and education). Faculty meet formally and
informally to discuss implications of the conceptual framework in courses and programs.
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The Standards and Benchmarks for Teacher Preparation ensure coherence of the curriculum,
instruction, field experiences, clinical practice and assessment across all educator preparation
programs. General education, professional education and pedagogical content form a well-sequenced
program of studies for initial program candidates. Specified program outcomes for both initial and
advanced programs are addressed in required courses and field experiences, and are demonstrated
through multiple performance assessments. Constituents from throughout the university serve on
governance committees that review and approve curricula and programs. The conceptual framework
is imbedded within the work of these committees and the course/program approval process.

Professional Commitments and Dispositions

The unit clearly articulates expected professional dispositions for initial and advanced
program candidates. The dispositions and their assessments are described in Standard One under the
“Dispositions” narrative.

Commitment to Diversity

Commitment to diversity is visible in the conceptual framework, the knowledge bases that
undergird programs, candidate knowledge, skills and dispositions outcomes, coursework, some
assessments, and field experiences in diverse settings for initial and advanced programs. The COE
has a long history of commitment and leadership within the university and community related to
diversity initiatives. At the initial level, candidates are required to complete a group diversity project,
and the unit taught during student teaching must adapt instruction to accommodate the learning of all
students. Recent graduate surveys and employer surveys at the initial level include questions related
to the ability to teach all students. A likert scale of 1 to 5 is used to rate each item (5 = strongly
agree, 1 = strongly disagree).

Candidate Employer
2000 2001 2000 2001
Item 15 Create opportunities, value, respect 40 4.1 4.3 4.3

The Education Benchmark Inc. Survey has two items relating to diversity for which initial
candidates self rate the degree to which they were prepared to perform a specific activity using a
7 point likert scale (7 = extensive, 4 = moderate, 1 = not at all). Results for a three-year period
are presented below:

2000 2001 2002
Teach children from diverse ethnic backgrounds 5.21 5.01 5.14
Teach children with diverse ethnic backgrounds 5.09 492 5.05
Similar data exists for advanced program candidates.
Candidate Employer
2000-01/01-02 2000-01/01-02
Item 7 Provide optimum learning experiences 36 39 42 4.2
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Commitment to Technology

The unit is committed to the preparation of candidates who can use “instructional technology
to enhance learning and personal/professional productivity.” Initial and advanced program
candidates are required to complete required cousework in technology. Faculty successfully model
use of technology as an instructional tool. Candidates in initial and advanced programs demonstrated
use of technology during site visits and verbally reported on technology coursework as well as
applications of technology to class projects, field experiences, etc. The College of Education has
recently renovated an older building on campus. It provides state-of-the art access to technology for
faculty and candidates in initial and advanced programs.

Candidate Proficiencies Aligned with Professional and State Standards

At both the initial and advanced levels, all applicable programs have submitted materials to
demonstrate alignment with the standards of the specialized professional associations. Initial
programs are aligned with INTASC standards. Many advanced programs for teachers are aligned
with NBPTS standards.

At the initial level, all programs have submitted materials to demonstrate alignment with state
content standards, including the objectives of the various tests of the Michigan Tests for Teacher
Certification. All initial programs are aligned with the Entry-Level Standards for Michigan Teachers.
Applicable advanced programs have submitted materials to demonstrate alignment with state content
standards, including the objectives of the various tests of the Michigan Tests for Teacher
Certification.
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1. Candidate Knowledge, Skills, and Dispositions

Candidates preparing to work in schools as teachers or other professional school personnel know and
demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help
all candidates learn. Assessments indicate that candidates meet professional, state, and institutional
standards.

A. Level: Initial and advanced
B. Findings:

Eastern Michigan University (EMU) has a long history of preparing teachers to teach in the
public schools of Michigan. This history of teacher preparation is evident in the passion with which
the unit’s administration and faculty pursue the preparation of today’s teachers. The unit has
presented convincing evidence to demonstrate that candidates in all programs, at both the initial and
advanced level, have adequate knowledge, skills, and dispositions to become well-educated,
reflective and principled educators. The conceptual framework theme for the initial program is
*““Caring professional educators for a diverse and democratic society.” For the advanced program the
conceptual framework theme is “Inquiry, advocacy, and leadership in education for a diverse and
democratic society.”

Eastern Michigan University is open to candidates who have the potential to succeed
academically as determined by a review of official high school records and/or college records.
Admission to the University is based on a combination of factors including, but not limited to, the
review of high school or college grade point average (GPA), high school or college curriculum and
scores on a standardized tests. Separate admission is required to be admitted to the College of
Education (COE). Some programs are designed to include more than one college. Initial program
education candidates progress through five stages (see narrative for Standard One “Professional and
Pedagogical Knowledge and Skills for Teacher Candidates for a detailed description of each of the
five stages) that are designed to ensure a quality program and to outline the COE’s requirements to be
met by each teacher preparation candidate. Master’s level candidates must hold an undergraduate
degree from an accredited institution, have a minimum GPA 2.75 undergraduate GPA or 3.0 in the
last half of the undergraduate work or 3.3 GPA in 12 semester hours or more of work at the graduate
level or a minimum 50™ percentile on the GRE writing. International candidates must have a
minimum score of 550 on the TOEFL. These criteria are outlined in printed documents and on the
COE Website made available to all candidates and each step is clearly defined.

The components of the EMU conceptual framework, knowledge, pedagogical skills, and
dispositions, are based upon Michigan Department of Education Standards, the INTASC Standards
and the standards of national specialty professional associations (SPAS). Initial and advanced
programs are assessed regularly with the EMU Professional Educator Assessment System (PEAS).
The PEAS has benchmarks that are identified at six major points including 1) Admission to the
University, 2) Admission to specific program, 3) Retention in program, 4) Mid-program assessments,
5) Near exit assessments of candidates, and 6) Post-completion candidate and supervisor assessments.
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Content Knowledge for Teacher Candidates

Initial Programs
At Eastern Michigan University (EMU), initial teachers are prepared in four broad categories:

(a) elementary (including early childhood education);
(b) secondary;

(c) K-12 (covering all grade levels); and

(d) special education (covering all grade levels).

Teachers are certified in the State of Michigan as elementary or secondary with additional
endorsements in various teaching fields. Elementary certificates cover all subjects in K-5 and subject
areas in grades 6-8 in which the candidate has completed a major or minor. Secondary certificates
cover subject fields in grades 7-12 in which the candidate has completed a major or minor.

Every prospective teacher in the unit must complete a major of at least 30 semester hours in a
content area that is identified as a teachable field and a minor of at least 20 semester hours in a
content area that is a teachable field. The exceptions are these: (a) prospective elementary teachers
may take three minors instead of a major and a minor; (b) some secondary/K-12 fields call for an
extended major with no minor; and (c) broad fields majors require at least 36 hours of content,
appropriately distributed, and broad fields minors require at least 24 hours of content, appropriately
distributed.

In Michigan, successful completion of an approved minor qualifies the individual for full
licensure to teach in that field. Most completers of EMU's initial teacher preparation programs exit
with the credentials to teach in two or more fields. All have at least 50 semester hours of content in
one or more teaching fields, not including approximately that much more content in general
education.

The quality of the academic content of each of the teaching majors and teaching minors in the
initial preparation program is directly influenced by three factors:

(a) SPA Standards. All eligible programs have submitted materials to the NCATE-affiliated
Specialized Professional Associations (SPA's), either directly or through the State periodic review
process. In addition, the initial teacher preparation program in music education is accredited by the
National Association of Schools of Music. In addition, other programs (e.g., art education) attend
closely to the recommendations of relevant national associations, even though the organizations are
not SPA-recognized. In order to address/meet the requirements of the SPA's, the eligible programs
have attended to the subject-matter content expectations of these national organizations. At the time
of the site visit, all programs were either approved or in the rejoinder review process.

(b) MDE Program Standards. The Michigan Department of Education (MDE) has a set of
content standards for each teaching field, aligned with the state's Curriculum Frameworks for K-12
teaching/learning. These standards must be met before any new teacher preparation program is
approved and must be met as part of the state's program approval process.
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In addition, the MDE teacher preparation program standards for each teaching field are used
as the basis for the subject-field test in that field of the Michigan Test for Teacher Certification
(MTTC). In order for candidates to be successful on any MTTC specialty test, they must have
mastered a body of knowledge related to the test objectives and to the content standards for the
teaching field.

(c) Institutional. The curriculum for each teaching field must meet institutional
requirements. These include such matters as the quantity of upper-division course work required in
the major and minor and the content requirements of the EMU Teacher Preparation Outcomes and
Benchmarks.

The demonstration of knowledge of the content to be taught is shown in several different
ways. Satisfactory quality (as measured by grade point average) is a requirement for admission to and
retention in the initial teacher preparation program for all candidates.

Various programs have additional mid-point checks. Some programs (e.g., physical
education) have a capstone seminar or the equivalent. All candidates must take and pass all
applicable tests of the Michigan Tests for Teacher Certification before being recommended for
licensure. The chart below illustrates the subject test pass rates from October 1999 to July 2003
administrations of this assessment (The data reported is not adjusted to count for repeated failures of
the same test and it should be noted that only candidates who pass the exam can be recommended for
licensure, therefore in Michigan, the pass rate of “program completers” is 100%):

EMU MTTC Subject Area - Pass Rates in Comparison with State Pass Rates (Rank Teaching
Field EMU State Difference)

Test Date EMU Subject Test Pass Rates State Pass Rates
October 1999 83.52 % 82.03 %
January 2000 84.65 % 83.57 %
April 2000 84.29 % 83.15 %
July 2000 80.21 % 81.77 %
October 2000 82.20 % 81.59 %
January 2001 84.57 % 83.34 %
April 2001 84.53 % 83.15 %
July 2001 86.52 % 83.06 %
October 2001 86.65 % 82.88 %
January 2002 90.35 % 83.86 %
April 2002 85.56 % 80.66 %
July 2002 83.29 % 80.37 %
October 2002 83.49 % 80.02 %
January 2003 86.06 % 80.72 %
April 2003 84.88 % 79.40 %
July 2003 83.20 % 77.53 %
Overall Pass Rate 84.60 % 81.69 %

17



The charts below illustrate the basic skills test pass rates for reading, writing and mathematics from
October 1999 to July 2003 administrations of this assessment:

Summary Results for Eastern Michigan University Michigan on the MTTC Basic Skills Test

EMU State Number of | Number of Examinees
BS - Reading Pass Pass Examinees | State
Rates Rates EMU

October 1999 97% 95% 299 2833
January 2000 95% 95% 481 3065
April 2000 96% 97% 409 3199
July 2000 93% 94% 476 3924
October 2000 97% 97% 382 3154
January 2001 92% 93% 448 3042
April 2001 97% 97% 470 3431
July 2001 94% 94% 518 3897
October 2001

January 2002

April 2002 96% 96% 332 3680
July 2002 93% 93% 333 4179
October 2002 95% 96% 298 3247
January 2003 93% 94% 328 3385
April 2003 96% 96% 317 3740
July 2003 89% 91% 366 4278
16 Month Cum./Total | 94 % 95 % 5457 49054

Summary Results for Eastern Michigan University on the MTTC Basic Skills Test

EMU State Number of | Number of Examinees
BS - Mathematics Pass Pass Examinees | State
Rates Rates EMU
October 1999 86% 87% 311 2999
January 2000 87% 88% 501 3250
April 2000 85% 86% 441 3386
July 2000 88% 89% 521 4208
October 2000 84% 86% 398 3315
January 2001 89% 88% 474 3229
April 2001 83% 84% 497 3627
July 2001 84% 87% 577 4228
October 2001
January 2002
April 2002 89% 84% 357 3987
July 2002 88% 86% 365 4573
October 2002 86% 84% 312 3477
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January 2003 85% 89% 353 3693
April 2003 83% 82% 356 4007
July 2003 85% 84% 392 4656
16 Month Cum./Total | 86 % 86 % 5855 52635

Summary Results for Eastern Michigan University MTTC Basic Skills Test

EMU State Number of | Number of Examinees
BS - Writing Pass Pass Examinees | State
Rates Rates EMU

October 1999 91% 91% 314 2934
January 2000 95% 94% 491 3164
April 2000 90% 91% 427 3277
July 2000 90% 91% 498 4054
October 2000 91% 93% 393 3268
January 2001 92% 94% 463 3117
April 2001 93% 94% 482 3491
July 2001 91% 92% 531 3951
October 2001

January 2002

April 2002 89% 93% 341 3728
July 2002 88% 93% 334 4259
October 2002 86% 92% 295 3263
January 2003 85% 92% 333 3431
April 2003 83% 92% 319 3837
July 2003 85% 89% 368 4360
16 Month Cum./Total | 92 % 92 % 5589 50134

Initial program completers are assessed using the Initial Program Completer Survey. Candidates use
a five point likert scale (5= strongly agree, 3 = neutral, and 1 = strongly disagree to indicate the
degree they were prepared to apply varied knowledge, skills, and dispositions. Results from 2001-
2002 survey are presented below:

2001- 2002: Initial Program Completer’s Supervisor’s
Survey Results

The graduate was prepared to:

N* Avg. |sd
1. teach content in his/her discipline (major / minor) 92 4.6 0.53
2. apply learning and developmental theories when planning 92 4.4 0.61
for instruction
3. use curriculum standards when teaching 92 4.4 0.61
4. use a variety of instructional strategies effectively 92 4.3 0.73
5. establish appropriate, high level learning goals for candidates 92 4.3 0.81
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6. make appropriate use of a variety of assessment strategies 92 4.1 0.87
to measure student learning

7. create learning experiences that focus on critical thinking, 90 4.2 0.72
problem-solving, and creativity

8. consider the broader purposes of schools when planning for 92 4.1 0.80
instruction

9. provide a safe, supportive environment for candidates 92 4.4 0.80
10. maintain an orderly, productive classroom environment 92 4.3 0.91
11. develop student cooperation and interpersonal skills 92 4.4 0.62
12. develop positive interactions with families and 92 41 0.78
communities

13. relate to colleagues in a professional, productive manner 92 4.6 0.68
14. make instructional decisions that take into account prior 90 4.2 0.79
experiences and diverse student needs

15. create opportunities for candidates to value and respect 90 4.3 0.68
diversity

16. modify his/her teaching as a result of student understanding 90 4.4 0.77
17. use technology to enhance student learning and his/her own 84 4.1 0.80
professional productivity

18. communicate effectively with candidates, colleagues, 90 4.5 0.62
administrators, and families

19. communicate effectively in writing 90 4.2 0.68
20. engage in ongoing opportunities for professional 90 4.6 0.54
development

21. recognize and demonstrate professional dispositions,

ethics, and behaviors appropriate to the profession (i.e.

responsibility, teachability, commitment, initiative,

professional ethics, and student focus.) 90 4.5 0.72

*N does not equal total surveys returned as some questions were left blank or marked NA.

Initial program completer’s supervisors compare EMU program completers to graduates of other
institutions. Supervisors use a five point likert scale (5= strongly agree, 3 = neutral, and 1 = strongly
disagree to indicate the degree to which initial program candidates were prepared to apply varied
knowledge, skills, and dispositions. Results from 2001-2002 surveys are presented below:

2001 — 2002: Supervisor’s Comparison of Initial Program Completers to Graduates of Other
Institutions

Compared to graduates from other institutions this graduate was prepared to:

N* | Avg. |sd
1. teach content in his/her discipline (major / minor)................... 84 3.9 0.80
2. apply learning and developmental theories when planning 84 3.7 0.81
FOF INSETUCTION L.vviiiiici e
3. use curriculum standards when teaching...........ccocvevviiinnnennn, 84 3.8 0.88
4. use a variety of instructional strategies effectively .................. 84 4.0 0.90
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5. establish appropriate, high level learning goals for candidates.... 84 3.9 0.92
6. make appropriate use of a variety of assessment strategies 84 3.7 0.89
to measure student 1€arning.............cccooevviiiiieiiiiiiiicieseseias

7. create learning experiences that focus on critical thinking, 84 3.8 0.98
problem-solving, and Creativity..........ccooiiiiiiiiiincicscseeenes

8. consider the broader purposes of schools when planning for 84 3.7 0.90
L1150 ¥ o1 o] P PR

9. provide a safe, supportive environment for candidates ............... 84 3.6 0.93
10. maintain an orderly, productive classroom environment......... 84 3.7 1.00
11. develop student cooperation and interpersonal skills .............. 84 3.8 0.96
12. develop positive interactions with families and 84 3.8 0.98
COMMUNITIES. ...ttt nb e esreeeas

13. relate to colleagues in a professional, productive manner ....... 84 3.8 1.05
14. make instructional decisions that take into account prior 82 3.7 0.90
experiences and diverse student NEeds............cccccvevvviereeiiesnennnnn.

15. create opportunities for candidates to value and respect 82 3.7 0.93
AIVEISITY . ..ttt r s eneas

16. modify his/her teaching as a result of student understanding .. 82 3.8 1.00
17. use technology to enhance student learning and his/her own 82 3.7 0.88
professional ProdUCTIVILY ..........ccovveiiiiiiiiiiie e

18. communicate effectively with candidates, colleagues, 82 3.7 0.96
administrators, and families ............cccoocevvviiiiiiiiiiiec

19. communicate effectively in Writing ..........c..ccccocevvvevvcicinennn, 82 3.8 0.91
20. engage in ongoing opportunities for professional 82 4.0 0.79
deVelOPMENt........cc.eiiiiicicccc e

21. recognize and demonstrate professional dispositions,

ethics, and behaviors appropriate to the profession (i.e.

responsibility, teachability, commitment, initiative,

professional ethics, and student focus.)...........cccccceeevciiiinnnnen. 82 3.9 1.01

*N does not equal total surveys returned as some questions were left blank or marked NA.
Advanced program completers are assessed using the Advanced Program Completer Survey.
Candidates use a five point likert scale (5= strongly agree, 3 = neutral, and 1 = strongly disagree) to
indicate the degree they were prepared to apply varied knowledge, skills, and dispositions. Results
from 2001-2002 survey are presented below:

2001 - 2002: Advanced Program Completer’s Survey Results

I was prepared to:

N* | Avg. | sd
1. perform with a higher level of expertise in my degree area ... 97 42 10.81
2. expand my repertoire of instructional strategies..................... 95 42 |0.78
3. expand my repertoire of assessment strategies ....................... 97 3.9 ]0.98
4. use research to inform problem-solving and decision-making 97 3.9 /0.88
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IN the classroom...........cccovveiiiiiiieicceccce e

5. engage in reflective inquiry regarding teaching practices ...... 95 40 10.80
6. apply learning and developmental theories to observation, 96 41 | 0.77
problem-solving and decision-making in the classroom........

7. provide optimal learning experiences for candidates from 96 39 10.89
diverse cultural and experiential backgrounds ......................

8. work collaboratively with colleagues ..........cccocociiiiiiiinnnnen, 96 41 10.85
9. use technology to inform and enhance practice ..................... 96 3.7 1.00
10. advocate for children and young adults ...........c...cccccceveennnnnnn. 96 41 10.77
11. engage in ongoing opportunities for professional 97 42 1081
deVelOPMENT........ciiiciicc s

12. take a leadership role in my profession.............cccccoeeviveiennnnns 97 4.0 |10.90
13. demonstrate dispositions (attitudes / behaviors) appropriate 97 42 10.79
10 the ProfESSION. .....viiiiiiiiieiee s

*N does not equal total surveys returned as some questions were left blank or marked NA.
Advanced Programs for Teachers

Advanced programs for teachers include master's degree programs in early childhood
education, elementary education, middle level education, business education, technology education,
secondary education, educational media and technology, art education, physical education, music
education, common learnings in curriculum (K-12), reading, and special education (cognitively
impaired, emotionally impaired, hearing impaired, learning disabilities, physically or otherwise
health impaired, and visually impaired).

Master's degree programs are at least 30 semester hours long. Some of these (e.g., the
pedagogy track in physical education, music education, art education) have explicit requirements for
additional subject-matter content. Others (e.g., secondary education) have additional subject matter
as an option. Many (e.g., early childhood education, elementary education) infuse additional content
with pedagogy in the required courses in the program.

National professional standards influence the quality of the content for the advanced
programs. Music education is approved by The National Association for Schools of Music (NASM)
and SPA approvals have been sought for programs in early childhood education, middle level
education, educational media and technology, physical education, special education, and reading.

Advanced programs for candidates include content addressing the goals of advanced
programs as outlined in the Conceptual Frameworks for advanced programs.

Demonstration of Knowledge of Content
A detailed discussion of assessment procedures to assure in-depth knowledge of content by
candidates in advanced teacher preparation programs is found in Standard 2. These include teacher-

made tests and other local assessments, grade point averages, capstone experiences and seminars,
papers and projects, theses, field and clinical experiences, standardized tests, and others. Candidates
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who do not perform at the expected levels are then expected, in general, to repeat the assessment,
often with intervening remedial work, until the expected level is reached.

Content Knowledge for Other Professional School Personnel

The programs for "other professional school roles™ offered by EMU include a master's
program in school counseling; specialist-level programming in special education administration or
curriculum; and master's, specialist, and doctoral programs in educational leadership. Documentation,
interviews and observations reflect that programs are in compliance with all relevant standards and
candidates learn the central concepts, tools of inquiry, and structures of their respective fields.

The school counseling program is accredited by the Council on Accreditation of Counseling-
Related Programs (CACREP) through 2005. All eligible programs in special education are approved
by the Council for Exceptional Children (CEC). Materials related to graduate programs in education
leadership are under review by the Educational Leadership Constituent Council (ELCC).

The state standards for school counselors are embodied in Administrative Rules. Similarly,
the state standards for special education leadership roles are also found in Administrative Rules.
Compliance with state standards in these fields is demonstrated through the program approval
process. Michigan does not license school administrators and there are no state standards for
principals, superintendents, etc. EMU’s educational leadership programs are guided in many ways by
the former state standards for administrators.

Program requirements are found in the EMU Graduate Catalog for the following advanced
programs: school counselors; special education leadership roles; and educational leadership master's,
specialist, and doctoral levels. The master's programs range in length from 37 semester hours of
EDLD courses for educational leadership to 48 semester hours (primarily COUN courses) for school
counselors. The specialist programs are 32 semester hours in length. The doctoral program is at least
60 semester hours beyond the master's program.

School counselor licensure requires candidates to take and pass the guidance and counseling
test of the Michigan Test for Teacher Certification. The 100 percent pass rule applies to program
candidates in school counseling. The school counseling program requires not only extensive content
in school counseling, but study of research methodology as well. The special education leadership
program requires a thesis or independent study. The portfolio for master's candidates in educational
leadership includes artifacts related to research. The specialist program in educational leadership
requires 12 semester hours of applied research course work, and the doctoral program in educational
leadership is inquiry-intensive.

Capstone, integrative experiences are found in as the internship in the school counseling and
special education leadership programs, the portfolio assessment in the educational leadership master's
program, the internship and field research study of the educational leadership specialist program, and
the dissertation of the educational leadership doctoral program.
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Pedagogical Content Knowledge for Teacher Candidates

Initial Level

Unit teacher candidates have a strong background in general education, a teaching major, and
a teaching minor in academic disciplines. Course work varies by program area, as described below.

Elementary candidates take a sequence of courses intended to integrate content and pedagogy.
These include MATH 108 and MATH 109 (Mathematics for Elementary Teachers I, 1), PHY 100
[Physical] Science for Elementary Teachers, ESSC 202 [Earth] Science for Elementary Teachers,
BIOL 303 [Biological] Science for the Elementary Teacher, CHEM 101 [Chemical] Science for
Elementary Teachers, TEDU 253 Technology Education for Children, HLED 320 Health Education
in the Elementary Grades, PHED 257 Physical Education for the Classroom Teacher, MATH 381
The Teaching of Mathematics K-6, RDNG 300 Early Literacy and RDNG 310 Literacy Across the
Curriculum in the Intermediate Grades, ART 300 Art Integration for the Elementary Teacher, and
MUSC 320 Elementary Music Education. These "special methods™ courses are taught in the relevant
academic department by professional education faculty members housed in the academic departments
whose responsibilities usually include teaching both “content™ and "methods."

Interviews and surveys reflect EMU’s candidates’ strong interaction between "content™
faculty members and "special methods"” faculty members. CURR 304 Curriculum and Methods:
Elementary, which serves a very important function in this sequence, is required of all elementary
candidates. In addition to the uses of technology that are modeled in the courses mentioned above
(and other major/minor and general education courses taken by elementary candidates), each
elementary candidate must take EDMT 330 Instructional Applications of Media and Technology.
Evidence reflects that EMU is in compliance with standards of the Association for Childhood
Education International and with Michigan Department of Education standards for elementary
teachers as reflected in Michigan Administrative Rules 390.1121 through 390.1126 and with the
objectives for the Elementary Test of the Michigan Test for Teacher Certification.

Entry Level Standards for Michigan Teachers call for attention to pedagogical content
knowledge, in particular Entry Level Standard 3 (knowledge of content and pedagogy) and Entry
Level Standard 7 (technology). The previously described body of pedagogical content knowledge
contributes to the accomplishment of EMU's "Outcomes and Benchmarks," especially Part I1, items
D through K, inclusive. Meeting minutes reflect that the program for elementary candidates has been
reviewed by the Basic Programs Committee and by the College of Education Council for compliance
with institutional expectations.

The assessment of the elementary candidate's knowledge of and skills in pedagogical content
knowledge is accomplished in several ways including performance assessments during the course of
the program, assessments in student teaching, and performance on the Elementary Test of the
Michigan Test for Teacher Certification.

In the secondary and K-12 teaching fields, candidates take one or more "special methods"

courses. (e.g., Methods and Materials for Teaching Biology). In all instances, the "special methods"
courses are taught in the academic department of the major (or, in a few instances, in a closely-related

24



academic department). The "special methods" courses are taught by professional education faculty
members who are housed in the academic departments and who usually have a responsibility for
teaching both "content” and "methods." This feature of EMU permits strong interaction between
"content” faculty members and "special methods™ faculty members.

The "teaching™ major in a subject and the "liberal arts” major in the same subject (identified
by separate codes in the EMU record-keeping system) often differ from each other in terms of the
content - especially required pedagogical content knowledge. For example, the major for preparing
teachers of English requires course work in writing that is not required of the liberal arts counterpart.

CURR 305 Curriculum and Methods: Secondary, which serves a very important function in
this sequence, is taken by most, but not all, secondary/K-12 candidates. In addition to the uses of
technology that are modeled in the courses mentioned above (and other major/minor and general
education courses taken by secondary/K-12 candidates), most, but not all, secondary and K-12
candidates must take EDMT 330 Instructional Applications of Media and Technology.

The exceptions to the courses mentioned in the previous paragraph include, for CURR 305,
(a) music education, where MUSC 332 Instrumental Music in the Public Schools (for instrumental)
or MUSC 330 Music Education in the Elementary School and MUSC 331 Music Education in the
Secondary School (for vocal) serves the same purpose; (b) marketing education, where BEDU 367
Curriculum in Marketing Education addresses many of the same issues; (c) technology and design
education and vocational education, where TEDU 350 Curriculum in Technology and Industrial-
Vocational Education addresses these issues; and (d) physical education, where PHED 415
Curriculum and Instruction in Physical Education essentially serves this purpose. The exceptions for
EDMT 330 Instructional Applications of Media and Technology include (a) music education, (b)
business education, (c) marketing education, (d) technology and design education, (e) vocational
education, and (f) physical education. (In practice, most music education candidates take EDMT
330.)

Content decisions support the compliance with standards of the SPA's that cover secondary
and P-12 programs in computer science, the science teaching fields, the social studies teaching fields,
special education, and technology education. In addition, state standards in such fields as English and
mathematics are aligned with national standards such that one review satisfies both state and national
processes. Music education is accredited by NASM.

The Entry Level Standards for Michigan Teachers call for attention to pedagogical content
knowledge, in particular Entry Level Standard 3 (knowledge of content and pedagogy) and Entry
Level Standard 7 (technology). The content described above contributes to the accomplishment of
EMU's "Outcomes and Benchmarks", especially Part 11, items D through K, inclusive. Meeting
minutes indicate that programs for secondary and K-12 candidates have been reviewed by the Basic
Programs Committee and by the College of Education Council.

The assessment of the secondary/K-12 candidate's knowledge and skills in pedagogical

content knowledge is accomplished in several ways including performance assessment during the
course of the program and assessments in student teaching.
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Many of the "content” courses in the special education fields also include "methods" of
working with people who have the particular disability under consideration. In addition, each special
education candidate must also prepare as either a general education elementary teacher or a general
education secondary teacher. As a result, the special education candidates get much, if not all, of the
same pedagogical content that is described above in the "elementary" and "secondary/K-12" sections.
The special education programs are in full compliance with the expectations of the Council for
Exceptional Children (CEC). Special education programs are in good standing with state
requirements as well.

The assessment of the special education candidate's knowledge and skills in pedagogical
content knowledge is accomplished in several ways including performance assessments during the
course of the program, performance on the particular special education specialty test of the Michigan
Test for Teacher Certification and assessments in both the special education student teaching
experience and the general education student teaching experience.

Advanced Level

Advanced programs for teachers include master's degree programs in early childhood
education, elementary education, middle level education, business education, technology education,
secondary education, educational media and technology, art education, physical education, music
education, common learnings in curriculum (K-12), reading, and special education (cognitively
impaired, emotionally impaired, hearing impaired, learning disabilities, physically or otherwise
health impaired, and visually impaired).

At least one course in technology is required in all advanced programs. Topics in relevant
technology are infused into other course work. Course work related to technology may be selected as
electives in the program.

Meeting minutes show compliance with SPA's, and state, and institutional standards. Program
review for pedagogical content knowledge for advanced programs for teachers is performed by the
Advanced Programs Committee.

Professional and Pedagogical Knowledge and Skills for Teacher Candidates

Initial Level

Prospective teachers at EMU learn a strong body of professional and pedagogical knowledge.
The details of what is learned legitimately vary by level of student to be taught and, to some degree,
by teaching specialty. Learning experiences have been structured into developmentally-appropriate
phases. Learning experiences, for record keeping purposes and to assign teaching (and assessment)
responsibilities, have been organized into "courses." Course titles, course descriptions, and syllabi
describe the learning that is expected to take place.

The body of professional and pedagogical knowledge for elementary learning experiences is
clustered into several "phases" to insure appropriate sequencing of learning experiences.
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The Pre-admission phase is intended to provide sufficient learning on topics related to "the
learner and the community" to assure success in later learning experiences. In terms of record
keeping, this phase consists of three courses (a total of eight semester credit hours) that may be taken
prior to formal admission to the initial teacher preparation program. The courses in this phase are:

EDPS 322 Human Development and Learning (4 hrs)
FETE 201 Field Experience I (1 hr)
SPGN 251 Education of Candidates with Exceptionalities (3 hrs)

Participation in the remaining phases of the initial teacher preparation program requires
formal admission to and retention in the initial teacher preparation program.

Phase I learning experiences include topics on "technology, diversity and teaching
environments.” These topics are organized into four courses (a total of 11 semester credit hours.)
Elementary candidates may take Phase I and Phase Il courses concurrently. The courses in Phase |
include:

TEDU 253 Technology Education for Children (3 hrs)

HLED 320 Health Education in the Elementary Grades (2 hrs)
RDNG 300 Early Literacy (3 hrs)

SOFD 328 Schools in a Multicultural Society (3 hrs)

Phase Il learning experiences include topics on "curriculum and assessment." These courses
are organized into three courses (a total of seven semester credit hours):

CURR 304 Curriculum and Methods: Elementary (3 hrs)
FETE 301 Field Experience Il: Elementary (1 hr)
EDPS 340 Introduction to Assessment and Evaluation (3 hrs)

Prerequisite controls are planned to prohibit a candidate from moving to Phase 111 until Phases
I and Il have been completed.

Phase 111 learning experiences include topics on "methods and technology.” These courses
are organized into three (or four) courses for a total of seven to ten semester credit hours related to
"methods and technology.” These courses may be taken concurrently with Phase IV courses. The
Phase Il courses are:

*BIOL 303 Life Science for Elementary Teachers (3 hrs)

MATH 381 The Teaching of Mathematics, K-6 (3 hrs)

EDMT 330 Instructional Applications of Media and Technology (2 hrs)
PHED 257 Physical Education for the Classroom Teacher (2 hrs)

*BIOL 303 may be used as a general education course or as part of the

elementary science major. Only if it has not been taken for one of those
purposes is it required here.
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Phase 1V learning experiences address topics in "literacy, culture, and the arts." These
experiences are organized into the following four courses (a total of 10 semester credit hours.)

RDNG 310 Literacy Across the Curriculum in the Intermediate Grades (3 hrs)
FETE 401 Field Experience Il1: Elementary (1 hr)

ART 300 Art Integration for the Elementary Teacher (4 hrs)

MUSC 320 Elementary Music Education (2 hrs)

Phase V learning experiences of Phase V, Student Teaching as outlined in Standard 3 of this
report.

The learning experiences included in the "professional studies™ component of the program for
elementary candidates include, but are not limited to, the learning experiences expected under the
standards of the Association for Childhood Education International.

The learning experiences for elementary candidates that address professional and pedagogical
knowledge and skills are aligned with the Michigan Department of Education standards for
elementary teachers as reflected in Michigan Administrative Rules 390.1121 through 390.1126 and
with the objectives for the Elementary Test of the Michigan Test for Teacher Certification. In
addition, the Entry Level Standards for Michigan Teachers call for attention to pedagogical content
knowledge, in particular Entry Level Standard 3 (knowledge of content and pedagogy) and Entry
Level Standard 7 (technology). Learning experiences of our courses are aligned with both national
INTASC and state Entry-Level standards.

The body of professional and pedagogical knowledge and skills contribute to the
accomplishment of EMU's "Outcomes and Benchmarks". Minutes reflect that the program for
elementary candidates has been reviewed by the Basic Programs Committee and by the College of
Education Council for compliance with institutional expectations.

The assessment of the elementary candidate's knowledge of and skills in professional and
pedagogical knowledge and skills is accomplished through performance assessments during the
course of the program, assessments in student teaching, and performance on the Elementary Test of
the Michigan Test for Teacher Certification. While performance assessment data exists, it was no
aggregated or easily accessible during the site visit. Elementary candidates have a 100 percent pass
rate on the Michigan Test for Teacher Certification.

Secondary/K-12. The body of professional and pedagogical knowledge learning experiences
is clustered into several "phases” to insure appropriate sequencing of learning experiences.

The Pre-admission phase is intended to provide sufficient learning on topics related to "the
learner and the community" such as to assure success in later learning experiences.

In terms of record keeping, this phase consists of three courses (a total of eight semester credit
hours) that may be taken prior to formal admission to the initial teacher preparation program. The
courses in this phase are:

EDPS 322 Human Development and Learning (4 hrs)
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FETE 201 Field Experience I (1 hr)
SPGN 251 Education of Candidates with Exceptionalities (3 hrs)

Participation in the remaining phases of the initial teacher preparation program requires
formal admission to and retention in the initial teacher preparation program.

Phase I learning experiences include topics on "curriculum, assessment, and the social
context.” These topics are organized into four courses (a total of 10 semester credit hours):

SOFD 328 Schools in a Multicultural Society (3 hrs)

CURR 305 Curriculum and Methods: Secondary (3 hrs)
FETE 302 Field Experience Il: Secondary (1 hr)

EDPS 340 Introduction to Assessment and Evaluation (3 hrs)

Phase Il learning experiences, organized into four courses (a total of nine semester hours),
include topics on "content methods, literacy, and technology.” These are:

RDNG 311 Teaching Reading in the Secondary School (3 hrs)

FETE 402 Field Experience Il1: Secondary (1 hr)

EDMT 330 Instructional Applications of Media and Technology (2 hrs)
(Varies by teaching field) Methods of teaching (3 hrs)

Phase 11 learning experiences of Phase 111, Student Teaching, are discussed under Standard 3
of this report.

Although the vast majority of secondary/K-12 candidates follow the pattern given above,
there are exceptions. The exceptions occur in business education, marketing education, vocational
education, technology and design education, music education, physical education, and art education.
Some are quite small differences (e.g., four hours of special methods in art education). A number of
these programs substitute for CURR 305 and FETE 302 one or more other experiences generally
related to curriculum in the specialty.

Computer science, the science teaching fields, the social studies teaching fields, and
technology education learning experiences are included in the "professional studies” component of
the program for secondary/K-12 candidates are aligned with the learning experiences expected under
the standards of various SPA's (plus NASM) covering the secondary and K-12 teaching fields. Some
of the learning experiences are aligned with State standards for particular teaching fields.

This body of learning experiences serves in particular to address the Entry Level Standards
for Michigan Teachers, especially Entry Level Standard 3 (knowledge of content and pedagogy) and
Entry Level Standard 7 (technology). Learning experiences of courses are aligned with both national
INTASC and state Entry-Level standards.

The previously described body of professional and pedagogical knowledge and skills
contributes to the accomplishment of EMU's "Outcomes and Benchmarks". Meeting minutes reflect
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that programs for secondary and K-12 teaching fields have been reviewed by the Basic Programs
Committee and by the College of Education Council for compliance with institutional expectations.

The assessment of the secondary/K-12 candidate's knowledge of and skills in
professional and pedagogical knowledge and skills is accomplished with performance assessments
during the course of the program and assessments in student teaching. Once again, data was not
systematically organized or accessible during the site visit. Data for a single candidate could be
created, but aggregated data across all candidates in the program at a given time does not currently
exist. Computer software has recently been purchased to facilitate data aggregation. A COE
administrative position has been created to implement the software system.

Special Education. Every person endorsed in special education must also be
either an "elementary" teacher or a "secondary" teacher. The "professional studies"
requirements for special education teachers are essentially the same as those for either a
general education elementary teacher or a general education secondary teacher. In those instances
where there are exceptions, the special education candidate has mastered the learning experiences
associated with the exception through course work in special education.

Advanced Level

Advanced programs for teachers include master's degree programs in early childhood
education, elementary education, middle level education, business education, technology education,
secondary education, educational media and technology, art education, physical education, music
education, common learnings in curriculum (K-12), reading, and special education (cognitively
impaired, emotionally impaired, hearing impaired, learning disabilities, physically or otherwise
health impaired, and visually impaired.)

These programs, while they differ appreciably from each other, contain large quantities of
learning experiences related to professional and pedagogical knowledge and skills.
Compliance with standards--SPA's, NASM and CACRERP, state, and institutional—for professional
and pedagogical knowledge and skills for advanced programs for teachers is the same as has been
previously discussed, with the exception that local review has been performed by the Advanced
Programs Committee instead of by the Basic Programs Committee. Similarly, the assessment of
candidate knowledge and skills in professional and pedagogical knowledge and skills for advanced
programs for teachers is the same as has been previously discussed, except that the assessment has
been against the local goals for the advanced programs.

Professional and Pedagogical Knowledge and Skills for Other School Personnel

Candidates for other professional school roles have an adequate understanding of professional
knowledge in their field as delineated in professional, state, and institutional standards. They collect
and analyze data related to their work, reflect on their practice, and use research and technology to
support and improve student learning.
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The programs for "other professional school roles™ offered by EMU include a master's
program in school counseling; specialist-level programming in special education administration or
curriculum; and masters, specialist, and doctoral programs in educational leadership.

The Michigan Department of Education, Office of Professional Preparation Services, Periodic
Review/Program Evaluation of Specialty-Area Programs report dated November 15, 2003 documents
compliance with relevant standards.

The school counseling program is accredited by the Council for Accreditation of Counseling
and Related Educational Programs (CACREP). The program meets the academic and internship
requirements for limited licensure as a professional counselor (LLPC) in the state of Michigan. The
technology and design program meets International Technology Education Association (ITEA)
standards. Eligible programs in special education are approved by the Council for Exceptional
Children (CEC).

Materials related to graduate programs in education leadership have been submitted to the
Educational Leadership Constituent Council (ELCC). The state standards for school counselors are
embodied in Administrative Rules. Similarly, the state standards for special education leadership
roles are also found in Administrative Rules. Compliance with state standards in these fields is
demonstrated through the periodic review process.

Michigan does not license school administrators, so there are no state standards for principals,
superintendents, etc. Functionally, EMU’s educational leadership programs are guided by the former
state standards for administrators. At the local level, all programs are in compliance with
requirements of the EMU Graduate School. Programs are expected to be in compliance with the
goals/outcomes for the advanced programs.

Candidates solve problems and make decisions in professional practice through the use of:
research, reflective inquiry, knowledge of learning and development. Candidates will demonstrate
leadership by using technology effectively.

Minutes reflect that all programs have been reviewed by the Advanced Programs Committee
and by the College of Education Council for compliance with all local expectations.

Candidates collect and analyze data. In the master's, specialist, and doctoral programs in
educational leadership, respectively, the experiences include a portfolio, a field-based research study,
and study of research methodology and the dissertation. In the school counselor program, all
candidates take course work in assessment and research methodology. In the special education
leadership program, there is a thesis/independent study requirement. Aggregated data for
performance measures in advanced programs were not available during the on-site visit. Faculty and
candidates were quite articulate, however, regarding assessment expectations and candidate
performance.

Structured reflection on one's practice is an important component in most programs. In

the master's program in educational leadership, there is a relevant portfolio requirement. The doctoral
program calls for a supervised internship as well as course work in both ethics and team building.
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The school counselor program includes a variety of self-exploration activities as well as supervised
practicum and internship experiences. The special education leadership program requires an
internship.

Advanced program candidates in educational leadership have a required course in technology.
Specialist candidates in the same field have several research-related courses that are required. The
special education leadership candidates take course work in assistive technology.

Dispositions for All Candidates

Initial program candidates are expected to possess ten professional dispositions:

1.  Adherence to professional ethics: demonstrates adherence to standards of
ethical conduct including academic honesty, confidentiality, etc.

2.  Collaboration: works effectively with professional colleagues and
other adults

3. Commitment to Diversity: values multiple aspects of diversity; respects
children and adults of various cultural backgrounds, ethnicities, religions,
sexual orientations, social classes, abilities, political beliefs, etc.

4.  Commitment to Teaching: valuing the profession of teaching; belief one can
make a difference; enthusiastic attitude regarding schools, teaching,
candidates, and parents

5.  Emotional maturity: deals with frustration appropriately, poised and
professional in demeanor

6. Initiative: independence, going beyond what is given, seeking after
knowledge and professional development, actively seeking solutions to
problems

7. Responsibility: attendance, promptness, notification of emergencies, hands in
materials on time, reliability when making commitments

8.  Responsiveness to professional feedback: receptiveness and responsiveness
to professional feedback

9.  Self-reflection: reflects on and evaluates one’s own experience and work, is
willing and able to recognize difficulties or deficiencies in one’s teaching

10.  Student focus: focuses professional decision-making around student needs
rather than personal preference, respects candidates as valued human beings
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Assessment of dispositions in initial program candidates is articulated in the EMU
Professional Educator Assessment System Implementation Plan. Three key sources of assessment
information are 1) observations from professors, 2) observations from teachers in whose classrooms
candidates participate in field experiences, and 3) observations from the cooperating teacher and
university supervisor during student teaching. Dispositions are also to be assessed at the beginning
and end of the program. During EDPS 322, candidates complete the Personal Assessment of
Professional Dispositions. This assessment is not graded but faculty are to document that it has been
completed. During CURR 304 or 305, the professor completes the Evaluation of Professional
Behaviors for Teacher Preparation Form. Candidates are to include this assessment in their portfolio.
During FETE 301/302 and FETE 401/402, classroom teachers complete the FETE Field Experience
observation form. Candidates are to include a copy of this assessment in their portfolio and it is
considered as part of the course evaluation. During RDNG 310 for elementary candidates and the
content methods course for secondary candidates, faculty complete the Eastern Michigan University
Evaluation of Professional Behaviors for Teacher Preparation form. This form is used as a
recommendation for student teaching and candidates may include this in the portfolio. During student
teaching, the cooperating teacher and university supervisor complete recommendation forms
assessing both teaching performance and professional dispositions. Professional dispositions must be
deemed satisfactory in order to pass student teaching. At the end of student teaching, candidates
complete the Personal Assessment of Professional Dispositions for the second time. This assessment
must also be included within the portfolio. In cases where significant concerns are noted a
professional development plan may be required prior to admission to student teaching. If faculty,
field supervisors, or others believe that a candidate has professional dispositions that will impair
candidate performance during the student teaching semester, a “Red Flag” form is completed and the
candidate is not allowed to proceed to student teaching. Each of these forms uses rubrics and/or
likert ratings to evaluate candidate dispositions. While samples of each of these assessments were
provided during the on-site visit, no aggregated data was available.

Section I1V-R of the EMU Professional Education Assessment System Implementation Plan
targets five questions from the Educational Benchmarking Inc. Survey (EBIS) administered in 2000
as indicators for dispositions. The EBIS asks candidates to rate how well education courses address
specific outcomes/benchmarks using a 7 point likert scale to rank performance: 1=notatall, 4 =
moderate, and 7 = extremely well. This assessment does not directly assess candidate proficiency
related to dispositions. On item 11 (collaboration with colleagues), candidates mean score rating of
coursework was 5.43. On item 13 (professional development) the mean score rating was 5.12.
Professional ethics (item 16) was rated 4.30. Two questions, item 54 (ability of fellow candidates to
work in teams and item 56 (commitment of fellow candidates to the teaching profession) required
candidates to indicate satisfaction with each item. The mean rating for item 54 was 5.60 while the
rating for item 56 was 5.77.

A Program Completer Survey and Program Completer’s Supervisor Survey are also used to
assess initial program candidate dispositions. Candidates rated the degree to which the preparation
program prepared them to # 20 engage in professional development and # 21 demonstrate
professional dispositions using a five point likert scale (5 = strongly agree, 1 = strongly disagree).
Candidate ratings for each item are as follows:
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2000 2001

20 Engage in professional development 4.2 4.1
21 Demonstrate professional dispositions, etc. 4.3 4.4
N = (typical number of responses to each item) 2240  362.0

Supervisor ratings of program completers for the same two items were as follows:

2000 2001

20 Engage in professional development 4.7 4.6
21 Demonstrate professional dispositions, etc. 48 45
N =(typical number of responses) 85 92

When supervisors were asked to compare these same variables for EMU candidates with
beginning teachers from other institutions using a five point likert scale (1 = much less prepared, 3 =
similarly prepared, 5 = much more prepared), the mean ratings for EMU candidates were as follows:
engage in opportunities for ongoing professional development 4.0 (more prepared) and recognize and
demonstrate professional dispositions 3.9.

CURR 304/305 requires candidates to reflect on teaching. Currently faculty rate candidate’s
ability to reflect on specific aspects of teaching using a two-pronged evaluation: well developed or
needs improvement. Summary data from this Reflective Analysis Report for the spring 2003
semester follows:

Score Reflecting on | Reflectingon | Constructing | Assessing | Diversity in | Summary

Opening Objectives Meaning Learning | Learning | Reflection
Well Developed 74 77 81 77 77 80
Needs Improvement 13 10 6 10 10 7

The institution interprets this data as indicating that the majority of candidates are able to
successfully reflect on their teaching of a direct lesson.

Additional assessments of dispositions listed (but for which summary data were not available)
in the EMU Professional Education Assessment System Implementation Plan include the following:
admissions biography, admissions social/emotional adjustment study, admissions freedom from
probation document, FETE 201 examination of beliefs and attitudes about working with others
different from themselves, FETE 301/302 reflection and a student teaching unit. Several items on the
midsemester student teacher evaluation form also assess professional dispositions.

While the unit has clearly described dispositions for initial candidates there currently is
minimal data that documents systematic assessment of the stated dispositions for initial program
candidates.

Advanced. At the advanced program level, EMU believes teachers and other education
professionals are change agents in the schools and communities in which they work and that they
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must demonstrate collaborative partnerships with candidates, colleagues, parents, and the broad
community. The professional dispositions for advanced programs are:

1.

Adherence to professional ethics: demonstrates adherence to standards of ethical conduct, fulfills
professional obligations, and assumes responsibility for own decisions;

Collaboration: works effectively with professional colleagues, parents, and other adults;
Commitment to diversity: values multiple aspects of diversity; respects children and adults of
various cultural backgrounds, ethnicities, religions, sexual orientations, social classes, abilities,

political beliefs, etc.

Leadership and initiative: assumes leadership roles in improving professional practice, goes
beyond what is expected, and actively seeks solutions to problems.

Professional advocacy: serves as an advocate in schools and in the broader community to enhance
educational opportunities for all candidates.

Professional demeanor: deals with conflict appropriately, posed and professional behavior,
responsive to professional feedback.

Self-reflection: reflects on and evaluates one's own experience and work, is willing and able to
recognize difficulties of deficiencies in one's professional practice, seeks after knowledge and
professional development.

Student focus: focuses professional decision-making around student needs rather than personal
preference, respects candidates as valued human beings.

Advanced program dispositions are assessed using the Advanced Program Completer Survey.

Candidates use a five point likert scale (5= strongly agree, 3 = neutral, and 1 = strongly disagree) to
indicate the degree they were prepared to apply varied knowledge, skills, and dispositions. Results
from 2000-2001 and 2001-2002 surveys are presented below:
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2001 2002
| was prepared to:

1 perform, higher level of expertise, degree area 41 42
2 expand repertoire of instructional strategies 40 4.2
3expand repertoire of assessment strategies 39 39
4 use research to inform problem-solving, decision-making 3.7 39
5engage in reflective inquiry re teaching practices 41 4.0
6 apply learning and developmental theories 39 41
7 provide optimal learning experiences, candidates, diverse backgrounds 36 39
8 work collaboratively with colleagues 41 41
9 use technology to inform and enhance practice 36 37
10 advocate for children and young adults 39 41
11 engage in ongoing opportunities for professional development 40 42
12 take a leadership role in my profession 39 4.0
13 demonstrate appropriate dispositions (attitudes/behaviors) 41 42
N = (typical number of responses to each item) 74.0 97.0

Candidate supervisors rated candidates on these same items. Results follow:

The graduate was prepared to:

1 perform, higher level of expertise, degree area 41 43
2 expand repertoire of instructional strategies 45 4.4
3expand repertoire of assessment strategies 43 4.2
4 use research to inform problem-solving, decision-making 42 42
5engage in reflective inquiry re teaching practices 44 42
6 apply learning and developmental theories 44 44
7 provide optimal learning experiences, candidates, diverse backgrounds 42 42
8 work collaboratively with colleagues 43 4.4
9 use technology to inform and enhance practice 40 43
10 advocate for children and young adults 45 44
11 engage in ongoing opportunities for professional development 39 43
12 take a leadership role in my profession 43 43
13 demonstrate appropriate dispositions (attitudes/behaviors) 42 45
N = (typical number of responses to each item) 22.0 29.0

Advanced program candidates and supervisors in the EDLD program also completed surveys in 2000-2001 and 2001-
2002:

Candidate Survey Results
2000-01  2001-02

My program of study helped me in
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1 professional and ethical leadership 4.3 4.3

2 information management and evaluation 3.8 3.9
3curriculum, instruction, supervision, and the learning environment 4.0 4.0
4 professional development and human resources 3.8 3.6
5student personnel services 34 3.3
6 organizational management 4.2 3.9
7 Interpersonal relationships 4.1 3.8
8 financial management and resource allocation 3.7 3.8
9technology and information systems 3.8 3.6
10 community and media relations 4.0 3.7
11 educational law, public policy, and political systems 3.9 4.2
N = (typical number of responses to each item) 23.0 31.0

Supervisor Survey Results

2000-01 2001-02
This student's program of study has prepared them in:

1 professional and ethical leadership 4.8 4.5
2 information management and evaluation 4.5 4.4
3curriculum, instruction, supervision, and the learning environment 4.6 4.2
4 professional development and human resources 4.7 4.2
5 student personnel services 4.5 4.0
6 organizational management 4.7 45
7 interpersonal relationships 4.7 4.3
8 financial management and resource allocation 4.3 4.3
9technology and information systems 4.7 4.1
10 community and media relations 4.5 4.2
11 educational law, public policy, and political systems 4.5 4.4
N = (typical number of responses to each item) 13.0 10.0

Candidates in the School Counseling program are expected to adhere to American Counseling
Association Ethics.

Student Learning for Teacher Candidates

Several types of information document the success of initial program candidates in
relationship to the learning of P-12 candidates. A 56 item Student Teaching Evaluation form is used
by faculty supervisors and cooperating teachers to evaluate candidate performance during the student
teaching semester. Currently aggregated data for these ratings is not available. It is anticipated,
however, that data will be collected and analyzed each semester not only for each individual
candidate (to determine pass/fail in student teaching) but to indicate program strengths and
weaknesses as reflected through performance in student teaching.

During the student teaching semester (beginning fall 03), all initial programs candidates are
required to complete a Teacher Work Sample (TWS). The TWS requires candidates to 1) use

37



information about the learning-teaching context and student individual differences to set learning
goals and plan instruction and assessment, 2) set significant, challenging, varied, and appropriate
learning goals, 3) use multiple assessment modes and approaches aligned with learning goals to
assess student learning before, during, and after instruction, 4) design instruction for specific learning
goals, student characteristics and needs, and learning contexts, 5) use regular and systematic
evaluations of student learning to make instructional decisions, 6) use assessment data to profile
student learning and communicate information about student progress and achievement, and 7) reflect
on his or her instruction and student learning in order to improve teaching practice. Pilot testing of
the TWS began in the fall of 2000 with 50 student teachers. Revisions of the prompt and rubric
occurred in the spring of 2001 and an additional pilot of the revised TWS was conducted with
approximately 150 candidates across ten different institutions using the TWS as part of the
Renaissance Partnership Project. During the fall 2001 semester approximately 500 student teachers
across the ten institutions piloted the TWS. EMU has implemented the TWS for all student teachers
fall 2003. No aggregated data (student gain scores) were available at the time of the on-site visit. In
the future, the unit plans to collect, aggregate and report data from the TWS at the end of semester.

Surveys of program graduates and their employers are regularly conducted. Results from
these surveys are summarized in the narrative for Standard 2.

Student Learning for Other School Personnel

Several examples illustrate how advanced program candidates provide evidence that learning
and/or appropriate learning environments are being provided in P-12 settings. EDMT 602 requires
candidates to teach a lesson using technology and submit a reflection paper evaluating effectiveness
of the methods and strategies used. In CURR 650, candidates must create an action research project
that develops a case study of an individual learner. Developmental theory, student work samples and
triangulated multiple forms of data must be used to create a student profile. The Early Childhood
Education program requires a 100 clock-hour field experience. During the field experience,
candidates must keep an ongoing log of actual experiences with children. At the end of the field
experience, candidates summarize and reflect upon the experience in a 3 to 5 page paper. Photos,
samples of children’s work, and observational notes are included as part of the summary. The
Reading program requires candidates to complete field experiences in the on-campus Reading Clinic.
While completing the field experience, candidates must administer diagnostic and screening
assessments on candidates who participate in the clinic. Lesson plans, and final reports for each
student candidates interact with must be submitted for review.
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Overall Assessment of Standard

Programs provide opportunities for candidates to develop the knowledge, skills and
dispositions addressed in the conceptual framework and state and national standards. Candidates’
performance is reviewed at critical check points in the assessment system and data is being used to
determine if candidates may continue to progress in their programs. Review of key candidate
assessment tasks reflects the unit’s conceptual framework and state and national standards.
Evaluation tools reflect the conceptual framework.

The unit and its faculty collect a significant quantity of data on candidate performance. Some
of this data is collected at the unit level through the Office of Academic Services (e.g., admissions
and certification data), and other data are collected or compiled at the program level. A review of
available data indicated that programs vary with regard to how much assessment data are collected,
compiled, analyzed and reported. However, the preponderance of evidence indicates that candidates
meet performance expectations related to knowledge, skills, and dispositions reflected in this
standard.

C. Recommendation:

Initial - Met
Advanced - Met

D. Areas for Improvement:
New

Initial and Advanced: Aggregated data related to assessment system decision points was inconsistent
across the unit and not easily accessible.

Rationale:

Initial and Advanced: Data is being generated in many places in the assessment process, however the
data is not easily accessible or aggregated for use in decision making. Data acquisition is not
consistent across units.

Corrected

Lack of articulation of the conceptual framework by some candidates/faculty.

Rationale:

Candidate knowledge of the conceptual framework is reflected in documents, surveys, interviews of
candidates, graduates, cooperating teachers, and school administrators.

Continued

None
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2. Assessment System and Unit Evaluation

The unit has an assessment system that collects and analyzes data on the applicant
qualifications, the candidate and graduate performance, and unit operations to evaluate and
improve the unit and its programs

A. Level: Initial and advanced
B. Findings:

Eastern Michigan University (EMU) has been developing an assessment system since the fall
of 1999. The faculty over this period of time has been engaged in seven types of activities including:
selecting and finalizing EMU Teacher Preparation Outcomes, aligning outcomes with course
assessments, identifying and evaluating important dispositions, pilot testing selected program
assessments and revising these assessments, creating and pilot testing assessments that require
teacher candidates to measure their effect on student achievement in the classroom, and developing
rubrics to evaluate assessments. Each of these developments has been shared with an Advisory
Board, lecturers, and faculty representing disciplines outside of the College of Education (COE). In
addition to these activities, a separate assessment system has been developed for initial and advanced
program candidates.

There are six major decision points in the preparation of initial teacher candidates at EMU
where assessment occurs. Each of these has been correlated with outcomes/benchmarks that are
aligned with key elements of the conceptual framework. Assessment benchmarks include
requirements for assessments related to state standards and where appropriate, are aligned with
national professional organization standards. Data have not yet been collected (or, in some cases,
reported) in all instances.

Stage/Assessment Device
Outcome/Benchmark Addressed

1. Admission to the University
Freshman admission:
HS GPA 11-D Content
ACT or SAT score 11-D Content

Transfer (and post-baccalaureate) admission:
College GPA I1-D Content

2-A. Admission to the initial teacher preparation program

Completion of 56 semester hrs credit I1-D Content
2.5 GPA in major I1-D Content
Competence in speaking (speech course grade) IV-O Interpersonal

communication
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Reading ability (Basic Skills Test, et al.)
Written expression
Completion of Gen Ed requirements

Autobiography

Basic Skills Test
IV-P  Writing
Mathematical computation
Gen Ed requirements in math/science
Basic Skills Test
Health status
Tuberculosis test
Speech and hearing screening

Social/emotional adjustment
conduct, obligations, good citizen
Freedom from probation

2-B. Admission to a particular program, where applicable

Special education:
SPGN 251 with C or better

Completion, intro course in specialty w/C or better

Formal application
Letter of recommendation

Music:
Audition

Other
3-A. Retention in Program

Maintain > 2.5 GPA, overall, in major

3-B. Retention in a Particular Program, Where Applicable

Special education:

> 2.5 cumulative GPA in major
All major courses, C or better
Subjective indicators

4-A. Mid-program Assessments of Students - General
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I1-D Content
IV-P Writing
IV-P Writing
11-D Content
IV-P Writing
IV-R Dispositions
I1-D Content
I1-D Content
I1-D Content
State requirement
IV-O Interpersonal
Communication
IV-R Dispositions
IV-R Dispositions
I1-D Content
I1-D Content (and others)
I1-D Content
I1-D Content
IV-R Dispositions



1. Group Diversity Project (EDPS 322) I-A Expectations

(Investigate impact of six variables I-B Develop Cooperation, etc.
[e.g., gender, race, language] on -G Pedagogy
development and classroom learning.) I-L Instructional
Decisions

V-S Adapts Instruction

V-T Value Diversity

1.a. Exception:
special education®

2. Cultural Autobiography (FETE 201) I1I-L Instructional Decisions
(Analyze personal life experiences
using course concepts and field
experiences and to apply new insights
to classroom practice)

2.a. Exceptions:
special education’
physical education®
music education”

3. Lesson design/adaptation activity (SPGN 251) V-S Adapts Instruction
(Prepare a lesson plan and then provide
modifications that will make the lesson
appropriate for a student with specific
disabilities)

3. Examinations (SPGN 251) I-C Interact, Students
& Families

IV-N Larger Community

1Majors in the special education fields do not takeEDPS 322. Instead, they take EDPS 325,Life Span Human
Growth and Development. As a result, they do not participate in the assessment activitiesassociated with EDPS 322.

2Majors in the special education fields do not takeFETE 201. As a result, they do notparticipate in the
assessment activities associated with FETE 201.

3Physical education candidates do not take FETE201. As a result, they do notparticipate in the assessment
activities associated with FETE 201.

*Music education students do not take FETE 201. Asa result, they do not participate in theassessment activities
associated with FETE 201.
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Adapts Instruction
4. Analytic Writing Project (SOFD 328)
(Proficiency in analyzing purposes
of schools; articulate a position on

ethical issues presented to teachers)

5. Reflective lesson design (CURR 304/305)

5. Reflective Analysis Paper (CURR 304/305)

5. Curriculum Unit (CURR 304/305)

(Produce unit plan that incorporates
10 specified components)

5. Three planning/reflection questions
(CURR304/305)
(10specified components)

5.a. Exceptions:

business and technology education programs®

IV-P

IV-Q
V-T
V-U

I-A
-G
I1-L

V-S

Ii-L
IV-R
V-V

I-C

I-D
I-E
I-F
-G
I-H
-1

1-J

I-K
IV-N
V-S
V-T

I1-D
I-E
I-F
-G
IV-N

V-T

Written
Communication
Ethical Dimensions
Value Diversity
Purpose of Schools

Expectations
Pedagogy
Instructional
Decisions

Adapts Instruction

Instructional Decisions

Dispositions
Student Conduct

Interact, Students
& Families
Content

Standards
Learning Goals
Pedagogy
Learning Experiences
Instructional
Assessment
Strategies
Technology
Larger Community
Adapts Instruction
Value Diversity

Content

Standards
Learning goals
Pedagogy

Larger Community
Adapts Instruction
Value Diversity

Strategies

>Candidates in several programs offered through theDepartment of Business and Technology Education do not

take CURR 304/305. As a result, they do not participate in theassessment activities associated with CURR 304/305.
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physical education®
music education’

6. Classroom Assessment Plan (EDPS 340) I-A Expectations
(Unit assessment plan, teacher-made I1-D Content
test, authentic performance assessment, I-E Standards
reflection) I-F Learning goals

-G Pedagogy
I1-J  Assessment Strategies
-K Technology
V-S Adapts Instruction

6.a. Exceptions:
special education®
physical education’
music education®®

7. Variety of reflections (FETE 301/302) -G Pedagogy
(Student/teacher interactions) II-H  Learning Experiences

II-  Instructional Strategies

V-S Adapts Instruction

7. Graded Assignment #2 (FETE 301/302) IV-R Dispositions
7. Graded Assignment #3:Teachinga Child -G Pedagogy
(FETE301/302) I1-J  Assessment Strategies

I11-M  Teaching and Success

7.a. Exceptions:
special education'!

®Candidates in physical education do not take CURR304/305.  As a result, they do notparticipate in the
assessment activities associated with CURR 304/305.

"Candidates in music education do not take CURR304/305. As a result, they do notparticipate in the
assessment activities associated with CURR 304/305.

8candidates in the special education majors do not takeEDPS 340. As a result, they do notparticipate in the
assessment activities associated with CURR 304/305.

®Candidates in physical education do not take EDPS340. As a result, they do notparticipate in the assessment
activities associated with EDPS 340.

10candidates in music education do not take EDPS340. As a result, they do notparticipate in the assessment
activities associated with EDPS 340.

Ycandidates in the special education majors