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Mission

The Academy’s mission is to promote lifelong learning by nurturing academic excellence, positive

Beliefs

character and an appreciation of cultures.

All students are entitled to reach their highest potential and must be encouraged to strive for
excellence through a meaningful educational experience.

Academic work must be challenging for all students, taking them above and beyond state
standards and tapping into their diverse learning styles.

The Academy should provide an environment where students are comfortable with their unique
heritage regardless of their ethnicity, religion, race or background.

Learning is enhanced by diversity and the Academy must promote multicultural awareness.

To be effective, the Academy must provide a safe, orderly and positive learning environment.
Parents are partners in the learning process and educational success is most often achieved when
parents seize opportunities for involvement and support.

The Academy and community should be in a partnership that shares the responsibility of
educating its citizens.

Learning is a lifelong process.
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INTRODUCTION

The Michigan Academic Standards (MAS) were used to guide the research, development and ultimate
adoption of grade level curriculum across disciplines as well as a framework used by all GEE academies for
prescribing instructional resources, methods and progressions.

Michigan adopted the Common Core State Standards (CCSS) for Mathematics and English Language Arts
(ELA) in June, 2010. All GEE academies have adopted guaranteed and viable curriculum resources. That
is, adopted curriculum resources covering all grade level standards, and there is adequate time created
within Academy master schedules each day to implement the curriculum with fidelity. In addition to ELA
and Math, Global Tech Academy has adopted guaranteed and viable curriculum resources for Science
(NGSS), Social Studies (C8s) and Spanish.

MobEL oF CONTINUOUS IMPROVEMENT

GEE’s Model of Continuous Improvement requires teams of teachers and administrators to examine
student performance data, to design and implement instruction and monitor results. The curriculum
review process uses a parallel process of continuous improvement that includes the examination of
curriculum, driven by student results over time, to determine what students should know, be able to do and
understand, when content should be taught, and when and how student mastery will be assessed.

Curriculum development and renewal is a dynamic and continuous process in which the Curriculum and
Instruction team plans with a content committee representing teachers, instructional coaches,
administrators, curriculum directors and academic coordinators. The team evaluates the educational
programs in a systematic and data-driven way. This process helps ensure that the curricula expectations
for the academy are rigorous, relevant and transparent. In addition, it guarantees that the curriculum is
aligned with state and national standards. The GEE Curriculum Review and Renewal Plan outlines the

process.

21sT CENTURY SKILLS

21st century skills refers to a broad set of knowledge, skills, work habits, and character traits that are
believed—by educators, school reformers, college professors, employers, and others—to be critically
Important to success in today’s world, particularly in collegiate programs and contemporary careers and
workplaces. Generally speaking, 21st century skills can be applied in all academic subject areas, and in all
educational, career, and civic settings throughout a student’s life.

The following list provides a brief illustrative overview of the knowledge, skills, work habits, and character
traits commonly associated with 21st century skills, which are woven throughout the fabric of all GEE
core curriculum, at all grade levels::

Critical thinking, problem solving, reasoning, analysis, interpretation, synthesizing information
Research skills and practices, interrogative questioning

Creativity, artistry, curiosity, imagination, innovation, personal expression

Perseverance, self-direction, planning, self-discipline, adaptability, initiative

Oral and written communication, public speaking and presenting, listening

Leadership, teamwork, collaboration, cooperation, facility in using virtual workspaces

Information and communication technology (ICT) literacy, media and internet literacy, data

interpretation and analysis, computer programming
Civic, ethical, and social-justice literacy
Economic and financial literacy, entrepreneurialism

® Global awareness, multicultural literacy, humanitarianism

Page 8 of 485



® Scientific literacy and reasoning, the scientific method
e [Environmental and conservation literacy, ecosystems understanding
e Health and wellness literacy, including nutrition, diet, exercise, and public health and safety

MuLTI-TIERED INSTRUCTIONAL FRAMEWORK

The Multi-Tiered System of Supports (MTSS) model is predicated on the notion that all students can
make adequate growth and that core programs should meet the needs of at least 80% of the student
population. If this is not the case, the team needs to strategize to close the gap toward grade level
expectations. This means the School-wide M'T'SS team must evaluate the curriculums for implementation
with fidelity, course assignments/schedules, time on task, classroom data and classroom climate. The team
then engages in difficult yet productive conversations about whether the implementation of the curriculum
is meeting the needs of 80% of all students, and plan prevention making sure that all students have access
to high-quality developmentally appropriate tasks and intervention activities that target areas which data
analysis suggests need attention (e.g., professional development, re-teaching of foundational skills,
consistently re-emphasizing school rules and expectations, etc.).

The district academic and behavioral program is a multi-tiered plan, which includes three tiers of support
designed to meet the instructional and behavioral needs of all children. Each level targets a specific group
of learners, is supported by evidence-based instructional materials, provides differentiated instruction and
routine monitoring of progress. Instructional decisions regarding level of services are based on student
performance outcomes on the M'T'SS Screener and class assessments. To access the GEE MTSS
Handbook, click here.

CHamPs

The CHAMPS program, a classroom management system that encourages students to be motivated,
engaged, and responsible, outlines expected behavior for students in each activity throughout the daily
schedule. The acronym CHAMPS describes C-Conversation (Voice Level), H-Help (What to do if you
need help), A-Activity (What tasks the students should be doing), M-Movement (What is the level of
movement required), P-Participation(How can teacher tell if they are participating in the activity), and
S-Success (If teacher can tell that students are meeting these expectations then they achieve success).
Teachers review the CHAMPS expectations for each activity throughout the school day to ensure that
students are clear on what the teacher expects of them.

Siop

Sheltered Instruction Observation Protocol (SIOP) is a research-based method of instruction targeted
toward meeting the academic needs of English Learners (ELs). SIOP is an instructional model that
contains 8 components and 30 features used to ensure ELs have their content and language needs met in

mainstream classrooms.

INsTRUCTIONAL COACHES

The K-12 GEE instructional coach team is composed of educational leaders who train teachers and
provide resources, feedback, modeling (“I do,” We do, “You do”), and professional development to help
schools meet instructional goals and school improvement goals. All GEE core teachers, across all GEE
academies and grade, have an instructional coach whose responsibilities include, but are not limited to:

e Providing full-time, on-site, job-embedded professional development for classroom teachers.

® Providing awareness sessions at each school so that all staft members are informed of the Coach
Program

e Collaborating with teachers to analyze student assessment data including achievement tests,
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classroom assessments, and student work samples through the data teams and MTSS teams

e Assisting in the establishment of building goals, strategies, and action steps, based on data analysis
and work with staff.

® Documenting work performed, maintaining schedules, collecting data, and completing all other
program requirements.

e Implementing GEE instruction and assessment strategies as presented in the PD sessions.

e Providing professional development for teachers through pre- and post-lesson conference sessions,
team teaching, analysis of student work and assessment data, and discussion of researched-based
practices.

e Assisting teachers in learning content, pedagogy, and assessment strategies to improve student
learning and achievement.

e Attending all professional development sessions in their entirety each month.

e Honoring confidentiality of teacher and student data, documents, and communication.

e Informing teachers and Principal at least 24 hours before a change in schedule if possible.

® Providing awareness and facilitating attendance at professional development.

MOODLE

All GEE academies use Moodle as their universal Learning Management System (LMS). Instructional
coaches and principals need only learn and support one LMS. Master Moodle courses have been created
by a GEE teacher team of master Moodle course creators. Over 10,000 daily Moodle lessons have been
created for each core subject at each grade K-12. Master Moodle courses are available to all teachers,
paraprofessionals and substitutes. All GEE teachers are expected to begin their lesson planning using
their grade/subject(s) master Moodle lessons and then modify/differentiate in accordance with their
students’ unique learning needs.

CurricuLUM RESOURCES

Curriculum Resource Online/Print Grade Levels
English Language Arts

Benchmark Advance Online/Print K-5
Lexia Core 5 Online K-5
Heggerty Online/Print K-8
Learning A to Z Online K-5
Lexia Power Up Online 6-8
SpringBoard Online/Print 6-8
Mathematics

Bridges in Mathematics Online/Print K-5
Dreambox Online K-8
Agile Mind Online/Print 6-8
Science

Amplify Online/Print K-8
Social Studies

Savvas myWorld Interactive Online/Print K-8
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EL Teacher Resources

NatGeo Reach Higher Online/Print K-8
Vista Get Ready! Online/Print K-8
Spanish

Risas y Sonrisas Online K-8
Art

GEE Art Curriculum Online/Print K-8
PE/Health

Michigan Model for Health Online K-8
Technology

Code.org Online K-8
Project Lead the Way Online 6-8

Core CurricuLUM GRADES K-8

K-5 ENGLISH LANGUAGE ARTS
Benchmark Advanced (Benchmark Scope, Sequence & Standards Alignment attached below)

Benchmark Literacy program is a comprehensive, research-proven program that empowers both
experienced and beginning teachers with best-practice tools for vertically aligned K-5 reading, writing,
speaking, listening and language instruction:

® Pre-, ongoing, and post-assessment

® Gradual-release mini-lessons with built-in choice

e High-quality informational, narrative, and opinion/argument texts

e Complex texts for close reading applying text-dependent strategies

e Differentiated support for English learners and special needs students

® Customized professional development services

® State-of-the-art interactive technology

e Builds foundational skills—such as phonics, word study and fluency-to produce proficient readers

® Scaffolds ALL students to access complex informational and literary texts during whole- group
lessons

® Guides students to use text evidence in close reading

® Provides opportunities for students to develop collaborative conversations

® Develops writers by teaching writing process and writing to sources

Lexia Core 5

Lexia Reading Cores provides a personalized, data-driven approach through a system of student-driven
learning online, and targeted instruction by a teacher or paraprofessional. It empowers students of all
abilities in grades pre-K-5 to build their fundamental literacy skills through technology and direct
instruction.

Lexia Reading Core5 covers the six areas of reading instruction (phonological awareness, phonics,
structural analysis, automaticity, vocabulary and comprehension), including activities focused on academic
vocabulary through structural analysis. This begins with oral language and listening comprehension,
building to reading comprehension. The program aligns to rigorous reading standards, including the
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Common Core State Standards.

Heggerty K-5
Heggerty Phonemic Awareness lessons supplement the Benchmark Advance curriculum. Lessons are
taught consistently each day with explicit teacher modeling and scaffolded support, so teachers see

improvement in students’ reading, spelling, and writing, as the students learn to hear the sounds in words.

Heggerty lessons cover all consonants, short vowels, digraphs, blends, vowel words and rime patterns. In
addition, lessons cover long vowels, R-controlled vowels, special vowel sounds, multisyllabic words and
include decoding and increased complexity of words and tasks for multiple skills.

Heggerty Phonemic Awareness also includes systematic phonemic awareness intervention lessons for
students during remediation block time. These lessons are used in small groups or with individual
students who struggle to decode words automatically.

Learning A to Z K-5

Raz-Plus is a blended learning platform that combines teacher-led whole-class and small-group instruction
with technology-enabled resources for personalized reading practice. Learning A to Z is a suite of literacy
applications with: leveled and interactive e-books; personalized differentiated reading instruction and
practice, and assessment.

6-8 ENGLISH LANGUAGE ARTS
SpringBoard (SpringBoard Scope, Sequence & Standards Alienment attached below

SpringBoard is the CollegeBoard’s comprehensive instructional program in ELA and English language
development for all students in 6" through 12" grades. The program has been specifically developed for
students and educators and aligns with college readiness standards. SpringBoard is carefully scatfolded,
vertically aligned and the program is designed to build English language skills and content knowledge for
all learners. SpringBoard integrates:

e High-quality instructional materials in print and digital formats;

e Formative and summative assessments that drive instruction;

e Using the Understanding by Design model, each unit includes activities that build skills and
knowledge along with Advanced Placement (AP) and college readiness connections, suggestions
for independent reading or work, and comprehensive resources.

® Meaningful, purposeful assessments that inform and guide instruction and activities and ask
students to demonstrate the mastery needed for success on high-stakes tests.

® Deep research foundation using strategies and models developed by leading curriculum innovators
and practitioners.

® Deliberate, scaffolded instructional design.

e In the ELA/ELD programs, reading content provides a variety of texts, balancing contemporary
and canonical works worthy of close reading to build skills in critical thinking and writing based
on textual evidence.

The program is built on the same rigorous strategies and skills found in AP classes—critical thinking,
problem solving and deep contextual understanding. SpringBoard makes rigorous standards accessible to
all students and helps to prepare students for success in postsecondary opportunities.

Lexia Power Up
Lexia PowerUp Literacy is designed to help students in grades 6 and above become proficient readers and
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confident learners. PowerUp helps educators simultaneously address gaps in fundamental literacy skills
while helping students build the higher-order skills they need to comprehend, analyze, evaluate, and
compare increasingly complex literary and informational texts. Blending online student-driven explicit
instruction with offline teacher-delivered lessons and activities, Lexia PowerUp empowers secondary
teachers to:

® Address the instructional needs of a wide range of reader profiles
e [Engage, challenge, and motivate students to take ownership of their learning
e Help students develop the skills they need to succeed in content-area classes

K-5 MarH
Bridges in Mathematics (Bridges Scope. Sequence & Standards Alignment attached below)

The elementary Bridges in Mathematics program lays the groundwork for mathematical literacy at an
early age. The students are introduced to strands in algebra, data and probability, geometry, measurement,
numeration, patterns and functions. The instruction is structured to provide multiple exposures to topics
and frequent opportunities to review and practice skills.

Bridges in Mathematics is a comprehensive K—5 curriculum that equips teachers to fully implement the MAS
for mathematics in a manner that is rigorous, coherent, engaging and accessible to all learners.

The curriculum focuses on developing students’ deep understandings of mathematical concepts, proficiency
with key skills and ability to solve complex and novel problems. Bridges blends direct instruction,
structured investigation and open exploration. It taps into the intelligence and strengths of all students by
presenting material that is as linguistically, visually and kinesthetically rich as it is mathematically
powerful.

6-8 MATH
AgileMind (Agile Mind Scope. Sequence & Standards Alignment attached below)
The secondary AgileMind mathematics program prepares students for life after high school, in college and

in the career world, by demonstrating the many applications of mathematics. Students apply mathematical
reasoning skills to other subject areas and solve real-world problems. The mathematics program at the
Academy helps students develop a large mathematical vocabulary and enhances the ability to express
mathematical ideas.

With rigorous support for teachers and real-world contexts that help students understand new ideas, the
AgileMind program deepens students’ understanding of foundational concepts for success in higher level
mathematics.

Middle school mathematics programs for grades 6, 7, and 8 provide powerful foundations in ratios,
proportionality, and algebraic and geometric thinking. Students use graphing technology, manipulatives,
and other mathematical tools to develop conceptual understanding as they tackle and solve interesting
problems.

Throughout our programs, students will:
e Strengthen their understanding of key mathematical operations and use equivalent fractions as a
basis for understanding ratios and proportional reasoning
® Begin formal work with expressions and equations as they use variables to represent relationships
and solve problems
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® Develop their understanding of variables from two perspectives—as placeholders for specific
values and as sets of values represented in algebraic relationships
® Gain fluency with geometric concepts, such as area, surface area, and volume

DreamBox

DreamBox is a supplemental K-8 digital math program designed to complement both Bridges and
AgileMind. The DreamBox platform combines a rigorous, research-based, pedagogically sound
curriculum aligned to the Common Core and state standards with a highly motivating learning
environment. Gaming fundamentals are leveraged to motivate students to persist and progress, which
leads to increased understanding and achievement. The Intelligent Adaptive Learning technology tracks
each student interaction and evaluates the strategies used to solve problems. It then immediately adjusts
the lesson and the level of difficulty, scaffolding, sequencing, number of hints, and pacing as appropriate.
This allows students, whether struggling, at grade level, or advanced, to progress at a pace that best
benefits them and deepen conceptual understanding.

K-8 SociaL STUDIES
Savvas (Savvas Scope, Sequence & Standards Alignment attached below)

Savvas's myWorld Interactive series inspires students to develop global competencies for active, informed
citizenship. The series emphasizes project-based learning to explore the world’s places, systems, and
cultures. The programs include strong ELA/literacy connections and multiple teaching options. Lessons
promote critical thinking, problem solving, evidence-based reasoning, and communications skills. my/#orid
Interactive is the student-centered curriculum that helps implement the MAS and the College, Career, and
Civic Life (C3) Framework for Social Studies to create active, responsible citizens who can make a
difference.

K-8 SCIENCE
Amplity (Amplify Scope, Sequence & Standards Alignment attached below)

Amplify Science is a K—8 science curriculum that blends hands-on investigations, literacy-rich activities,
and interactive digital tools to empower students to think, read, write, and argue like real scientists and
engineers. The program engages students in scientific inquiry. Students use inquiry to develop questions
and apply skills to plan how to find answers to the questions. This leads to opportunities such as
conducting investigations through research, experiments and interviews with experts. Students then
reflect on the learning, make connections between content and their everyday lives and share the outcomes
of discoveries.

‘WORLD LANGUAGES
K- 8 Spanish (Risas y Sonrisas Scope & Sequence attached below)

Risas y Sonrisas more than fulfills the requirements set in “Standards for Learning Spanish” published by
the American Council on the Teaching of Foreign Languages (ACTFL). The national standard for foreign
language education centers around five goals: Communication, Cultures, Connections, Comparisons, and
Communities.

Risas y Sonrisas program creates a positive experience with the new language and fun lessons that will
best prepare students to understand and actively participate in a multilingual world. Below you can see
how Risas y Sonrisas meets these standards with examples.
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DowmesTic EXTRA-CURRICULAR ACTIVITIES

Co-curricular and the extra-curricular programs are integral parts of the Academy and provide a rich
variety of activities for children to participate in after the academic program has finished, and during
school hours. Sports, clubs, and activities are encouraged to enhance the personal, social, and physical skills
of students as well as to support students as they explore various global cultures and strengthen their
cognitive skills. Based on student interest, some of the offerings may include soccer, science, special art
workshops, speech and debate teams, personality development classes, Foreign Language as well as other
sports based on student and parent interest. Current Global Educational Excellence co- and
extra-curricular activities in its United States academies include: Art, Honor Society, National Honor
Society, Robotics, Environmental Awareness, Student Council, Peer Mediation and numerous athletic
opportunities, both inter- and intra-scholastic. Some activities are held weekly while others are offered
periodically or as community resources and opportunities present themselves to enrich the students’
experience.

The Academy students in the upper grades are encouraged to work in the local community as a part of the
character education program in the curriculum. This will not only prepare the older students for the world
of work and higher education, but also to give back to the community.

K- 8 TECHNOLOGY

The Academy’s guidelines for technology instruction are designed to equip students with the technology
skills to use 21st Century tools to develop learning skills. The Academy has identified key computer
technology topics with which students will demonstrate proficiency as students progress through the
grades.

K-8 Code

Code.org is dedicated to expanding access to computer science in schools and increasing participation by
women and underrepresented minorities. Every student in every academy has the opportunity to learn
computer science, just like biology, chemistry or algebra, Code.org provides the leading curriculum for K-8
computer science in the largest school districts in the United States and Code.org also organizes the
annual Hour of Code campaign which has engaged 10% of all students in the world.

6-8 Project Lead the Way (PLT'W Scope. Sequence & Standards Alignment attached below)

Through explorations of coding and robotics, flight and space, human body systems, and more, PLTW
Gateway fuels students’ passion for discovery. As they engage in hands-on, collaborative problem solving
focused on real-world challenges, students use and stretch their imaginations in brand-new ways and
connect their learning to life. All the while, students step into roles spanning the career landscape — a
crucial experience during this transitional time in their lives.

To ensure that more middle school students have equal access and opportunities to engage and be
empowered through the PLTW experience, we offer all PLTW Gateway units and teacher resources in
both English and Spanish.

Paysicar EpucatioN/HEALTH EpucaTION CURRICULUM

The physical education curriculum is based on Michigan’s physical education content expectations. The
Academy uses the GEE Physical Education curriculum which is aligned to national and state standards.
This curriculum is developed to instruct students in physical education and promote lifelong physical
activity. The health education program includes requirements set forth by the State of Michigan. The
Academy uses the Michigan Model for Health, which has been developed by Michigan educators to meet
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the state requirements for teaching health.

ARrT CURRICULUM

The art curriculum follows the MAS for Visual Arts, Music, Dance and Theatre for credit guidelines. To
ensure students have a foundation and experience in the creative/artistic process, the units are developed
as either stand-alone units or units that are incorporated into the core content curriculum. Each unit
includes opportunities to engage in the dynamic artistic process using questions, problems, reflections
and revisions to craft and shape the artistic vision. Students explore the history of artistic expression
from a variety of time periods and cultures to develop a critical stance. Additionally, students use a variety
of mediums (e.g., sculpture, painting, photography, calligraphy, graphic arts and textile design) to draft
preliminary designs and revise/edit the preliminary work to meet the demands of a particular technique
or concept. Students also engage in collaborative discussion and critiques to better refine creative work.

EpucaTioNAL DEVELOPMENT PLANS (EDPs)

The State of Michigan requires schools to provide an opportunity for students to begin developing an
Educational Development Plan (EDP) in Grade 7 and requires that every student has an EDP before
entering high school. By preparing the initial EDP in middle school, students can better plan their high
school curriculum to meet their post- school goals. The EDP is a secondary/postsecondary planning tool
to direct the student’s educational plan and career planning activities. The Academy uses a Web-based
system, Xello, to help students write their education and career goals, including strategies and high school
classes that will help them reach these goals. All students in grade 7 are required to develop an EDP with
guidance from school advisors which is reviewed again in grade 8. When applicable, parents and
community contacts are also included. EDPs are “living” documents, updated as student interests and
abilities become more obvious and focused. A student’s EDP is reviewed and updated on at least an annual
basis. An EDP process could also include yearly work samples that document the student’s progress
toward anticipated goals and accomplishments. The academy establishes times to annually review EDPs
and update them as students choose and change high school courses or career pathways.

EDUCATIONAL ASSESSMENT PLAN

Grade Level Assessment When Administered

K-8 'WIDA Spring

K-g%* EasyCBM Continuously as needed

K-8 Northwest Evaluation Association” (“NWEA™) |Fall, Winter and Spring
reading and math

K-5 Fountas & Pinnell Benchmark Assessment [Fall, Winter & Spring
System

K-8 Unit Common Assessments Ongoing

3-8 Applicable State Assessment (MSTEP) Spring

8 PSAT I'all and Spring

*For students with IRIPs or in need of intervention

Assessments are used to guide instruction for teachers, students and parents to plan learning throughout
the school year. Each assessment provides teachers, students and parents with targets that prepare
students for the challenges of college, work and life. The assessments are given at designated times
throughout the school year and students receive regular feedback on academic progress. The
Academy-based summative and formative assessments include developed pre- and post-unit assessments
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for all core content areas to determine students’ progress in mastering the MAS. In addition, teachers
meet biweekly in data teams to review students’ progress toward the mastery of standards and develop
tiered instruction to meet the needs of both struggling students and students who need to be challenged.

The NWEA MAP assessment is the primary diagnostic and interim assessment used to determine the
academic strengths and weaknesses of students. The detailed reports inform the administrator, teacher,
parent and student of the areas of strength as well as areas where academic support is needed. Teachers
and students develop an individual learning plan with annual goals for each student after the
administration of the NWEA MAP assessment. The NWEA MAP assessment assists teachers and
students in determining the focused areas of study for improvement during the year. Students are then
assessed in the winter and spring of the same school year to determine academic progress. This data is
also used in the classroom and with online programs, such as Dreambox and Lexia Core 5 and Power Up.
The online programs, accessed both at Academy and home, are used to improve mastery of concepts on
specific standards.

In addition to standardized assessments and teacher-created formative and/or summative assessments,
students are encouraged to ask questions, to inquire, explore and research in order to develop a broader
sense of the world. With the support of instructional staff, students are able to make connections between
the theoretical learning of the classroom and the application required in the community outside the
Academy.

CHARACTER EDUCATION

The Academy places an emphasis on character development and cultural awareness on a global scale.
Students learn about the values of Respect, Responsibility, Appreciation, Commitment, Cooperation,
Creativity, Curiosity, Empathy, Integrity, Tolerance, which are integrated into the curriculum.

The Academy also uses the Positive Action program — a comprehensive coherent program that has
components for all parts of the school, the family, and the community. It works on many levels of the
school—from the individual to the classroom to the entire school system. It addresses all areas of the self:
the physical, intellectual, and social/emotional. It is both a content area and a teaching method. Within its
curriculum, it teaches standards of achievement in every content subject area directly and applied. It is also
integrated into all subject areas.

It is taught at every level of learning: cognitive, atfective, and behavioral. It goes to the very heart of why
we do things—to feel good about ourselves. It also brings all the power of positiveness to all participants
so potential is reached and barriers are removed. It brings feelings of joy, accomplishment and satisfaction
to all participants. The synergy of all these dynamics working together improves behavior, school
performance, self-concepts and attendance.

PROFESSIONAL DEVELOPMENT

GEE believes that teaching is a unique combination of art and science requiring an understanding of the
interrelationship of students, subject matter, school, and community. A growing body of research describes
the science of teaching by delineating practices, philosophies, and dispositions that have proven to be
effective in enhancing student learning and development.

When teachers consider their professional growth and development, it is important to reflect on the
subtleties and nuances of the art of teaching while examining the skills and techniques of the science of
teaching. An appreciation of both the art and science of teaching is at the heart of understanding the
complexities of the profession.

Dialogue, reflection, and feedback about teaching are of utmost importance to the growth and development
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of teachers.
GEE academies use the Charlotte Danielson I'rramework for Teaching for teachers:

Charlotte Danielson Framework for Teaching

DOMAIN 1: Planning and Preparation DOMAIN 2: The Classroom Environment
1a: Demonstrating Knowledge of Content and 2a: Creating an Environment of Respect and
Pedagogy Rapport

* Content knowledge ¢ Prerequisite relationships ¢ Teacher interaction with students
* Content pedagogy ¢ Student interaction with students
1b: Demonstrating Knowledge of Students 2b: Establishing a Culture for Learning
* Child development e Learning process * Special * Importance of content
needs * Expectations for learning and achievement ¢
* Student skills, knowledge, and proficiency ¢ Student pride in work
Interests and cultural heritage 2c: Managing Classroom Procedures
1c: Setting Instructional Outcomes ¢ Instructional groups ¢ Transitions * Materials
* Value, sequence, and alignment ¢ Clarity * Balance and supplies
* Suitability for diverse learners * Non-instructional duties
1d: Demonstrating Knowledge of Resources * Supervision of volunteers and paraprofessionals
* For classroom * To extend content knowledge ® 2d: Managing Student Behavior
For students * Expectations ® Monitoring behavior
le: Designing Coherent Instruction * Response to misbehavior
* Learning activities * Instructional materials and | 2e: Organizing Physical Space
resources * Safety and accessibility
¢ Instructional groups * Lesson and unit structure * Arrangement of furniture and resources

1f: Designing Student Assessments
* Congruence with outcomes ¢ Criteria and
standards

* Formative assessments ¢ Use for planning

DOMAIN 4: Professional Responsibilities DOMAIN 3: Instruction
4a: Reflecting on Teaching 3a: Communicating With Students
* Accuracy ¢ Use in future teaching * Expectations for learning ¢ Directions and
4b: Maintaining Accurate Records procedures
* Student completion of assignments * Student * Explanations of content
progress in learning * Use of oral and written language
* Non-instructional records 3b: Using Questioning and Discussion
4c: Communicating with Families Techniques
* About instructional program * About * Quality of questions * Discussion techniques
individual students * Student participation
* Engagement of families in instructional 3c: Engaging Students in Learning
program * Activities and assignments * Student groups
4d: Participating in a Professional Community ¢ Instructional materials and resources ¢ Structure
* Relationships with colleagues * Participation and pacing
in school projects 3d: Using Assessment in Instruction
* Involvement in culture of professional * Assessment criteria * Monitoring of student
inquiry ¢ Service to school learning
4e: Growing and Developing Professionally * Feedback to students
* Enhancement of content knowledge / ¢ Student self-assessment and monitoring
pedagogical skill 3e: Demonstrating Flexibility and Responsiveness
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* Receptivity to feedback from colleagues ©
Service to the profession
4f: Showing Professionalism
* Integrity/ethical conduct * Service to

* Lesson adjustment * Response to students
Persistence

students ¢ Advocacy
* Decision-making ¢ Compliance with
school/district regulation

GEE academies use the Marzano School Leader Evaluation Model for principals :

Marzano School Leader Evaluation Model

Domain 1: A Data-Driven Focus

on School Improvement

Domain 2: Instruction of Viable
and Guaranteed Curriculum

Domain 38: Continuous
Development of Teachers and
Staff

Element 1: The school leader
ensures the appropriate use of data
to develop critical goals focused on
improving student achievement at
the school.

Element 2: The school leader
ensures appropriate analysis and
interpretation of data are used to
monitor the progress of each
student toward meeting
achievement goals.

Element 3: The school leader
ensures the appropriate
implementation of interventions
and supportive practices to help
each student meet achievement
goals.

Domain 4: Community of Care

and Collaboration

Element 1: The school leader
provides a clear vision for how
instruction should be addressed in
the school.

Element 2: The school leader
continually examines and provides
updates so that all teachers use the
instructional model.

Element 3: The school leader
ensures that school curriculum and
accompanying assessments align
with state and district standards.
Element 4: The school leader
ensures that the school curriculum
is focused on essential standards so
it can be taught in the time
available to teachers.

Element 5: The school leader
ensures that each student has equal
opportunity to learn the critical
content of the curriculum.

Domain 5: Core Values

Element 1: The school leader
effectively hires, supports and
retains personnel who continually
demonstrate growth through
reflection and growth plans.
Element 2: The school leader uses
multiple sources of data to provide
teachers with ongoing evaluations
of their pedagogical strengths and
weaknesses that are consistent with
student achievement data.
Element 3: The school leader
ensures that teachers and staff are
provided with job-embedded
professional development to
optimize professional capacity and
support their growth goals.

Domain 6: Resource
Management

Element 1: The school leader
ensures that teachers work in
collaborative groups to plan and
discuss effective instruction,
curriculum, assessments, and the
achievement of each student.
Element 2: The school leader
ensures a workplace where
teachers have roles in the
decision-making process regarding
school planning; initiatives, and

Element 1: The school leader is
transparent, communicates
effectively, and continues to
demonstrate professional growth.
Element 2: The school leader has
the trust of the staft and school
community that all decisions are
guided by what is best for each
student.

Element 3: The school leader
ensures that the school is perceived

Element 1: The school leader
ensures that management of the
fiscal, technological, and physical
resources of the school supports
effective instruction and
achievement of each student.
Element 2: The school leader
utilizes systematic processes to
engage district and external
entities in support of school
improvement.
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procedures to maximize the as safe and culturally responsive. Element 3: The school leader

effectiveness of the school. ensures compliance to district,
Element 3: The school leader state, and federal rules and
ensures equity in a child-centered regulations to support effective
school with input from staft, instruction and achievement of
students, parents, and the each student.

community.

Element 4: The school leader
acknowledges the successes of the
school and celebrates the diversity
and culture of each student.

In addition to the daily training afforded by the instructional coaching staff, GEE provides timely,
job-embedded and targeted professional development on the continuum:

e August PD days are held in “mini-conference” break-out session format wherein teachers select
trom myriad PD topics for which sessions are created and led by master teachers, consultants
and/or instructional coaches.

® Three hours are reserved each Friday for needs-assessment-based PD (Curriculum, Instruction,
Classroom management, content specific et al) and/or Teacher Collaboration Time.

SumMMARY

Global Educational Excellence believes that all students are capable of great things. The Global Tech
Academy Strategic Plan outlines Academy goals and objectives. These goals and objectives are
student-centered and focused on helping students grow academically, physically, socially and emotionally.
All Academy material and human resources are prioritized to address the individual needs of the whole
child. The myriad components of this Education Plan are as numerous and varied as they are connected
and interdependent.
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7: Extending the
number system

9 blocks

This topic focuses on models that represent
integers. Students learn about the position of
integers and other rational numbers an number
lines and develop an understanding of opposites
and absolute value. They explore real-world
examples of integers in a variety of contexts.
Students then extend their understanding of
integers and other rational numbers as they
graph points in all four quadrants, and examine
how the coordinates of points are impacted by
reflections across the x- and y-axes.

The Number System — 6.NS
C. Apply and extend previous understandings of numbers to the system of rational
numbers.

5. Understand that positive and negative numbers are used together to
describe quantities having opposite directions or values {e.g., temperature
above/below zero, elevation above/below sea level, credits/debits,
positive/negative electric charge); use positive and negative numbers to
represent quantities in real-world contexts, explaining the meaning of O in
each situation.

6. Understand a rational number as a point on the number line. Extend number
line diagrams and coordinate axes familiar from previous grades to represent
points on the line and in the plane with negative number coordinates.

a. Recognize opposite signs of numbers as indicating locations on opposite
sides of 0 on the number line; recognize that the opposite of the opposite
of a number is the number itself, e.g., —{(-3) = 3, and that 0 is its own
opposite.

b. Understand signs of numbers in ordered pairs as indicating locaticns in
quadrants of the coordinate plane; recognize that when two ordered pairs
differ only by signs, the locations of the points are related by reflections
across one or bath axes.

c. Find and position integers and other rational numbers on a horizontal or
vertical number line diagram; find and position pairs of integers and other
rational numbers on a coordinate plane.

7.Understand ordering and absolute value of rational numbers.

a. Interpret statements of inequality as statements about the relative
position of two numbers on a number line diagram. For example, interpret
-3 >—7 as a statement that —3 is located to the right of =7 en a number
line orlented from left to right.

b. Write, interpret, and explain statements of order for rational numbers in
real-world contexts. For example, write =3 C > -7 “C to express the fact
that—-3 °Cis warmer than—7 C.

¢. Understand the absolute value of a rational number as its distance from O
on the number line; interpret absolute value as magnitude for a positive or
negative quantity in a real-world situation. For example, for an account
balance of =30 dollars, write =30 = 30 to describe the size of the debt in
dollars.

d. Distinguish comparisons of absclute value from statements about order.
For example, recognize that an account balance less than =30 dollars
represents a debt greater than 30 dollars.

8. Solve real-world and mathematical problems by graphing points in all four
quadrants of the coordinate plane. iaeludeuseofcoordinatesondabsolute
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b. Identify parts of an expression using mathematical terms {sum, term,
product, factor, quotient, coefficient); view one or more parts of an
expression as a single entity. For example, describe the expression 2 (8 + 7)
as a product of two factors; view (8 + 7) as both a single entity and a sum
of two terms.

¢. Evaluate expressions at specific values of their variables. Include
expressions that arise from formulas used in real-world problems. Perform
arithmetic operations, #eludingthosetrvelvrswheoleRurmberexponents,
in the conventional order when there are no parentheses teo specify a
particular order (Order of Operations). For example, use the formulas V =
s’ and A = 6 5° to find the volume and surface area of a cube with sides of
length s = 1/2.

3. Apply the properties of operations to generate equivalent expressions. For
example, apply the distributive property to the expression 3 (2 + x) to produce
the equivalent expression 6 + 3x; apply the distributive property to the
expression 24x + 18y to produce the equivalent expression 6 (4x + 3y); apply
properties of operations to y + y + y to produce the equivalent expression 3y.

4. |dentify when two expressions are equivalent (i.e., when the two expressions
name the same number regardless of which value is substituted into them).
For example, the expressions y +y +y and 3y are equivalent because they
name the same number regardless of which number y stands for.

B. Reason about and solve one-variable equations and inequalities.

6. Use variables to represent numbers and write expressions when salving a
real-world or mathematical problem; understand that a variable can
represent an unknown number, or, depending on the purpose at hand, any
number in a specified set.

C. Represent and analyze quantitative relationships between dependent and
independent variables.

9. Use variables to represent two quantities in a real-world problem that
change in relationship to one another; write an equation to express one
quantity, thought of as the dependent variable, in terms of the other
quantity, thought of as the independent variable. Analyze the relationship
between the dependent and independent variables using graphs and tables,
and relate these to the equation. For example, in a probiem involving motion
at constant speed, list and graph ordered pairs of distances and times, and
write the equation d = 65t to represent the relationship between distance and
time.

patterns. They also formulate simple equations

9: Using 10 blocks In this topic, students explore the relationships Ratios and Proportional Relationships — 6.RP
equations and among different representations of patternsand | A. Understand ratio concepts and use ratio reasoning to solve problems.
inequalities continue to develop equations to describe 3. Use ratio and rate reasoning to solve real-world and mathematical problems,

e.g., by reasoning about tables of equivalent ratios, tape diagrams, double
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and inequalities and solve them with concrete
models and properties of equality. As students
salve equations, they continue to build and
apply fluency with positive rational number
operations.

number line diagrams, or equations.

b. Solve unit rate problems including those invalving unit pricing and
constant speed. For example, if it toak 7 hours to mow 4 lawns, then at
that rate, how many lawns could be mowed in 35 hours? At what rate
were lawns being mowed?

The Number System — 6.NS
B. Compute fluently with multi-digit numbers and find common factors and
multiples.

2. Fluently divide multi-digit numbers using the standard algorithm.

3. Fluently add, subtract, multiply, and divide multi-digit decimals using the
standard algorithm for each operation.

C. Apply and extend previous understandings of numbers to the system of
rational numbers.

6. Understand a rational number as a point on the number line. Extend number
line diagrams and coordinate axes familiar from previous grades to represent
points on the line and in the plane with negative number coordinates.

c. Find and position integers and other rational numbers on a horizontal or
vertical number line diagram; fird-end-positeonpets-ofrtegersand-cther

7. Understand ordering and absolute value of rational numbers.

a. Interpret statements of inequality as statements about the relative
position of two numbers on a number line diagram. For example, interpret
—3 >-7 as a statement that =3 is located to the right of =7 on a number
line eriented from left to right.

b. Write, interpret, and explain statements of order for rational numbers in
real-world contexts. For example, write =3 “C >—7 “C to express the fact
that—3 “Cis warmer than—7 C.

8. Solve real-world and mathematical problems by graphlng points in aH-feu
quad&aﬂtf;—af-—the coordinate plane bt afenorainatosana-2haelet

ey 4 dinat
3 t

Expressions and Equations — S EE

A. Apply and extend previous understandings of arithmetic to algebraic
expressions.
2. Write, read, and evaluate expressions in which letters stand for numbers.

a. Write expressions that record operations with numbers and with letters
standing for numbers. For example, express the calculation of “Subtract y
from57as5—y.

c. Evaluate expressions at specific values of their variables. Include
expressions that arise from formulas used in real-world problems. Perform
arithmetic operations, including those involving whole-number exponents,
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in the conventional order when there are no parentheses to specify a
particular order (Order of Operations). For example, use the formulas V =
s’ and A = 6 5° to find the volume and surface area of a cube with sides of
length s = 1/2.

B. Reascn about and solve one-variable equations and inequalities.

5. Understand solving an equation or inequality as a process of answering a
question: which values from a specified set, if any, make the equation or
inequality true? Use substituticn to determine whether a given numberina
specified set makes an equation or inequality true.

6. Use variables to represent numbers and write expressions when solving a
real-world or mathematical problem; understand that a variable can
represent an unknown number, or, depending on the purpose at hand, any
number in a specified set.

7. Solve real-world and mathematical problems by writing and solving
equations of the form x+ p = g and px = g for cases in which p, g and x are all
nonnegative rational numbers.

8. Write an inequality of the form x > c or x < c to represent a constraint or
condition in a real-world or mathematical problem. Recognize that
inequalities of the form x > ¢ or x < ¢ have infinitely many solutions;
represent solutions of such inequalities on number line diagrams.

C. Represent and analyze quantitative relationships between dependent and
independent variables.

9. Use variables to represent two quantities in a real-world problem that
change in relationship to one another; write an equation to express one
quantity, thought of as the dependent variable, in terms of the other
quantity, thought of as the independent variable. Analyze the relationship
between the dependent and independent variables using graphs and tables,
and relate these to the equation. For example, in a problem involving motion
at constant speed, list and graph ordered pairs of distances and times, and
write the equation d = 65t to represent the relationship between distance and
time.

Copyright Agile Mind, Inc. ® Page 10 0f 17
The Charles A, Dana Center at The University of Texas at Austin June §,2022



Page 245 of 435



Page 246 of 435



Page 247 of 435



multiples.

2. Fluently divide multi-digit numbers using the standard algorithm.

3. Fluently add, subtract, multiply, and divide multi-digit decimals using the
standard algorithm for each operation.

Statistics and Probability — 6.5P
A. Develop understanding of statistical variability.

1. Recognize a statistical question as one that anticipates variability in the data
related to the question and accounts for it in the answers. For example,
"How old am 1?7 is not a statistical question, but “How old are the students in
my school?” is a statistical question because one anticipates variability in
students’

B. Summarize and describe distributions.

4. Display numerical data in plots on a number line, including det-plets,

histograms end-bexpiets.

13: Describing
data

14 blecks

This topic explores the measures of central
tendency: mean, median, and mode, Students
learn how to compute the measures and how to
choose one measure to represent their data.
They learn how to make a visual representation
of data, such as a dot plot, box plot, or a
histogram, and describe the shape and
variability of their data, including finding the
range, mean absolute deviation, and
interquartile range, and identifying outliers. As
students find measures of center and spread,
including through their own data collection, they
continue to build and apply fluency with positive
rational number operations.

The Number System — 6.NS
B. Compute fluently with multi-digit numbers and find common factors and
multiples.
2. Fluently divide multi-digit numbers using the standard algorithm.
3. Fluently add, subtract, multiply, and divide multi-digit decimals using the
standard algorithm for each operation.
Statistics and Probability — 6.5P
A. Develop understanding of statistical variability.
2. Understand that a set of data collected to answer a statistical question has a
distribution which can be described by its center, spread, and overall shape.
3. Recognize that a measure of center for a numerical data set summarizes all
of its values with a single number, while a measure of variation describes
how its values vary with a single number.
B. Summarize and describe distributions.
4. Display numerical data in plots on a number line, including dot plots,
histograms, and box plots.
5. Summarize numerical data sets in relation to their context, such as by:

a. Reporting the number of chservations.

b. Describing the nature of the attribute under investigation, including how it
was measured and its units of measurement.

c. Giving quantitative measures of center {median and/or mean) and
variability {interquartile range and/or mean absclute deviation), as well as
describing any overall pattern and any striking deviations from the overall
pattern with reference to the context in which the data were gathered.

d. Relating the choice of measures of center and variability to the shape of
the data distribution and the context in which the data were gathered.
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6. Find whole-number quotients of whole numbers with up to four-digit
dividends and two-digit divisors, using strategies based on place value, the
properties of operations, and/or the relationship between multiplication and
division. Illustrate and explain the calculation by using equations, rectangular
arrays, and/or area models.

Solidifying your 0-2 blocks
skills with
fractions and
decimals

In this topic, students can review and
strengthen their ability to represent fractions
and decimals, carry out simple fraction
operations, and carry out addition, subtraction,
and multiplication of decimals with fluency.
They will also review and strengthen their
ability to divide using a variety of strategies.

Number and Operations — Fractions — 3.NF
A. Develop understanding of fractions as numbers.

1. Understand a fraction 1/b as the quantity formed by 1 part when a whole is
partitioned into b equal parts; understand a fraction a/b as the quantity
formed by a parts of size 1/b.

2. Understand a fraction as a number on the number line; represent fractions on
a number line diagram.

a. Represent a fraction 1/b on a number line diagram by defining the interval
from O to 1 as the whole and partitioning it into b equal parts. Recognhize
that each part has size 1/b and that the endpoint of the part based at 0
locates the number 1/b on the number line.

b. Represent a fraction a/b on a number line diagram by marking off a lengths
1/b from 0. Recognize that the resulting interval has size a/b and that its
endpoint locates the number a/b on the number line.

3. Explain equivalence of fractions in special cases, and compare fractions by
reasoning about their size.

a. Understand two fractions as equivalent {(equal) if they are the same size, or
the same point on a number line.

b. Recognize and generate simple equivalent fractions, e.g., 1/2 = 2/4, 4/6 =
2/3. Explain why the fractions are equivalent, e.g., by using a visual fraction
model.

d. Compare two fractions with the same numerator or the same denominator
by reasoning about their size. Recognize that comparisons are valid only
when the two fractions refer to the same whole. Record the results of
comparisons with the symbols >, =, or <, and justify the conclusions, e.g., by
using a visual fraction model.

Number and Operations — Fractions — 4.NF
B. Build fractions from unit fractions.

3. Understand a fraction a/b with a > 1 as a sum of fractions 1/b.

a. Understand addition and subtraction of fractions as joining and separating
parts referring to the same whole.

4. Apply and extend previous understandings of multiplication to multiply a
fraction by a whole number.

c. Solve word problems involving multiplication of a fraction by a whole
number, e.g., by using visual fraction models and equations to represent
the problem. For example, if each person at a party will eat 3/8 of a pound
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of roast beef, and there will be 5 people at the party, how many pounds of
roast beef will be needed? Between what two whole numbers does your
answer lie?

C. Understand decimal notation for fractions, and compare decimal fractions.

6. Use decimal notation for fractions with denominators 10 or 100. For example,
rewrite 0.62 as 62/100; describe a length as 0.62 meters; locate 0.62 on a
number line diagram.

Number and Operations in Base Ten — 5.NBT
B. Perform operations with multi-digit whole numbers and with decimals to
hundredths.

7. Add, subtract, multiply, and divide decimals to hundredths, using concrete
models or drawings and strategies based on place value, properties of
operations, and/or the relationship between addition and subtraction; relate
the strategy to a written method and explain the reasoning used.

Number and Operations — Fractions — 5.NF
B. Apply and extend previous understandings of multiplication and division.

4. Apply and extend previous understandings of multiplication to multiply a
fraetierer whole number by a fraction.

a. Interpret the product {a/b) x q as a parts of a partition of g into b equal
parts; equivalently, as the result of a sequence of operations a x g +b. For
example, use a visual fraction model to show (2/3) x 4 = 8/3, and create a
story context for this equation. Be-the-same-with{2{2{4{5+=2/15{r
genersi{a/bhtefel={acitba}
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7: Rational
numbers

11 blocks

This topic builds on students’ prior
work with applying properties of
operations to solve problems with
positive fractions and decimals, and
with integers. Students will solve
real-world and mathematical
problems involving the four
operations with positive and negative
rational numbers, including negative
fractions and decimals, thus
culminating their numerical work
with the four basic operations.

Ratios and Proportional Relationships —7.RP
A. Analyze proportional relationships and use them to solve real-world and mathematical
problems.

1. Compute unit rates associated with ratios of fractions, including ratios of lergths-areas-and
other quantities measured in like or different units. For example, if a person walks 1/2 mile
ineach 1/4 hour, compute the unit rate as the complex fraction (1/2)/(1/4) miles per hour,
equivalently 2 miles per hour.

Expressions and Equations —7.EE
B. Solve real-life and mathematical problems using numerical and algebraic expressicns and
equations.

3. Solve multi-step real-life and mathematical problems posed with positive and negative
rational numbers in any form {whole numbers, fractions, and decimals), using tools
strategically. Apply properties of operations to calculate with numbers in any form; convert
between forms as appropriate; and assess the reasonableness of answers using mental
computation and estimation strategies. For example: If @ woman making 525 an hour gets a
10% raise, she will make an additional 1/10 of her salary an hour, or 52.50, for a new salary
of $27.50. If you want to place a towel bar 9 3/4 inches long in the center of a door that is
27 1/2 inches wide, you will need to place the bar about 9 inches from each edge; this
estimate can be used as a check on the exact computation.

The Number System — 7.NS
A. Apply and extend previous understandings of operations with fractions to add, subtract,
multiply, and divide rational numbers.

1. Apply and extend previous understandings of addition and subtraction to add and subtract
rational numbers; represent addition and subtraction on a horizontal or vertical number
line diagram.

a. Describe situations in which opposite quantities combine to make 0. For example, a
hydrogen atom has 0 charge because its two constituents are oppositely charged.

b. Understand p + q as the number located a distance |q| from p, in the positive or negative
direction depending on whether g is positive or negative. Shew-theta-Rufrbererdits
eppesite-hoveasuroftHereadditivetrversestnterpret sums of rational numbers by
describing real-world contexts.

¢. Understand subtractlon of rational numbers as addlng the additive inverse, p— q p+i-
q). Shev ; ¢

a-bseﬁu-te—valﬁe—ef—&m»ee—&ﬂd apply this pnnaple in real—world contexts.

d. Apply properties of operations as strategies to add and subtract rational numbers.

2. Apply and extend previous understandings of multiplication and division and of fractions to
multiply and divide rational numbers.

b. Understand that integers can be divided, provided that the divisor is not zero, and every

n‘regefs {with non-zero divisor) is a rational number. If p and g are integers,
). Interpret quotients of rational numbers by describing real-

plla=p/l—

guotient of i
then—{p/q) =
world comtcxts.
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Expressions and Equations —7.EE
B. Solve real-life and mathematical problems using numerical and algebraic expressions and
equations.

3. Solve multi-step real-life and mathematical problems posed with positive and-Regative
rational numbers in any form {whole numbers, fractions, and decimals), using tools
strategically. Apply properties of operations to calculate with numbers in any form; convert
between forms as appropriate; and assess the reasonableness of answers using mental
computation and estimation strategies. For example: If @ woman making $25 an hour gets a
10% raise, she will make an additional 1/10 of her salary an hour, or 52.50, for a new salary
of 527.50. If you want to place a towel bar 9 3/4 inches long in the center of a door that is
27 1/2 inches wide, you will need to place the bar about 9 inches from each edge; this
estimate can be used as a check on the exact computation.

Statistics and Probability — 7.5P
C. Investigate chance processes and develop, use, and evaluate probability models.

5. Understand that the probability of a chance eventis a number between 0 and 1 that
expresses the likelihood of the event occurring. Larger numbers indicate greater likelihood.
A probability near 0 indicates an unlikely event, a probability around 1/2 indicates an event
that is neither unlikely nor likely, and a probability near 1 indicates a likely event.

6. Approximate the probability of a chance event by collecting data on the chance process
that praduces it and observing its long-run relative frequency, and predict the approximate
relative frequency given the probability. For example, when rolling a number cube 600
times, predict that a 3 or 6 would be rolled roughly 200 times, but probably not exactly 200
times.

7. Develop a probability model and use it to find probabilities of events. Compare
probabilities from a model to observed frequencies; if the agreement is not goed, explain
possible sources of the discrepancy.

a. Develop a uniform probability model by assigning equal probability to all outcomes, and
use the model to determine probabilities of events. For example, if a student is selected
at random from a class, find the probability that Jane will be selected and the probability
that a girl will be selected.

b. Develop a probability model {which may not be uniform) by observing frequencies in data
generated from a chance process. For example, find the approximate probability that a
spinning penny will land heads up or that a tossed paper cup will land open-end down. Do
the outcomes for the spinning penny appear to be equally likely based on the observed
frequencies?

8. Find probabilities of compound events using organized lists, tables, tree diagrams, and
simulation.

b. Represent sample spaces for compound events using methods such as organized lists,
tables and tree diagrams. For an event described in everyday language (e.g., “rolling
double sixes”), identify the outcomes in the sample space that compose the event.

¢. Design and use a simulation to generate frequencies for compound events. For example,
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15: Effects of
change

7 blocks

In this topic, students explore the
effects of proportional change on
perimeters and areas of figures.
Students apply proportional
reasoning in real-world situations
involving positive rational numbers,
and apply their knowledge of writing
and solving equations tc answer
questions In context. Students also
use estimation to solve problems
involving perimeter and area.

Ratios and Proportional Relationships —7.RP
A. Analyze proportional relationships and use them to solve real-world and mathematical
problems.

1. Compute unit rates associated with ratios of fractions, including ratios of lengths, areas and
other quantities measured in like or different units. For example, if a person walks 1/2 mile
ineach 1/4 hour, compute the unit rate as the complex fraction (1/2)/(1/4) miles per hour,
equivalently 2 miles per hour.

3. Use proportional relationships to solve multistep ratio and percent problems. Examples:
simple interest, tax, markups and markdowns, gratuities and commissions, fees, percent
increase and decrease, percent error.

The Number System — 7.NS
A. Apply and extend previous understandings of operations with fractions to add, subtract,
multiply, and divide rational numbers.

3. Solve real-world and mathematical problems involving the four operations with rational
numbers."

NOTE: * Computations with rational numbers extend the rules for manipulating fractions to
complex fractions.
Expressions and Equations —7.EE
B. Solve real-life and mathematical problems using numerical and algebraic expressions and
equations.

3. Solve multi-step real-life and mathematical problems posed with positive and negative
rational numbers in any form (whole numbers, fractions, and decimals), using tools
strategically. Apply properties of operations to calculate with numbers in any form; convert
between forms as appropriate; and assess the reasonableness of answers using mental
computation and estimation strategies. For example: If a woman making $25 an hour gets a
10% raise, she will make an additional 1/10 of her salary an hour, or 52.50, for a new salary
of 527.50. If you want to place a towel bar 9 3/4 inches long in the center of a door that is
27 1/2 inches wide, you will need to place the bar about 9 inches from each edge; this
estimate can be used as a check on the exact computation.

Geometry — 7.G
A. Draw, construct, and describe geometrical figures and describe the relationships between
them.

1. Solve problems involving scale drawings of geometric figures, including computing actual
lengths and areas from a scale drawing and reproducing a scale drawing at a different scale.
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multiples.
2. Fluently divide multi-digit numbers using the standard algorithm.
3. Fluently add, subtract, multiply, and divide multi-digit decimals using the
standard algorithm for each operation.

Solidifying your 0-2 blocks
skills with
equations

In this topic, students can review and strengthen
their fluency with solving one-step equations.

Expressions and Equations — 6.EE
A. Apply and extend previous understandings of arithmetic to algebraic expressions.

2. Write, read, and evaluate expressions in which letters stand for numbers.

a. Write expressions that record operations with numbers and with letters
standing for numbers. For example, express the calculation “Subtract y from
5"ags5-y.

3. Apply the properties of operations to generate equivalent expressions. For
example, apply the distributive property to the expression 3 (2 + x) to produce
the equivalent expression 6 + 3x; apply the distributive property to the
expression 24x + 18y to produce the equivalent expression 6 (4x + 3y); apply
properties of operations to y +y + y to preduce the equivalent expression 3y.

4, |dentify when two expressions are equivalent {i.e., when the two expressions
name the same number regardless of which value is substituted into them). For
example, the expressions y +y +y and 3y are equivalent because they name
the same number regardless of which number y stands for.

B. Reason about and solve one-variable equations and inequalities.

5. Understand solving an equation er+requatty as a process of answeringa
question: which values from a specified set, if any, make the equation e
ineguatity true? Usesubstitutionto-determinewhetheragiverrumberina

6. Use variables to represent numbers and write expressions when solving a real-
world or mathematical problem; understand that a variable can represent an
unknown number, or, depending on the purpose at hand, any numberin a
specified set.

7. Solve realwedd-ard mathematical problems by writing and sclving equations
of the form x + p = g and px = q for cases in which p, g and x are all nonnegative
rational numbers.
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Students also analyze bivariate categorical
data, and associations are found through
analysis of frequencies and relative
frequencies using two-way tables.

relationship or from two {x,y) values, including reading these from a table or from a
graph. Interpret the rate of change and initial value of a linear function in terms of
the situation it models, and in terms of its graph or a table of values.

Statistics and Probability — 8.5P

A. Investigate patterns of association In bivariate data.

1. Construct and interpret scatter plots for bivariate measurement data to investigate
patterns of association between two quantities. Describe patterns such as clustering,
outliers, positive or negative association, linear association, and nonlinear
association.

2. Know that straight lines are widely used to model relationships between two
quantitative variables. For scatter plots that suggest a linear association, informally
fit a straight line, and informally assess the model fit by judging the closeness of the
data points to the line.

3. Use the equation of a linear model to solve problems in the context of bivariate
measurement data, interpreting the slope and intercept. For example, in a linear
model for a biology experiment, interpret a slope of 1.5 cm/hr as meaning that an
additional hour of sunlight each day is associated with an additional 1.5 cm in
mature plant height.

4. Understand that patterns of association can also be seen in bivariate categorical data
by displaying frequencies and relative frequencies in a two-way table. Construct and
interpret a two-way tahle summarizing data on two categorical variables collected
from the same subjects. Use relative frequencies calculated for rows or columns to
describe possible association between the two variables. For example, collect data
from students in your class on whether or not they have a curfew on school nights
and whether or not they have assigned chores at home. Is there evidence that those
who have a curfew also tend to have chores?

10: Nonlinear
relationships

7 blocks

This topic provides opportunities for
students to investigate the relationship
between input and output values for linear
and nonlinear functions. They also explore
the characteristics of linear, quadratic, and
exponential functions so they can identify
and differentiate between these types of
functions.

Functions — 8.F
A. Define, evaluate, and compare functions.

1. Understand that a function is a rule that assigns to each input exactly one output.
The graph of a function is the set of ordered pairs consisting of an input and the
corresponding output.

NOTE: *Function notation Is not required in Grade 8.

3. Interpret the equation y = mx + b as defining a linear function, whose graphis a
straight line; give examples of functions that are not linear. For example, the function
A =5’ giving the area of a square as a function of its side length is not linear because
its graph contains the points (1,1), (2,4) and (3,9), which are not on a straight line.

5. Describe qualitatively the functional relationship between two quantities by
analyzing a graph {e.g., where the function is increasing or decreasing, linear or
nonlinear). Sketch-a-groph-thatexhibitstheguatitative featuresofa-function-that-has
been-deserbedverbaths
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d. Apply properties of operations as strategies to add and subtract rational
numbers.
2. Apply and extend previous understandings of multiplication and division and of
fractions to multiply and divide rational numbers.
c. Apply properties of operations as strategies to multiply and divide rational
numbers.
3. Solve reetwerd-ard mathematical problems involving the four operations with
rational numbers.’

NOTE: ' Computations with rational numbers extend the rules for manipulating fractions
to complex fractions.

Solidifying your
skills with
equations

0-2 blocks

In this topic, students can review and
strengthen their fluency with solving one-
step and two-step linear equations to
ensure that they move to high school
with well-developed equation solving
skills.

Expressions and Equations — 6.EE
B. Reason about and solve one-variable equations and inequalities.

5. Understand solving an equation erirequatity as a process of answering a question:
which values from a specified set, if any, make the equation erreguatity true? Yse
sepstitntieatosctermipewhaticr s aiverremberiaa-spacifiod-sotmal

6. Use variables to represent numbers and write expressions when solving a real-
world or mathematical problem; understand that a variable can represent an
unknown number, or, depending on the purpese at hand, any number in a specified
set.

7. Solve reslwerld-and mathematical problems by writing and solving equations of
the form x + p = q and px = g for cases in which p, g and x are all nonnegative
rational numbers.

Expressions and Equations —7.EE
B. Solve real-life and mathematical problems using numerical and algebraic expressions
and equations.

4. Use variables to represent quantities in a rea-werd-e+ mathematical problem, and
construct simple equations ard-ireguatites to solve problems by reasoning about
the quantities.

a. Solve word problems leading to equations of the form px+q=rand p{x+q)=r,
where p, q, and r are specific rational numbers. Solve equations of these forms
fluently. Cerpareanslachrale colition toanarithrrabic colutionidantfring the

& = ihoooerat d-r-each-approach: For example, the perimeter of
a rectangle is 54 cm. Its length is 6 cm. What is its width?
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A Correlation of myWorld Interactive Social Studies Kindergarten ©2019
to the Michigan Social Studies Standards 2019
Kindergarten

Introduction

This document demonstrates how myWorld Interactive Social Studies ©2019 meets the Michigan
Sacial Studies Content Expectations 2019 for Kindergarten. Correlation page references are to the
Student Edition, Teacher Edition, and Realize digital resources.

The all new myWorld Interactive Social Studies encourages students to explore their world, expand
their thinking, and engage their college, career, and civic awareness. Built in partnership with
educators, the curriculum applies the latest research and technology to create a program that is
flexible and easily adapts to every classroom. Using print and digital materials to maximize learning
and classroom time, students explore the world while learning core social studies standards and
enhancing their literacy skills.

* Interactive Student Worktext encourages writing, drawing, and highlighting to support
self-motivated learning.

s Jumpstart Activities spark interest and connect lesson content with students’ knowledge
and ideas.

s Project-Based Quests engage students in rich inquiry experiences throughout each
chapter.

* Biographies model important citizenship skills and tie-in real world applications.

« myWorld Interactive Activity Guide provides extended activities, quick activities, and
Readers Theater to vary the learning and teaching experience.
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A Correlation of myWorld Interactive Social Studies Kindergarten ©2019
to the Michigan Social Studies Standards 2019
Kindergarten

Michigan Social Studies Standards 2019
Kindergarten

myWorld Interactive Social Studies
Kindergarten ©2019

H History

H2 Living and Working Together - Use historical thinking to understand the past.

K- H2.0.1 Distinguish among the past, present,
and future.

SE/TE:

The Big Question: How do we track time?, 112;
Unlock the Big Question, 116; Interactivity, 116,
130; The Present, 116; Lesson 1: Check, 117;
The Past and the Future, 117; Unlock the Big
Question, 130; Chapter 5: Assessment, 137-138

Digital Resources:
Chapter 6: Learning About the Past>Leveled
Readers>How Our Heroes Lived

K-H2.0.2 Create a timeline using events from
their own lives.

SE/TE:
Quest Project-Based Learning: Make a Timeline,
114-115; Quest Findings: Make a Timeline, 139

Digital Resources:

Chapter 5: Time and Chronology>Quest Project-
Based Learning: Make Your Timeline>Quest
Findings: Make a Timeline

K- H2.0.3 Describe ways people learn about
the past.

SE/TE:
Using Primary and Secondary Sources, SSH5-
SSH7

TF Onlvy:
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Michigan Social Studies Standards 2019
Kindergarten

myWorld Interactive Social Studies
Kindergarten ©2019

K- G1.0.2 Use directions or positional words to
identify significant locations in the classroom.

SE/TE:
Where We Are, 84; Location Words, 85

G2 Places and Regions - Understand how regions are created from common physical and human

characteristics.

K- G2.0.1 Identify and describe places in the
immediate environment.

SE/TE:
Jumpstart Activity, 88; A Classroom, 90; Quest
Findings: Make a Map Game, 111

G5 Environment and Society - Understand the effects of human-environment interactions.

K- G5.0.1 Describe ways in which the
environment provides for basic human needs
and wants.

SE/TE:
Resources Long Ago, 103; Resources Today,
104; Lesson 6 Check, 105

C Civics and Government

C1 Purposes of Government - Explain why people create governments.

K- C1.0.1 Identify and explain reasons for
rules at home and in school.

SE/TE:

Unlock the Big Question, 12; Interactivity, 12;
Rules at Home, 12; Rules at School, 13; School
Rules in the Past, 14

Digital Resources:
Digital Reader Library
>Thinking Like a Citizen>Why Can't | Say That?

K- C2.0.1 |dentify the American flag as an

rmrartant avanb el oF tha l Imitaed Cratac

SE/TE:

Miact Demtoart Dacad | aarmsinag: rrace WAWAWhat? 24
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to the Michigan Social

Studies Standards 2019

Kindergarten

Michigan Social Studies Standards 2019
Kindergarten

myWorld Interactive Social Studies
Kindergarten ©2019

K- C2.0.2 Explain why people do not have the
right to do whatever they want.

SE/TE:

Quest Shared Discussion: Make a Rule for Your
Class!, 2-3; Unlock the Big Question, 4, 12; How
We Act, 5; Interactivity, 12; Rules at Home, 12;
Rules at Schoaol, 13; Lesson 3 Check, 15; Street
Rules, 100; Jumpstart Activity, 100

TE Only:
Quest Connection, 13

Digital Resources:

Chapter 1: Learning and Working Together>Lesson
3, Rules and Laws>Quest Connection: Safety
Rules

K- C2.0.3 Describe fair ways for groups to
make decisions.

SE/TE:
How We Solve Problems, 9: Lesson 2 Check, 9;
Solve a Problem, 10; Your Turn!, 11

TE Only:
Active Classroom, 11

C5 Civic Participation - Explain important rights a

nd how, when, and where members of American

society demonstrate their responsibilities by actively participating in civic life,

K- C5.0.1 Describe situations in which they
demonstrated self-discipline and individual

responsibility.

SE/TE:
Quest Shared Discussion: Make a Rule for Your
Class! 2-3' Lesson 1 Check 5' Quest
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Michigan Social Studies Standards 2019
Kindergarten

myWorld Interactive Social Studies
Kindergarten ©2019

E Economics

E1 Market Economy - Use fundamental principles and concepts of economics to understand

economic activity in a market economy.

K- E1.0.1 Describe economic wants they have
experienced.

SE/TE:
Needs and Wants, 63

TE Only:
Lesson 1 Check, 63

K- E1.0.2 Distinguish between goods and
services.

SE/TE:
Helping People, 68, Making and Selling Things,
69; Resources Today, 104

TE Only:
Background Information: The Red Cross, 76

K- E1.0.3 Recognize situations in which people
trade.

For related content, please see:
SE/TE:
Making and Selling Things, 69

P Public Discourse, Decision Making, And Civic Participation

P3.1 Identifying and Analyzing Public Issues - Clearly state a problem as a public-policy issue,
analyze various perspectives, and generate and evaluate possible alternative resolutions.

K-P3.1.1 Identify classroom issues.

SE/TE:
What Is a Problem?, 8; Reading Check, 8; Lesson
2 Check, 9; Solve a Problem, 10; Your Turn), 11;

Crambare Poainte of Wiy 1002
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A Correlation of myWorld Interactive Social Studies Grade 1 ©2019
to the Michigan Social Studies Content Expectations 2019
Grade 1

Introduction

This document demonstrates how myWorld Interactive Social Studies ©2019 meets the Michigan
Social Studies Content Expectations 2019 for Grade 1. Correlation page references are to the
Student Edition, Teacher Edition, and Realize digital resources.

The all new myWorld Interactive Social Studies encourages students to explore their world, expand
their thinking, and engage their college, career, and civic awareness. Built in partnership with
educators, the curriculum applies the latest research and technology to create a program that is
flexible and easily adapts to every classroom. Using print and digital materials to maximize learning
and classroom time, students explore the world while learning core social studies standards and
enhancing their literacy skills.

* Interactive Student Worktext encourages writing, drawing, and highlighting to support
self-motivated learning.

* Jumpstart Activities spark interest and connect lesson content with students’ knowledge
and ideas.

* Project-Based Quests engage students in rich inquiry experiences throughout each
chapter.

* Biographies model important citizenship skills and tie-in real world applications.

« myWorld Interactive Activity Guide provides extended activities, quick activities, and
Readers Theater to vary the learning and teaching experience.

myWorld Interactive Social Studies provides students with multiple oppartunities to connect,
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A Correlation of myWorld Interactive Social Studies Grade 1 ©2019
to the Michigan Social Studies Content Expectations 2019
Grade 1

Michigan K-12 Standards Social Studies 2019
Grade 1

myWorld Interactive Social Studies ©2019
Grade 1

H History

H2 Living and Working Together in Families and Schools - Use historical thinking to understand

the past.

1-H2.0.1 Demonstrate chronological thinking
by distinguishing among past, present, and
future using family or school events.

SE/TE:

Jumpstart Activity, 110; Sing About It!, 111;
Talking About Time, 114; Lesson 1 Check, 117;
Map and Graph Skills: Interpret Timelines, 118;
Your Turn!, 119

Digital Resources:
Chapter 4: Life Today and Long Ago>Leveled
Readers>How Life Used to Be

1-H2.0.2 Investigate a family history for at
least two generations, identifying various
members and their connections in order to tell
a narrative about family life.

For related content, please see:

SE/TE:

Communities Grow, 122; Jumpstart Activity,
150; Traditions and Celebrations, 151; Quest
Connection, 152: Lesson 2 Check, 155

TE Only:
Common Misconceptions, 153

Digital Resources:

Chapter 4: Life Today and Long Ago>Chapter
Opener: Life Today and Long Ago>Big Question
Activitv: How does life chanee throuchout
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Michigan K-12 Standards Social Studies 2019
Grade 1

myWorld Interactive Social Studies ©2019
Grade 1

1-H2.0.3 Use historical sources to draw
possible conclusions about family or school life
in the past.

SE/TE:

Examples of Primary and Secondary Sources,
SSH10-55H11; Unlock the Big Question, 120;
Schools Past and Present, 121; Reading Check,
121; Quest Connection, 122; Lesson 2 Check,
123

TE Only:
Active Classroom, 127

Digital Resources:

Chapter 4: Life Today and Long Ago>Lesson 2:
Schools and Communities Past and
Present>Introduction: Schools and Communities
Past and Present

1-H2.0.4 Compare life today with life in the
past using the criteria of family, school, jobs, or
communication,

SE/TE:

The Big Question: How does life change
throughout history?, 110; Quest Project-Based
Learnings: Help Daria the Time Traveler!, 112-
113; Unlock the Big Question, 120, 124;
Interactivity, 120, 124, 128; Schools Past and
Present, 121; Lesson 2 Check, 123; People at
Work Long Ago, 124; People at Work Today,
125; Quest Connection, 128, 133; Technology,
133; Lesson 4: Check, 135; Quest Findings:
Write Your Ad. 141 American Indians Today,
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Michigan K-12 Standards Social Studies 2019
Grade 1

myWorld Interactive Social Studies ©2019
Grade 1

1-H2.0.5 Identify the events or people
celebrated during U.S. national holidays and
why we celebrate them.

SE/TE:

Interactivity, 102; Jumpstart Activity, 102; Unlock
the Big Question, 102; What Is a Holiday?, 102;
Quest Connection, 103; ATime to Honor and
Remember, 104; Honoring Equal Rights, 105;
Lesson 6 Check, 105

TE Only:
Active Classroam, 104

Digital Resources:
Chapter 3: Symbols and Traditions of the United
States>Leveled Readers>Why Do We Celebrate?

G Geography

G1 The World in Spatial Terms - Use geographic representations to acquire, process, and report

information from a spatial perspective.

1-G1.0.1 Construct simple maps of the
classroom to demonstrate aerial perspective.

For related content, please see:

SE/TE:

Lesson 3 Check, 55; Lesson 4 Check, 61; Quest
Findings: Make Your Tour Guide and Map, 71

Digital Resources:

Chapter 2. Geography of the Community>Lesson
3: Maps and Models> Intraduction: Map and
Models
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Michigan K-12 Standards Social Studies 2019
Grade 1

myWorld Interactive Social Studies ©2019
Grade 1

1 - G1.0.3 Distinguish between landmasses
and bodies of water using maps and globes.

SE/TE:

Using Globes and Maps, SSH0-SSH1; Reading
Check, 59; Lesson 4 Check, 61; The United
States of America, Political, RO-R1: The World,
R4-R5

TE Only:
Active Classroom, 59, 60

Digital Resources:

Chapter 2: Geography of the Community>Lesson
4: Continents and Oceans>Lesson Review:
Continents and Oceans

G2 Places and Regions - Understand how regions are created from common physical and human

characteristics.

1 -G2.0.1 Distinguish between physical and
human characteristics of places.

SE/TE:

Land and Water, 58; Unlock the Big Question,
146, 150; How We Are Different, 147; Lesson 2
Check, 155; Lesson 3 Check, 161

Digital Resources:

Chapter 2: Geography of the Community>Chapter
Opener: Geography of the Community>Big
Question Activity: What is the world like?
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Grade 1

Michigan K-12 Standards Social Studies 2019
Grade 1

myWorld Interactive Social Studies ©2019
Grade 1

G4 Human Systems - Understand how human ac

tivities help shape the Earth’'s surface.

1-G4.0.1 Use components of culture to
describe diversity in family life.

SE/TE:

How We Are Different, 147; Quest Connection,
148, 152; Lesson 1: Check, 149; Jumpstart
Activity, 150; Lesson 2 Check, 155; Different
Cultures, 159

TE Only:
Active Classroom, 160

Digital Resources:

Chapter 5: One Nation, Many People>Chapter
Opener: One Nation, Many People>Video: How do
so many different people make one nation?;
Leveled Readers>Sharing Our Culture

G5 Environment and Society - Understand the effects of human-environment interactions.

1 - G5.0.1 Describe ways in which people are
part of, modify, and adapt to their physical
environments.

SE/TE:

Quest Project-Based Learning: Tina the Tour
Leader Needs Your Help, 40-41; Jumpstart
Activity, 42; Where We Live, 42; Environment,
64: Lesson 5 Check, 65; Your Turn!, 67

TE Only:
Differentiated Instruction, 64, 66; Curriculum
Connections: Science, 65
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Grade 1

myWorld Interactive Social Studies ©2019
Grade 1

C Civics and Government

C1 Purposes of Government

1-C1.0.1 Explain the need for rules and
purposes of rules.

SE/TE:

Jumpstart Activity, 0, 24; Unlock the Big
Question, 14; Interactivity, 14; Rules at School,
15; Rules and Laws in the Community, 16;
Quest Connection, 16; Consequences, 17;
Lesson 3: Check, 17; Community Government,
25

Digital Resources:
Digital Reader Library>Thinking Like a
Citizen>Why Can't | Say That?

1-C1.0.2 Give examples of the use of power
with authority and power without authority in
school.

SE/TE:

Leaders at Home, 21; Leaders at School, 22;
Leaders in the Community, 23; Lesson 4: Check,
23

TE Only:
Differentiated Instruction, 22

Digital Resources:

Chapter 1: Rights and Responsibilities of
Citizens>Chapter Opener: Rights and
Resnonsibifities of Citizens=>Video: Who is
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Michigan K-12 Standards Social Studies 2019
Grade 1

myWorld Interactive Social Studies ©2019
Grade 1

1-C2.0.2 |dentify important symbols of the
United States of America and what they
represent.

SE/TE:

Sing About It!, 73; Quest Project-Based
Learning: Help Ryan Show Our American, 74-75;
Unlock the Big Question, 76; Stars and Stripes,
76; A Promise of Freedom, 78; A Promise of
Justice, 79; Lesson 1 Check, 79; Our National
Bird, 81; The Statue of Liberty, 82; The Golden
Gate Bridge, 83

TE Only:

Differentiated Instruction, 72; Active Classroom,
78

Digital Resources:

Chapter 3: Symbols and Traditions of the United
States>Chapter Opener: Symbals and Traditions of
the United States>Video: What does it mean to
be an American?; Lesson 1. We Are
Americans>Lesson Review: Lesson 2: American
Symbols>Quest Connection: Bald Eagle Facts

C5 Civic Participation - Explain important rights a

nd how, when, and where members of American

society demonstrate their responsibilities by actively participating in civic life.

1-C5.0.1 Describe some responsibilities
people have at home and at school.

SE/TE:

Unlock the Big Question, 10; We Have
Responsibilities, 11; Lesson 2: Check, 13; Quest
Connections, 16; Quest Findings: Write Your
Skit 27




A Correlation of myWorld Interactive Social Studies Grade 1 ©2019
to the Michigan Social Studies Content Expectations 2019
Grade 1

Michigan K-12 Standards Social Studies 2019
Grade 1

myWorld Interactive Social Studies ©2019
Grade 1

1-C5.0.2 Explain important rights and how,
when, and where members of American society
demonstrate their responsibilities by actively
participating in civic life,

SE/TE:

We Have Rights, 10; How We Choose Our
Leaders, 28; Direct Democracy, 29;
Representative Democracy, 30; Lesson 6 Check,
31

TE Only:
Active Classroom, 29; Differentiated Instruction,
30

Digital Resources:

Chapter 1: Rights and Responsibilities of Citizens
>Lesson 2: Rights and Responsibilities>Lesson
Review

E Economics

E1 Market Economy - Use fundamental principles and concepts of economics to understand

economic activity in a market economy.

1-E1.0.1 Distinguish between producers and
consumers of goods and services.

SE/TE:

The Big Question: How do people get what they
need?, 182; Sing About It!, 183; Lesson 2 Check,
193; Unlock the Big Question, 196; Interactivity,
196; Who Are Producers?, 186; Who Are
Consumers?, 197; Buying and Selling, 198,
Lesson 3: Check, 199; Chapter 6: Assessment,
213-214
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Grade 1

Michigan K-12 Standards Social Studies 2019
Grade 1

myWorld Interactive Social Studies ©2019
Grade 1

1-E1.0.2 Describe ways in which families
consume goads and services,

SE/TE:

Jumpstart Activity, 190; Goods at Home, 190;
Goods in School and the Community, 191;
School and Community Services, 192; Lesson 2
Check, 193; Who Are Consumers?, 197

TE Only:
Active Classroom, 192

Digital Resources:
Chapter 6. Work in the Community>Leveled
Readers>How to Make Decisions

1 - E1.0.3 Using examples, explain why people
cannot have everything they want (scarcity) and
describe how people respond (choice).

SE/TE:

The Big Question: How do people get what they
need?, 182; Sing About It!, 183; Interactivity,
188; Quest Connection, 188; Lesson 1 Check,
189; Buying and Selling, 198: Your Turn!, 205

Digital Resources:

Chapter 6: Work in the Community>Lesson 1:
Needs, Wants, and Choices>Introduction: Needs,
Wants, and Choices

1-E1.0.4 Describe reasons why people
voluntarily trade,

SE/TE:
American Indians in the Past, 162; Spending
Money. 200
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to the Michigan Social Studies Content Expectations 2019
Grade 1

Michigan K-12 Standards Social Studies 2019
Grade 1

myWorld Interactive Social Studies ©2019
Grade 1

1-E1.0.5 Describe ways in which people earn
money.

SE/TE:

Sing About It!, 183; Quest Writing Using
Sources: Help Stan Make a Money Plan, 184-
185; Interactivity, 200; Unlock the Big Question,
200; Jobs at Home, 206; Jobs in the Community,
207; Jobs at School, 208

Digital Resources:
Chapter 6: Work in the Community>Lesson 5:
Specialized Work>Lesson Review

1 -E1.0.6 Describe how money simplifies
trade.

For related content, please see:
SE/TE:
Spending Money, 200

TE Only:
Curriculum Connections: History and Drama,
193

Digital Resources:

Chapter 6: Work in the Community>Chapter
Opener: Work in the Community>Big Question
Activity: How do people get what they need?

P Public Discourse, Decision Making, And Civic Participation

P3.1 Identifying and Analyzing Public Issues - Clearly state a problem as a public-policy issue,
analvze various perspectives. and eenerate and evaluate possible alternative resolutions.




A Correlation of myWorld Interactive Social Studies Grade 1 ©2019
to the Michigan Social Studies Content Expectations 2019
Grade 1

Michigan K-12 Standards Social Studies 2019
Grade 1

myWorld Interactive Social Studies ©2019
Grade 1

1-P3.1.2 Use graphic data to analyze
information about a public issue in the school
community.

For related content, please see:

SE/TE:

Picture Graphs, SSH2; Other Graphs, SSH3;
Your Turn!, 19

TE Only:
Active Classroom, 29

Digital Resources:

Chapter 1. Rights and Responsibilities of
Citizens>Critical Thinking Skills: Solve a
Problem>Skill Activity: Solve a Problem

1-P3.1.3 Identify alternative resolutions to a
public issue in the school community.

SE/TE:
Your Turn!, 19

TE Only:
Active Classraom, 29

Digital Resources:

Chapter 1: Rights and Responsibilities of
Citizens>Critical Thinking Skills: Solve a
Problem=Skill Activity: Solve a Problem

P3.3 Persuasive Communication About a Public Issue - Communicate a reasoned pasition on a

public issue.

1-P331 Exprecc a position on a public-nolicy | For related content. pleace saes
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A Correlation of myWorld Interactive Social Studies Grade 2 ©2019
to the Michigan Social Studies Content Expectations 2019
Grade 2

Introduction

This document demonstrates how myWorld Interactive Social Studies ©2019 meets the Michigan
Social Studies Content Expectations 2019 for Grade 2. Correlation page references are to the
Student Edition, Teacher Edition, and Realize digital resources.

The all new myWorld Interactive Sacial Studies encourages students to explore their world, expand
their thinking, and engage their college, career, and civic awareness. Built in partnership with
educators, the curriculum applies the latest research and technology to create a program that is
flexible and easily adapts to every classroom. Using print and digital materials to maximize learning
and classroom time, students explore the world while learning core social studies standards and
enhancing their literacy skills.

« Interactive Student Worktext encourages writing, drawing, and highlighting to support
self-motivated learning.

 Jumpstart Activities spark interest and connect lesson content with students’ knowledge
and ideas.

s Project-Based Quests engage students in rich inquiry experiences throughout each
chapter.

¢ Biographies model important citizenship skills and tie-in real world applications.

« myWorld Interactive Activity Guide provides extended activities, quick activities, and
Readers Theater to vary the learning and teaching experience,

myWorld Interactive Social Studies provides students with multiple opportunities to connect,
investigate, synthesize, and demonstrate their understanding of the content. Students develop into
informed, active, responsible citizens who can make a difference now.
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A Correlation of myWorld Interactive Social Studies Grade 2 ©2019
to the Michigan Social Studies Content Expectations 2019
Grade 2

Michigan Social Studies
Content Expectations 2019
Grade 2

myWorld Interactive Social Studies ©2019
Grade 2

H History

H2 Living and Working Together in Communities

- Use historical thinking to understand the past.

2 -H2.0.1 Demonstrate chronological thinking
by distinguishing among years and decades
using a timeline of local community events,

SE/TE:
Your Turn!, 15

TE Only:
Differentiated Instruction, 14

Digital Resources:

Chapter 1: Families Today and in the Past>Map
and Graph Skills: Interpret Timelines>Skill Activity:
Reading a Timeline

2-H2.0.2 Examine different perspectives of
the same event in a community and explain
how and why they are different.

SE/TE:
Critical Thinking Skills: Compare Points of View,
184; Your Turn!, 185

TE Only:
Differentiated Instruction, 185

Digital Resources:

Chapter 5: Making a Difference>Literacy Skills:
Compare and Contrast>Skill Activity: Compare
and Contrast

2 - H2.0.3 Explain how individuals and groups

SE/TE:




A Correlation of myWorld Interactive Social Studies Grade 2 ©2019
to the Michigan Social Studies Content Expectations 2019
Grade 2

Michigan Social Studies
Content Expectations 2019
Grade 2

myWorld Interactive Social Studies ©2019
Grade 2

2 -H2.0.4 Describe changes in the local
community over time.

SE/TE:
Lesson 3 Check, 21; Unlock the Big Question,
58; Reading Check, 59, 61; Lesson 4 Check, 63

TE Only:
The Big Question, 61; Quest Connection, 62

Digital Resources:
Chapter 1: Families Today and in the Past>Leveled
Readers>The Story of Me

2 -H2.0.5 Describe how community members
responded to a problem in the past.

SE/TE:

Citizenship: George Washington Carver, 66;
Critical Thinking Skills: Solve a Problem, 92;
Your Turn!, 93; Jumpstart Activity, 94; Primary
Source: Photograph: Panama Canal Treaty
Signing, 98-99; Lesson 4 Check, 127; Reading
Check, 170

TE Only:
Active Classroom, 66

Digital Resources:

Chapter 1: Families Today and in the Past>Lesson
3: Life Then and Now>Quest Connection: Doing
an Interview




A Correlation of myWorld Interactive Social Studies Grade 2 ©2019
to the Michigan Social Studies Content Expectations 2019
Grade 2

Michigan Social Studies
Content Expectations 2019
Grade 2

myWorld Interactive Social Studies ©2019
Grade 2

G Geography

G1 The World in Spatial Terms - Use geographic representations to acquire, process, and report

information from a spatial perspective,

2-G1.0.1 Construct maps of the local
community that contain symbols, labels, and
legends denoting human and natural
characteristics of place.

SE/TE:
Using Maps, SSH1; Jumpstart Activity, 38;
Lesson 2 Check, 51

TE Only:
Active Classroom, 40, 47; Differentiated
Instruction, 41

Digital Resources:

Chapter 2: People, Places, and Nature>Lesson 1.
Use Maps to Locate Places>Introduction: Use
Maps to Locate Places; Lesson Review: Use
Maps to Locate Places

2 -G1.0.2 Use maps to describe the spatial
organization of the local community

by applying concepts including relative location,
and using distance, direction, and scale,

SE/TE:

Using Maps, SSH1; Relative Location, 38; Critical
Thinking Skills: Using Map Scale to Ask and
Answer Questions, 44

TE Only:
Support for English Language Learners, 38-39;
Differentiated Instruction, 41




A Correlation of myWorld Interactive Social Studies Grade 2 ©2019
to the Michigan Social Studies Content Expectations 2019
Grade 2

Michigan Social Studies
Content Expectations 2019
Grade 2

myWorld Interactive Social Studies ©2019
Grade 2

2 - (G1.0.3 Use maps to describe the location of
the local community within the state of
Michigan in relation to other significant places
in the state,

For related content, please see:

SE/TE:

Critical Thinking Skills: Using Map Scale to Ask
and Answer Questions, 44; Your Turn), 45

TE Only:
Active Classroom, 45

Digital Resources:

Chapter 2: People, Places, and Nature>Lesson 1:
Use Maps to Locate Places>Introduction: Use
Maps to Locate Places; Lesson Review: Use
Maps to Locate Places

G2 Places and Regions - Understand how regions are created from common physical and human

characteristics.

2-G2.0.1 Compare the physical and human
characteristics of the local community with
those of another community.

For related content, please see:

SE/TE:

Quest Connection, 48, 62; Lesson 2 Check, 51,
191; Jumpstart Activity, 180; Your Turn!, 185

TE Only:
Active Classroom, 47

Digital Resources: Chapter 6: Qur American
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A Correlation of myWorld Interactive Social Studies Grade 2 ©2019
to the Michigan Social Studies Content Expectations 2019
Grade 2

Michigan Social Studies
Content Expectations 2019
Grade 2

myWorld Interactive Social Studies ©2019
Grade 2

G4 Human Systems - Understand how human ac

tivities help shape the earth’s surface.

2 - G4.0.1 Describe land use in the community.

SE/TE:
Unlock the Big Question, 58; Reading Check, 59,
61; Lesson 4 Check, 63

TE Only:
The Big Question, 61; Compare and Contrast,
62

Digital Resources:

Chapter 2: People, Places, and Nature>Lesson 4.
Our Communities and Resources>0Online Lesson
Quiz; Our Communities and Resources

2 - G4.0.2 Describe the means people create
for moving people, goods, and ideas within the
local community.

SE/TE:

Unlock the Big Question, 58; Interactivity, 58;
Urban Environment, 58-59; Suburban
Environment, 60-61

TE Only:
Curriculum Connection: Geography, 59

Digital Resources:

Chapter 2: People, Places, and Nature>Lesson 4.
Our Communities and Resources>Lesson Review:
Our Communities and Resources
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Grade 2

Michigan Social Studies
Content Expectations 2019
Grade 2

myWorld Interactive Social Studies ©2019
Grade 2

2 - G4.0.3 Use components of culture to
describe diversity in the local community.

SE/TE:

Quest Shared Discussion: Amazing Artifacts,
178-179; Jumpstart Activity, 180, 186; Many

Cultures, One Country, 186; Quest Findings:
Show Off Your Artifact, 209

TE Only:
Active Classroom, 187

Digital Resources:

Chapter 1: Families Today and in the Past>Leveled
Readers>The Story of Me; Chapter 6: Our
American Culture>Chapter Opener: Our American
Cufture=Video: How is culture shared?: Leveled
Readers>California Cultures

G5 Environment and Society - Understand the effects of human-environment interactions.

2 - G5.0.1 Suggest ways in which people can
responsibly interact with the environment in
the local community.

SE/TE:
Your Turn!, 65, 79, 93; Jumpstart Activity, 194

TE Only:
Background Information, 50; Active Classroom,
93

Digital Resources:
Chapter 2: People, Places, and Nature>Leveled
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A Correlation of myWorld Interactive Social Studies Grade 2 ©2019
to the Michigan Social Studies Content Expectations 2019

Grade 2

Michigan Social Studies
Content Expectations 2019
Grade 2

myWorld Interactive Social Studies ©2019
Grade 2

C Civics and Government

C1 Purposes of Government - Explain why people create governments.

2-C1.0.1 Explain why people form
governments.

SE/TE:

Rights, Responsibilities, and Laws, 76; What Is a
Government?, 80; Unlock the Big Question, 86;
Why Countries Need Government, 86-87

Digital Resources:
Chapter 3: Government>Leveled
Readers>Governments Large and Small

2 -(C1.0.2 Distinguish between government
action and private action,

For related content, please see:

SE/TE:

Supreme Court, 84; Your Turn!, 93; Ways
Leaders Solve Problems, 96; Lesson 4 Check,
97; Primary Source: Photograph: Panama Canal
Treaty Signing, 98-99; Making Choices, 110

Digital Resources:

Chapter 3: Government>Chapter Opener;
Government>Video: How does government
work?

C2 Democratic Values and Constitutional Principles of American Government

2-C2.0.1 Explain how local governments
balance individual rights with the

For related content, please see:
SE/TE:




A Correlation of myWorld Interactive Social Studies Grade 2 ©2019
to the Michigan Social Studies Content Expectations 2019
Grade 2

Michigan Social Studies
Content Expectations 2019
Grade 2

myWorld Interactive Social Studies ©2019
Grade 2

2 -(C2.0.2 Describe how the Pledge of
Allegiance reflects the democratic value
of patriotism.

For related content, please see:

SE/TE:

The Declaration of Independence, 88-89; The
Constitution and Bill of Rights, 90-91

Digital Resources:
Chapter 3: Government>Leveled
Readers>Governments Large and Small

C3 Structure and Functions of Government - Describe the structure of government in the United

States and how it functions to serve citizens.

2 -(C3.0.1 Give examples of how local
governments make, enforce, and interpret laws
{ordinances) in the local community.

For related content, please see:
SE/TE:
Supreme Court, 84

Digital Resources:

Chapter 3: Government>Chapter Opener:
Government>Video: How does government
work?; Leveled Readers>Governments Large and
Small

2 -(C3.0.2 Use examples to describe how local
government affects the lives of people in a
community.

For related content, please see:
SE/TE:
What Is a Government?, 80; Supreme Court, 84

Digital Resources:

T ke LW T e Y




A Correlation of myWorld Interactive Social Studies Grade 2 ©2019
to the Michigan Social Studies Content Expectations 2019
Grade 2

Michigan Social Studies
Content Expectations 2019
Grade 2

myWorld Interactive Social Studies ©2019
Grade 2

C5 Civic Participation - Explain important rights a

nd how, when, and where members of American

society demonstrate their responsibilities by actively participating in civic life.

2-C5.0.1 Identify ways in which people
participate in community decisions.

SE/TE:
Why Countries Need Government, 86-87

Digital Resources:

Chapter 5: Making a Difference>Lesson 6: How
Can We make a Difference>Introduction: How
Can We make a Difference; Lesson Review: How
Can We Make a Difference

2 - (5.0.2 Distinguish between personal and
civic responsibilities and explain why they are
important in community life.

SE/TE:

Why Is Learning About Family Important?, 6-7;
Rights, Responsibilities, and Laws, 76; Quest
Connection, 76; Why Countries Need
Government, 86-87

Digital Resources:

Chapter 3: Government>Lesson 1. Citizens Follow
Rules and Laws>Introduction: Citizens Follow
Rules and Laws; Lesson Review: Citizens Follow
Rules and Laws

2 - (C5.0.3 Design and participate in community
improvement projects that help or inform

others.

SE/TE:
Critical Thinking Skills: Solve a Problem, 92;
Your Turn!, 93
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Michigan Social Studies
Content Expectations 2019
Grade 2

myWorld Interactive Social Studies ©2019
Grade 2

E Economics

E1 Market Economy - Use fundamental principles and concepts of economics to understand

economic activity in a market economy.

2 -E1.0.1 Identify the opportunity cost
involved in a cansumer decision.

SE/TE:
Critical Thinking Skills: Analyze Costs and
Benefits, 112; Your Turn!, 113

Digital Resources:

Chapter 4: People Who Supply Our Goods and
Services>Chapter Opener: People Who Supply Our
Goods and Services>Big Question Activity: How
do people get what they need?

2 -E1.0.2 Describe how businesses in the local
community meet economic wants of
consumers,

SE/TE:
Needs and Wants, 108; Getting What We Need
and Want, 109; Lesson 3 Check, 123

TE Only:
Curriculum Connections: Math, 111

Digital Resources:

Chapter 4: People Who Supply Our Goods and
Services>Lesson 2: Food Producers>Introduction:
Food Producers; Quest Connection: Working on
a Farm
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Grade 2

Michigan Social Studies
Content Expectations 2019
Grade 2

myWorld Interactive Social Studies ©2019
Grade 2

2 - E1.0.4 Use examples to show that people
cannot produce everything they want
(specialization) and depend on trade with
others to meet their wants interdependence).

SE/TE:
Countries Solving Problems, 94; Getting What
We Need and Want, 109

TE Only:
|dentify Interdependence, 122

Digital Resources:

Chapter 4: Peaple Who Supply Our Goods and
Services>Lesson 3: Producing and Consuming
Goods>Introduction: Producing and Consuming
Goods; Lesson Review: Producing and
Consuming Goods

2 - E1.0.5 Utilize a decision-making process to
analyze the benefits and costs of a personal
decision.

SE/TE:
Critical Thinking Skills: Analyze Costs and
Benefits, 112; Your Turn!, 113

Digital Resources:

Chapter 4: People Who Supply Our Goods and
Services>Chapter Opener: People Who Supply Our
Goods and Services>Big Question Activity: How
do people get what they need?
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Michigan Social Studies
Content Expectations 2019
Grade 2

myWorld Interactive Social Studies ©2019
Grade 2

P Public Discourse, Decision Making, And Civic Participation

P3.1 Identifying and Analyzing Public Issues - Clearly state a problem as a public-policy issue,
analyze various perspectives, and generate and evaluate possible alternative resolutions.

2-P3.1.1 Identify public issues in the local
community that influence the daily lives of its
citizens.

SE/TE:
Critical Thinking Skills: Solve a Problem, 92;
Your Turn!, 93; You Can Make a Difference, 170

TE Only:
Differentiated Instruction, 170

Digital Resources:

Chapter 5: Making a Difference>Lesson 6: How
Can We make a Difference>Introduction: How
Can We make a Difference; Lesson Review: How
Can We Make a Difference

2 -P3.1.2 Use graphic data and other sources
to analyze information about a public issue in
the local community and evaluate alternative
resolutions.

For related content, please see:

SE/TE:

Using Information, SSH2-55H3; Critical Thinking
Skills: Solve a Problem, 92; Your Turn!, 83; You
Can Make a Difference, 170

TE Only:
Differentiated Instruction, 170
Digital Resources:
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to the Michigan Social Studies Content Expectations 2019
Grade 2

Michigan Social Studies

. myWorld Interactive Social Studies ©2019
Content Expectations 2019 A ik a

Grade 2 Grade 2
democratic values lead people to differ on SE/TE:
resolutions to a public-policy issue in the local Congress, 82-83

community.
TE Only:
Differentiated Instruction, 82

Digital Resources:
Chapter 3: Government>Leveled
Readers>Governments Large and Small

P3.3 Persuasive Communication About a Public Issue - Communicate a reasoned position on a

public issue.

2-P3.3.1 Compose a statement expressing a For related content, please see:

position on a public-policy issue in the local SE/TE:

community and justify the position with a Critical Thinking Skills: Solve a Problem, 92;
reasoned argument. Your Turn!, 93: You Can Make a Difference, 170

TE Only:

Differentiated Instruction, 170

Digital Resources:

Chapter 5: Making a Difference>Lesson 6: How
Can We make a Difference>Introduction: How
Can We make a Difference; Lesson Review: How
Can We Make a Difference

P4.2 Civic Participation - Act constructively to further the public good.
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A Correlation of myWorld Interactive Social Studies Grade 3 ©2019 to the
Michigan Standards Social Studies Content Expectations 2019
Grade 3

Introduction

This document demonstrates how myWorld Interactive Social Studies, ©2019 meets the Michigan
Social Studies Content Expectations 2019 for Grade 3. Correlation page references are to the
Student Edition, Teacher Edition, and Realize digital resources.

The all new myWorld Interactive Social Studies encourages students to explore their world, expand
their thinking, and engage their college, career, and civic awareness. Built in partnership with
educators, the curriculum applies the latest research and technology to create a program that is
flexible and easily adapts to every classroom. Using print and digital materials to maximize learning
and classroom time, students explore the world while learning core social studies standards and
enhancing their literacy skills.

* Interactive Student Worktext encourages writing, drawing, and highlighting to support
self-motivated learning.

* Jumpstart Activities spark interest and connect lesson content with students’ knowledge
and ideas.

* Project-Based Quests engage students in rich inquiry experiences throughout each
chapter.

* Biographies model important citizenship skills and tie-in real world applications.

« myWorld Interactive Activity Guide provides extended activities, quick activities, and
Readers Theater to vary the learning and teaching experience.

myWorld Interactive Social Studies provides students with multiple oppartunities to connect,
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A Correlation of myWorld Interactive Social Studies Grade 3 ©2019 to the
Michigan Standards Social Studies Content Expectations 2019

Grade 3

Michigan Social Studies
Content Expectations 2019
Grade 3

myWorld Interactive Social Studies
Grade 3

H History

H3 The History of Michigan (Through Statehood)

- Use historical thinking to understand the past.

3 -H3.0.1 Identify questions historians ask in
examining the past in Michigan.

For related content, please see:

SE/TE:

Reading Check, SSH16, SSH18

Quest Document-Based Writing: The Past and
You!, 86-87

Digital Resources:
Chapter 3: Communities Build a Nation>Content
Reader: Reflections: Words from the Past

3 -H3.0.2 Explain how historians use primary
and secondary sources to answer questions
about the past.

SE/TE:

Using Primary and Secondary Sources, SSH15-
SSH19; Primary Source: From an Essay by
Rachel Carson, 36-37; Primary Source:
Advertisement from Early America, 54-55;
Primary Source: The Declaration of
Independence, 130-131; Primary Source: The
Preamble to the United States Constitution,
156-157; Critical Thinking Skills: Compare
Primary and Secondary Sources, 236-237

Digital Resources:
Chapter 3: Communities Build a Nation>Content
Reader: Reflections: Words from the Past
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Michigan Standards Social Studies Content Expectations 2019
Grade 3

Michigan Social Studies
Content Expectations 2019
Grade 3

myWorld Interactive Social Studies
Grade 3

3 -H3.0.4 Draw upon traditional stories and/or
teachings of Indigenous Peoples who lived and
continue to live in Michigan in order to better
understand their beliefs and histories.

For related content, please see:
SE/TE:
Spanish Exploration in Florida, 105

Digital Resources:

Chapter 3: Communities Build a Nation>Lesson 1:
America’s First Peoples>Lesson Review: America’s
First Peoples

3 - H3.0.5 Use informational text and visual
data to compare how Indigenous Peoples and
non-Indigenous Peoples in the early history of
Michigan interacted with, adapted to, used,
and/or modified their environments.

For related content, please see:

SE/TE:

Cherokee on the Southeast, 89; Iroquois of the
Northeast, 90; Group Cooperation, 91; Spanish
Settlements in the Southwest, 109; Champlain
Builds Quebec City, 114; Exploring Waterways,
115

Digital Resources:

Chapter 3: Communities Build a Nation>Chapter
Opener: Communities Build a Nation>Video:
Jamestown

3 - H3.0.6 Use a variety of sources to describe
interactions that occurred between Indigenous
Peoples and the first European explorers and
settlers in Michigan.

For related content, please see:

SE/TE:

Group Cooperation, 91; Lesson 1 Check, 93;
Spanish Explorers, 98; Spanish Settlements in
California, 110 Spain Loses Power, 110:
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Michigan Standards Social Studies Content Expectations 2019
Grade 3

Michigan Social Studies
Content Expectations 2019
Grade 3

myWorld Interactive Social Studies
Grade 3

3 -H3.0.7 Use a variety of primary and
secondary sources to construct a historical
narrative about daily life in the early
settlements of Michigan (pre-statehood).

For related content, please see:

SE/TE:

Quest Document-Based Writing: The Past and
You!, 86-87; Jumpstart Activity, 118; England's
Colonies, 120; Settling the Middle Colonies, 121;
New England Colonies, 122; Trouble in the
Colonies, 125; American Patriots, 126; Lesson 6
Check, 129; Quest Findings: Write Your
Persuasive Text, 137

Digital Resources:

Chapter 3: Communities Build a Nation>Chapter
Opener: Communities Build a Nation>Video:
Jamestown

3 - H3.0.8 Use case studies or stories to
describe how the ideas or actions of individuals
affected the history of Michigan.

For related content, please see:

SE/TE:

American Patriots, 126; Freedom and
Government, 127; Travel by Trails and Rivers,
230-231

TE Only:
Differentiated Instruction, 134

Digital Resources:
Chapter 6: A Growing Nation>Chapter Opener: A
Growing Nation>Video: National Inventors Hall
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Grade 3

Michigan Social Studies
Content Expectations 2019
Grade 3

myWorld Interactive Social Studies
Grade 3

3-H3.0.10 Create a timeline to sequence and
describe major eras and events in early
Michigan history.

For related content, please see:
SE/TE:
Map and Graph Skills: Timelines, 102-103

TE Only:
Active Classroom, 116

Digital Resources:
Chapter 6: A Growing Nation>Lesson 1: New Ways
to Travel>Lesson Review: New Ways to Travel

G Geography

G1 The World in Spatial Terms - Use geographic representations to acquire, process, and report

information from a spatial perspective.

3 -G1.0.1 Use cardinal directions (north, south,
east, west) to describe the relative locations of
significant places in the immediate
environment.

SE/TE:
Using Maps, SSHO; Relative Location, SSH5

3 -G1.0.2 Use thematic maps to identify and
describe the physical and human
characteristics of Michigan.

For related content, please see:

SE/TE:

Physical Geography, SSH6-SSH7; Human
Geography, SSH8-SSH9

3-G1.0.3 Use aworld map to describe North
America in relation to the equator and other
continents and oceans, and Michigan within
NMorth America.

SE/TE:
Using Globes, SSH2-S5H3; Relative Location,
SSHS: The World, Political, R34-R35
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myWorld Interactive Social Studies
Grade 3

G4 Human Systems - Understand how human ac

tivities help shape the Earth’s surface,

3 - G4.0.1 Describe major kinds of economic
activity in Michigan today, such as agriculture,
forestry, manufacturing, services and tourism,
and research and development, and explain the
factors influencing the location of these
economic activities.

For related content, please see:

SE/TE:

Agriculture and Products, 22; Industry and
Products, 23

Digital Resources:

Chapter 2: Economics>Lesson 1: Goods and
Services>

Introduction: Goods and Services

3 - G4.0.2 Describe diverse groups that have
migrated into a region of Michigan and reasons
why they came (push/pull factors).

For related content, please see:

SE/TE:

Quest Project-Based Learning: Our Nation's
Immigrants, 228-229; The Promise of America,
238-239; Quest Findings: Share a 3-D Model,
265

3 - G4.0.3 Describe some of the current
movements of goods, people, jobs, or
information to, from, or within Michigan and
explain reasons for the movements.

For related content, please see:

SE/TE:

Quest Project-Based Learning: Our Nation’s
Immigrants, 228-229; The Promise of America,
238-239; Quest Findings: Share a 3-D Model,
265

3 - G4.0.4 Use data and current information

For related content, please see:

about the Anishinaabek and other Indicenous

SE/TE:
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Content Expectations 2019
Grade 3

myWorld Interactive Social Studies
Grade 3

G5 Environment and Society - Understand the effects of human-environment interactions.

3 -G5.0.1 Locate natural resources in Michigan
and explain the consequences of their use.

For related content, please see:

SE/TE:

United States Resources, 21; Natural Resources,
21; Protecting Resources, 24-25

3 - G5.0.2 Describe how people are a part of,
adapt to, use, and modify the physical
environment of Michigan.

For related content, please see:

SE/TE:

The Environment Affects People, 28-29; Climate
Affects People, 30-31; People Modify
Environments, 32; Effects of Population, 33;
People and the Land, 34-35; Lesson 4 Check, 35

C Civics and Government

C1 Purposes of Government - Explain why people create governments.

3-C1.0.1 Give an example of how Michigan
state government fulfills one of the purposes of
government.

SE/TE:

State Government, 162: Governments Work
Together, 164; Lesson 3 Check, 165; Literacy
Skills: Compare and Contrast, 166; Your Turn!,
167; Chapter 4: Visual Review, 177

C2 Democratic Values and Constitutional Principles of American Government

3 - C2.0.1 Describe how the Michigan state
government reflects the principle of
representative government.

For related content, please see:
SE/TE:
State Government, 162: Quest Connection, 189

2 Crirrirfimre and Frinctfilnne of (Cevarnmoant - Nacrribe the ctriirtiirae of ormvvearnrmant in tha 1l inidad
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3 -(C3.0.2 Identify goods and services provided
by the state government and describe how they
are funded.

SE/TE:
State Government, 162; Governments Work
Together, 164

TE Only:
Background Information, 75

3 - C3.0.3 Identify the three branches of state

government in Michigan and the powers of
each.

SE/TE:
State Government, 162

TE Only:
Common Misconceptions, 162

3 - (C3.0.4 Explain how state courts function to
resolve conflict.

SE/TE:
State Government, 162

3 - (C3.0.5 Describe the purpose of the
Michigan Constitution.

SE/TE:
Federal and State Constitutions, 159

C5 Civic Participation - Explain important rights a

nd how, when, and where members of American

society demonstrate their responsibilities by actively participating in civic life,

3 -(C5.0.1 Identify and explain rights and
responsibilities of citizenship.

SE/TE:

Jumpstart Activity, 182; Quest Collaborative
Discussion: Vote or Volunteer?, 184-185;
Citizenship, 187; Rights and Laws, 188-189;
Consequences of Breaking Rules and Laws, 190;

lesson 1 Check 191 In Your Community 196
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Michigan Social Studies
Content Expectations 2019
Grade 3

myWorld Interactive Social Studies
Grade 3

E Economics

E1 Market Economy - Use fundamental principles and concepts of economics to understand

economic activity in a market economy.

3 - E1.0.1 Using a Michigan example, explain
how scarcity, choice, and opportunity cost
affect what is produced and consumed.

SE/TE:
Jumpstart Activity, 64; Why We Have to Choose,
65: Possible Costs, 66

Digital Resources:

Chapter 2: Economics>Lesson 3: Economic
Choices>Introduction: Economic Choices;
Lesson Review: Economic Choices

3 -E1.0.2 Identify incentives that influence
economic decisions people make in Michigan.

For related content, please see:

SE/TE:

Making Choices, 69-70; Analyze Cost and
Benefits, 70-71

3 - E1.0.3 Analyze how Michigan’s location and
natural resources influenced its economic
development.

For related content, please see:

SE/TE:

United States Resources, 21; Natural Resources,
21; Industry and Products, 23;

Digital Resources:

Chapter 2: Economics>Lesson 2: Types of
Resources>Introduction: Types of Resources;
Lesson Review: Types of Resources
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Content Expectations 2019
Grade 3

myWorld Interactive Social Studies
Grade 3

3 - E1.0.5 Explain the role of entrepreneurship
and business development in Michigan's
economic future.

For related content, please see:
SE/TE:
Citizenship: Jerry Yang, 78

TE Only:
Active Classroom, 78; Background Information,
78

Digital Resources:
Chapter 2: Economics>Leveled Readers>How Do
Industries Grow?

E2 National Economy - Use fundamental principl
economic activity in the United States.

es and concepts of economics to understand

3 - E2.0.1 Using a Michigan example, explain
how specialization leads to increased
interdependence.

For related content, please see:

SE/TE:

Early Economies, 48-49; Goods from Far Away,
52-53

TE Only:
Differentiated Instruction, 50; Background
Information, 52

Digital Resources:

Chapter 2: Economics>Chapter Opener:
Economics>Big Question Activity: Goods and
Services
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Michigan Social Studies
Content Expectations 2019
Grade 3

myWorld Interactive Social Studies
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P Public Discourse, Decision Making, And Civic Participation

P3.1 Identifying and Analyzing Public Issues - Clearly state a problem as a public-policy issue,
analyze various perspectives, and generate and evaluate possible alternative resolutions.

3 -P3.1.1 Identify public issues in Michigan
that influence the daily lives of its citizens.

SE/TE:
Critical Thinking Skills: Take Informed Action,
310

TE Only:
Active Classroom, 311

Digital Resources:
Chapter 6: A Growing Nation>Content Reader:
Viewpoints: Technology

3 -P3.1.2 Use graphic data and other sources

to analyze information about a public issue in
Michigan and evaluate alternative resolutions.

For related content, please see:

SE/TE:

Critical Thinking Skills: Take Informed Action,
310

TE Only:
Active Classroom, 311

Digital Resources:
Chapter 6. A Growing Nation>Content Reader:
Viewpoints: Technology

3 -P21.3 Give exambples of how conflicts over

Far related content. please see*




A Correlation of myWorld Interactive Social Studies Grade 3 ©2019 to the
Michigan Standards Social Studies Content Expectations 2019

Grade 3

Michigan Social Studies
Content Expectations 2019
Grade 3
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P3.3 Persuasive Communication About a Public Issue - Communicate a reasoned position on a

public issue.

3-P3.3.1 Compose a paragraph expressing a
position on a public-policy issue in Michigan
and justify the position with a reasoned
argument.

For supporting content, please see:

SE/TE:

Critical Thinking Skills: Take Informed Action,
310; Your Turn!, 311; Take Informed Action, 316

P4.2 Civic Participation - Act constructively to further the public good.

3 -P4.2.1 Develop and implement an action
plan and know how, when, and where to
address or inform others about a public issue.

SE/TE:
Critical Thinking Skills: Take Informed Action,
310; Your Turn!, 311: Take Informed Action, 316

TE Only:
Active Classroom, 311

3 - P4.2.2 Participate in projects to help or
inform others.

SE/TE:

Quest Project-Based Learning: Government at
Work, 140-141; The Big Question - How can |
participate?, 182; Interactivity, 196; Quest
Connection, 196; Quest Project-Based Learning:
Our Nation’s Immigrants, 228-229

Digital Resources:

Chapter 5: Citizenship and Civic
Engagement>Chapter Opener: Citizenship and
Civic Engagement>Video: Volunteering: Mentor,
Tutor. Friend
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Introduction

This document demonstrates how myWorld Interactive Social Studies, ©2019 meets the Michigan
Social Studies Content Expectations 2019 for Grade 4. Correlation page references are to the
Student Edition, Teacher Edition, and Realize digital resources.

The all new myWorld Interactive Social Studies encourages students to explore their world, expand
their thinking, and engage their college, career, and civic awareness. Built in partnership with
educators, the curriculum applies the latest research and technology to create a program that is
flexible and easily adapts to every classroom. Using print and digital materials to maximize learning
and classroom time, students explore the world while learning core social studies standards and
enhancing their literacy skills.

* Interactive Student Worktext encourages writing, drawing, and highlighting to support
self-motivated learning.

* Jumpstart Activities spark interest and connect lesson content with students’ knowledge
and ideas.

* Project-Based Quests engage students in rich inquiry experiences throughout each
chapter.

* Biographies model important citizenship skills and tie-in real world applications.

« myWorld Interactive Activity Guide provides extended activities, quick activities, and
Readers Theater to vary the learning and teaching experience.

myWorld Interactive Social Studies provides students with multiple oppartunities to connect,
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Michigan Social Studies
Content Expectations 2019
Grade 4

myWorld Interactive Social Studies ©2019
Grade 4

H History

H3 The History of Michigan (Beyond Statehood) - Use historical thinking to understand the past.

4 - H3.0.1 Use histarical inquiry questions to
investigate the development of Michigan's
major economic activities from statehood to
present.

SE/TE:

Parts of the Economy, 135; Primary Source:
Henry Ford, Entrepreneur, 152-153; Reading
Check, 156; Midwestern Cities, 288; From Trade
to Factories, 289

TE Only:
Differentiated Instruction, SSH16

Digital Resources:
Chapter 7: Regions: The Midwest>Leveled
Readers>What's It Like in the Midwest?

4 - H3.0.2 Use primary and secondary sources
to explain how migration and immigration
affected and continue to affect the growth of
Michigan.

For related content, please see:

SE/TE:

Primary Source: Willa Cather, Roll Call on the
Prairies, 290-291

Digital Resources:

Chapter 7: Regions: The Midwest>Lesson 3: Settling
in the Midwest>Quest Connection: Music and
Culture; Lesson Review: Settling in the Midwest

4 - H32.0.3 Use case studies or stories to
describe the ideas and actions of individuals

For related content, please see:
SE/TE:
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Grade 4

Michigan Social Studies
Content Expectations 2019
Grade 4

myWorld Interactive Social Studies ©2019
Grade 4

4 - H3.0.4 Describe how the relationship

between the location of natural resources and
the location of industries {(after 1837) affected

and continue to affect the location and growth
of Michigan cities.

SE/TE:

Midwestern Cities, 288; From Trade to
Factories, 288; Lesson 3 Check, 289; Changes in
Transportation, 293; Railroads and Shipping,
294; Chapter 7 Assessment, 302-304

4 - H3.0.5 Use visual data and informational
text or primary accounts to compare a major
Michigan economic activity today with that

same activity or a related activity in the past,

For related content, please see:

SE/TE:

On Ford automobiles:

Inventions Bring Change, 71; Henry Ford,
Entrepreneur, 152; From Trade to Factories,
289

4 - H3.0.6 Use avariety of primary and
secondary sources to construct a historical
narrative about the beginnings of the
automobile industry and the labor movement
in Michigan.

For related content, please see:

SE/TE:

Parts of the Economy, 135; Primary Source:
Henry Ford, Entrepreneur, 152-153; Reading
Check, 156; Movements for Reform, 198-199;
From Trade to Factories, 289; Chapter 7
Assessment, 302-304

Digital Resources:

Chapter 7: Regions: The Midwest>Lesson 4: The
Midwest on the Move>Lesson Review: The
Midwest on the Move; Leveled Readers>What's It
Like in the Midwest?
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Grade 4
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4 - H3.0.7 Describe past and current threats to
Michigan’s natural resources and describe how
state government, tribal and local governments,
schools, organizations, and individuals worked
in the past and continue to work today to
protect its natural resources.

For related content, please see:

SE/TE:

Protecting Resources, 26-27; Lesson 3 Check,
27; Saving Resources with Technology, 32-33;
Resources from Lakes and Rivers, 283

TE Only:
Differentiated Instruction, 26

Digital Resources:

Chapter 1: Geography and the United
States>Lesson 3: Regions and Resources>Lesson
Review: Regions and Resources; Lesson 4:
People and the Land>Online Lesson Quiz: People
and the Land
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myWorld Interactive Social Studies ©2019
Grade 4

G Geography

G1 The World in Spatial Terms - Use geographic representations to acquire, process, and report

information from a spatial perspective.

4 - G1.0.1 Identify questions geographers ask
in examining the United States.

SE/TE:
Five Themes of Geography, SSHO-SSH1

4 - G1.0.2 Identify and describe the
characteristics and purposes of a variety of
geographic tools and technologies.

SE/TE:

Maps Show Direction, SSH4; Maps Show
Distance, SSH5; Political Maps, SSH 6, Physical
Maps, SSH7; Elevation Maps, SSH8; Use a Grid,
S55H9; Use Latitude and Longitude for Exact
Location, SSH10; Maps Show Events, SSH11;
Map and Graph Skills: Read Inset Maps, 20;
Map and Graph Skills: Use a Road Map and
Scale, 228; Map and Graph Skills: Latitude and
Longitude, 318

Digital Resources:

Chapter 1: Geography and the United States>Map
and Graph Skills: Read Inset Maps>Video: Read
Inset Maps

Reference Center> 21st Century Skills Videos>
Video: Interpret Cultural Data on Maps; Video:
Interpret Economic Data on Maps; Video:
Interpret Physical Maps; Video: Use Latitude
and Longitude
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4 - G1.0.4 Use maps to describe elevation,

climate, and patterns of population density in
the United States.

SE/TE:

Elevation Maps, SSH8; Quest Connection, 18;
United States, Climate Regions, 18; The
Northeast, Population Density, 204; Centers of
Population and Commerce, 204-205

4 - G1.0.5 Use hemispheres, continents,
oceans, and major lines of latitude to describe
the relative location of the United States on a
world map.

For related content, please see:

SE/TE:

Earth’s Hemispheres, SSH3; Use Latitude and
Longitude for Exact Location, SSH10; The
World, Political, R34-R35

TE Only:

Active Classroom, SSH10

Digital Resources:

Skills Handbooks=>Geography Skills
Handbook>Student Activity Mat 5A; Reference
Center>Maps>The World: Political; The World:
Physical

G2 Places and Regions - Understand how regions are created from common physical and human

characteristics.

4 - G2.0.1 Describe ways in which the United
States can be divided into different regions.

SE/TE:

Rap About It!, 1; Chapter 1 Geography of the
United States, 2-3; Interactivity, 6; Unlock the
Big Question, 6; Regions in the United States, 8-
9; Chapter 1 Visual Review, 37; Chapter 1
Assessment 38-40
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4 - (G2.0.2 Locate and describe human and

physical characteristics of major U.S. regions
and compare them to the Great Lakes region.

SE/TE:

Regions in the United States, 8-9; The Great
Lakes Region map, 10; Chapter 1 Assessment,
38-40; Welcome to the Northeast, 174;: The
Atlantic Coast, 176; The Appalachian Range,
177:-178 Lakes and Rivers, 178-179: Centers of
Population and Commerce, 204-205; Rap About
It!, 217; Two Coasts, 223; From the Coast to the
Mountains, 223; The Appalachians, 224; Rivers
of the Southeast, 225; Midwestern Land, 271;
Great Rivers, 271: The Great Lakes, 272: The
Land, 313; Rivers and the Gulf, 313: The
Remarkable Grand Canyon, 314; Mountains

of the West, 361; The Long Coast, 361;
Volcanoes, 362; Geysers and Hot Springs, 363;
Rivers and Lakes of the West, 364-365

Digital Resources:

Skills Handbooks>Geography Skills
Handbook>Student Activity Mat 1A; Chapter 1:
Geography and the United States>Lesson 1: Land
and Regions in the United States>Introduction:
Land and Regions in the United States; Lesson
Review: Land and Regions in the United States

G4 Human Systems - Understand how human activities help shape the Earth’s surface.

4 - G4.0.1 Use a case study or story about

| SE/TE:
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4 - G4.0.2 Describe the impact of immigration

to the United States on the cultural
development of different places or regions of
the United States.

SE/TE:

The Contributions of Immigrants, 196; The
Culture of the Southeast, 252-253

4 - G4.0.3 Describe some of the movements of
resources, goods, people, and information to,
from, or within the United States, and explain
the reasons for the movements.

SE/TE:

Pioneers Head West, 247: The Fur Trade, 285;
Immigrants Come to the Midwest, 287;
Railroads and Shipping, 294; Highways, 295;
Visiting the Southwest, 331; The Pacific Rim and
International Trade, 390; Imports and Exports,
391

Digital Resources:

360 Exploration: The Transcontinental Railroad;
Chapter 9: Regions: The West> Lesson 4: Growth of
the West>Quest Connection: Pioneers Move
West

G5 Environment and Society - Understand the effects of human-environment interactions.

4 - G5.0.1 Assess the positive and negative
consequences of human activities on the
physical environment of the United States and
identify the causes of those activities.

SE/TE:

Using Resources, 24; People Change the
Environment, 30-31; Changing Times, Changing
Cities, 206; Forest Resources, 237; A Great
Region for Farming, 238-239; A Region for
Farming, 279; California Agriculture, 375; Where
Are the Salmon?, 377
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myWorld Interactive Social Studies ©2019
Grade 4

C Civics and Government

C1 Purposes of Government - Explain why people create governments.

4 -C1.0.1 Ildentify questions political scientists
ask in examining the United States.

TE Only:
Active Classroom, 98

4 - C1.0.2 Describe the purposes of
government as identified in the Preamble of the
Constitution,

SE/TE:
The Constitution of the United States, 100

C2 Democratic Values and Constitutional Principles of American Government

4 - C2.0.1 Explain how the principles of popular
sovereignty, rule of law, checks and balances,
separation of powers, and individual rights
serve to limit the powers of the federal
government as reflected in the Constitution and
Bill of Rights.

SE/TE:

What Is Government?, 97; Our Founding
Principles, 99; The Constitution of the United
States, 100; The Bill of Rights, 101; The Three
Branches and Their Responsibilities, 104-105;
Checks and Balances, 106-107

Digital Resources:

Chapter 3: Government in the United
States>lesson 2: How Our Government
Works>Lesson Review: How Our Government
Waorks: Online Lesson Quiz: How Qur
Government Works

4 - C2.0.2 Describe how rights guaranteed by
the Constitution, including the Bill of Rights, and
demuorcratic valiies are involved in evervdavy

SE/TE:
Citizens and Their Rights, 112-113;
Amendmente Fyvpand Citizen<s’ Richte 1132
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C3 Structure and Functions of Government - Describe the structure of government in the United

States and how it functions to serve citizens,

4 - C3.0.1 Give examples of ways the
Constitution limits the powers of the federal
government,

SE/TE:

The Constitution of the United States, 100:
Checks and Balances, 106-107; Reading Check,
107

Digital Resources:

Chapter 3: Government in the United
States>leveled Readers>Our America; Chapter
Opener: Government in the United States>Video:
New Jersey Today

4 - (C3.0.2 Give examples of powers granted to
the federal government, powers granted to
tribal governments, and those reserved for the
states.

SE/TE:

The Three Branches and Their Responsibilities,
104-105; Checks and Balances, 106-107; State
and Local Government, 108-109; Literacy Skills:
Categorize, 110; Chapter 3 Visual Review, 121

TE Only:

4 - C3.0.3 Describe the organizational structure
of the federal government in the United States
(legislative, executive, and judicial branches).

SE/TE:

The Three Branches and Their Responsibilities,
104-105; Checks and Balances, 106-107; Your
Turn!l, 111; Chapter 3: Visual Review, 121

Digital Resources:
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4 - C3.0.4 Describe how the powers of the

federal government are separated among the
branches.

SE/TE:

Rap About It!, 91; The Three Branches and Their
Responsibilities, 104-105; Checks and Balances,
106-107; Your Turn!, 111; Chapter 3: Visual
Review, 121

Digital Resources:

Chapter 3: Government in the United
States>Chapter Opener: Government in the United
States>Chapter Overview: Government in the
United States; Literacy Skill Worksheet; Lesson 2:
How Our Government Works>Lesson Review:
How Our Government Works: Leveled
Readers>Being American

4 - C3.0.5 Give examples of how the system of
checks and balances limits the power of the
federal government.

SE/TE:
Checks and Balances, 106-107; Reading Check,
107

4 - C3.0.6 Describe how the President,
members of the Congress, and justices of the
Supreme Court come to power.

SE/TE:
The Three Branches and Their Responsibilities,
104-105

Digital Resources:
Chapter 3: Government in the United
States>Leveled Readers>0Our America
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C5 Civic Participation - Explain important rights and how, when, and where members of American
society demonstrate their responsibilities by actively participating in civic life

4 - C5.0.1 Explain the responsibilities of
members of American society

SE/TE:

Unlock the Big Question, 112; Our
Responsibilities, 114-115; Chapter 3 Visual
Review, 121

Digital Resources:

Chapter 3: Government in the United
States>Lesson 3: Our Rights and Responsibilities>
Online Lesson Quiz: Our Rights and
Responsibilities

4 - (5.0.2 Explain rights of citizenship, why
rights have limits, and the relationships
between rights and responsibilities

SE/TE:

Unlock the Big Question, 112; Citizens and Their
Rights, 112-113; Amendments Expand Citizens’
Rights, 113; Our Responsibilities, 114-115;
Chapter 3 Visual Review, 121

TE Only:
Active Classroom, 113

Digital Resources:
Chapter 3: Government in the United
States>Content Reader: Viewpoints: Citizenship

4 - C5.0.3 Describe ways in which people can
work together to promote the values and

SE/TE:
Our Responsihilities, 114-115" Quest
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E Economics

E1 Market Economy - Use fundamental principles and concepts of economics to understand

economic activity in a market economy.

4 - E1.01 Identify a good or service produced in
the United States and apply the three economic
questions all economies must address.

For related content, please see:
SE/TE:
Car Manufacturing chart, 156

4 - E1.0.2 Describe characteristics of a market
economy.

SE/TE:
Types of Economies, 134; Reading Check, 134

Digital Resources:

Chapter 4: The Nation's Economy=>Chapter
Opener: The Nation’s Economy> Video: Our
Economy, Our Money; Leveled Readers>Our
Economy

4 - E1.0.3 Describe how positive and negative
incentives influence behavior in a market
economy.

SE/TE:
Incentives, 149; Making a Living, 150; Banking
and Saving, 150-151; Lesson 3 Check, 151

Digital Resources:
Chapter 4: The Nation’s Economy>Leveled
Readers>0Our Economy

4 - E1.0.4 Explain how price affects decisions
about purchasine eoods and services.

SE/TE:
Prices and Inflation. 141 Supplv and Demand.
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4 - E1.0.5 Explain how specialization and
division of labor increase productivity.

SE/TE:
Jumpstart Activity, 154; Specialization and
Productivity, 157; Lesson 4 Check, 159

TE Only:
Active Classroom, 157

Digital Resources:

Chapter 4: The Nation’s Economy>Lesson 4: A
Global Economy>0Online Lesson Quiz: A Global
Economy

4 - £1.0.6 Explain how competition among
buyers results in higher prices, and competition
among sellers results in lower prices.

SE/TE:
Supply and Demand, 144-145; Reading Check,
144

Digital Resources:
Chapter 4: The Nation’s Economy=>Leveled
Readers>Our Economy

4 - E1.0.7 Describe the role of money in the
exchange of goods and services.

SE/TE:
Jumpstart Activity, 140; Trade and Money, 141

Digital Resources:

Chapter 4: The Nation’s Economy>Chapter
Opener: The Nation’s Economy>Video: Our
Economy, Our Money: Leveled Readers>Qur
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Grade 4

myWorld Interactive Social Studies ©2019
Grade 4

E2 National Economy - Use fundamental principles and concepts of economics to understand

ecanomic activity in the United States.

4 - E2.0.1 Explain how changes in the United
States economy impact levels of employment
and unemployment.

For related content, please see:

SE/TE:

The Benefits and Costs of Globalization, 158-
159; Chapter 4 Visual Review, 163

Digital Resources:
Chapter 4: The Nation’s Economy>Lesson 4: A

Global Economy>Lesson Review: A Global
Economy

E3 International Economy - Use fundamental principles and concepts of economics to understand

economic activity in the global economy.

4 - E3.0.1 Identify advantages and
disadvantages of global competition.

SE/TE:
The Benefits and Costs of Globalization, 158-
159; Chapter 4 Visual Review, 163

TE Only:
Differentiated Instruction, 158

Digital Resources:

Chapter 4: The Nation’s Economy>Lesson 4: A
Global Economy>Lesson Review: A Global
Economy; Online Lesson Quiz: A Global
Economy




A Correlation of myWorld Interactive Social Studies Grade 4 ©2019 to the
Michigan Social Studies Content Expectations 2019
Grade 4

Michigan Social Studies
Content Expectations 2019
Grade 4

myWorld Interactive Social Studies ©2019
Grade 4

4 - P3.1.2 Use graphic data and other sources
to analyze information about a public issue in
the United States and evaluate alternative
resolutions.

SE/TE:

Quest Project-Based Learning: Changing My
Community: One Letter at a Time, 94-95;
Chapter 9 Visual Review, 397

Digital Resources:
Chapter 8: Regions: The Southwest>Leveled
Readers> What's It Like in the Southwest?

4 - P3.1.3 Give examples of how conflicts over
democratic values lead people to differ on
resolutions to a public-policy issue in the United
States.

For related content, please see:
SE/TE:
Our Responsibilities, 114-115

TE Only:
Background Information, 114

Digital Resources:
Chapter 3: Government in the United
States>Content Reader: Viewpoints: Citizenship

P3.3 Persuasive Communication About a Public Issue - Communicate a reasoned position on a

public issue.

4 - P3.3.1 Compose a brief essay expressing a
position on a public-policy issue in the United
States and justify the position with a reasoned
argument.

SE/TE:

Quest Project-Based Learning: Changing My
Community: One Letter at a Time, 94-95; Quest
Findings: Write Your Letter, 125
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A Correlation of myWorld Interactive Social Studies Grade 5 ©2019 to the
Michigan Social Studies Content Expectations 2019
Grade 5

Introduction

This document demonstrates how myWorld Interactive Social Studies, Grade 5: Building Our
Country ©2019 meets the Michigan Social Studies Content Expectations 2019 for Grade 5.
Correlation page references are to the Student Edition, Teacher Edition, and Realize digital
resources.

The all new myWorld Interactive Social Studies encourages students to explore their world, expand
their thinking, and engage their college, career, and civic awareness. Built in partnership with
educators, the curriculum applies the latest research and technology to create a program that is
flexible and easily adapts to every classroom. Using print and digital materials to maximize learning
and classroom time, students explore the world while learning core social studies standards and
enhancing their literacy skills.

* Interactive Student Worktext encourages writing, drawing, and highlighting to support
self-motivated learning.

s Jumpstart Activities spark interest and connect lesson content with students’ knowledge
and ideas.

s Project-Based Quests engage students in rich inquiry experiences throughout each
chapter.

* Biographies model important citizenship skills and tie-in real world applications.

« myWorld Interactive Activity Guide provides extended activities, quick activities, and
Readers Theater to vary the learning and teaching experience.
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History

U1 USHG ERA 1 - Beginnings to 1620

U1.1 Indigenous Peaples’ Life in the Americas - Describe the lives of the Indigenous Peoples living

in North America prior to European contact

5-U1.1.1 Use maps to locate peoples in the
Eastern Woodland (the Woodland Peoples east
of the Mississippi River), desert Southwest, the
Pacific Northwest, and the nomadic nations of
the Great Plains.

SE/TE:

Chapter 1: The First Americans, 2-3; Map and
Graph Skills: Interpret Cultural Data on Maps,
14: Your Turn!, 15

5-U1.1.2 Compare how Indigenous Peoples in
the Eastern Woodlands and another tribal
region adapted to or modified the
environment.

SE/TE:

Adapting to the Environment, 12; Lesson 1
Check, 13; Your Turn!, 15, 35; Literacy Skills:
Compare and Contrast, 34

TE Only:
Differentiated Instruction, 14

5 - U1.1.3 Describe Eastern Woodland life with
respect to governmental and family structures,
trade, and their relationship to the land.

SE/TE:

What Is Culture?, 17-18; Daily Life, 19; Family
Roles, 20-21; Lesson 2 Check, 23; Unlock the Big
Question, 26; American Indian Government, 26-
27; Governments Past and Present, 28-29;
American Indian Economies, 30-31; American
Indian Trade, 32; Lesson 3 Check, 33; Chapter 1:
Visual Review, 37
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U1.2 European Exploration - Identify the causes and consequences of European exploration and

colonization.

5-U1.2.1 Explain the technological and
political developments that made sea
exploration possible.

SE/TE:

Rap About It!, 43; Unlock the Big Question, 48;
Technology in Exploration, 54; Improved Ship
Building, 54-55; Lesson 1 Check, 55; Chapter 2
Assessment, 78-80

Digital Resources:

Chapter 2: Age of Exploration>Lesson 1: Early
Explorers and Advances in Technology>Quest
Connection: Exploring Technology

5-U1.2.2 Use case studies of individual
explorers and stories of life in Europe to
compare the goals, obstacles, motivations, and
consequences for European exploration and
colonization of the Americas.

SE/TE:

Unlock the Big Question, 58; Christopher
Columbus, 53-60; The Spanish Conquest of the
Americas, 61; More Spanish Explorers, 63;
Spain's New Territory, 64-65; Lesson 2 Check,
65; Effects on American Indians, 71; Chapter 2
Assessment, 78-80

TE Only:
Active Classroom, 60, 61

Digital Resources:
Chapter 2: Age of Exploration>Chapter Opener:




A Correlation of myWorld Interactive Social Studies Grade 5 ©2019 to the
Michigan Social Studies Content Expectations 2019
Grade 5

Michigan Social Studies
Content Expectations 2019
Grade 5

myWorld Interactive Social Studies ©2019
Grade 5 Building Our Country

5-U1.3.2 Describe the life and cultural
development of people living in West Africa
before the 16th century with respect to
economic {the ways people made a living) and
family structures, and the growth of states,
towns, and trade,

For related content, please see:
SE/TE:
The Slave Trade, 158

Digital Resources:

Chapter 4: Life in the Colonies>Lesson 3: Slavery in
the Colonies>Key Ideas: From Africa to the
Americas

U1.4 Three World Interactions - Describe the environmental, political, and cultural consequences
of the interactions among European, African, and Indigenous Peoples in the late 15th century

through the 17th century.

5-U1.4.1 Describe the convergence of
Europeans, Indigenous Peoples, and Africans in
the Americas after 1492 from the perspective of
these three groups.

SE/TE:

Unlock the Big Question, 68; A Powerful
Exchange, 70; Effects on American Indians, 71;
Cultures Collide, 72-73; Lesson 3 Check, 73; The
Spanish Missions, 93; Cooperation and Conflict,
95-96; The Pilgrims and the Wampanoag
People, 111; Slavery in the Southern Colonies,
161-163

Digital Resources:

Chapter 3: Settling the Colontes in North
America>Chapter Opener: Settling the Colonies in
North America>Video: Jamestown Settlement:
Three Cultures Meet
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myWorld Interactive Social Studies ©2019
Grade 5 Building Our Country

5-U1.4.3 Explain the cultural impact that
occurred between the British, French, and
Spanish on the lives of Indigenous Peoples.

SE/TE:

Spain's New Territory, 64-65; Lesson 2 Check,
65; A Powerful Exchange, 70; Effects on
American Indians, 71; Cultures Collide, 72-73;
Lesson 3 Check, 73; Changes in New Spain, 90-
91; The Spanish Missions, 93; Cooperation and
Conflict, 95-96; The Pilgrims and the
Wampanoag People, 111; The Puritans, 112-
113; Wars and Settlement in New France, 119;
The Growth of New Netherlands, 121;
Citizenship Tisquantum: A Bridge Between
Peoples, 126; Colonists and American Indians,
169-170

Digital Resources:

Chapter 3: Settling the Colonies in North
America>Lesson 3: Pilgrims and Puritans fn New
England>Key |deas: The

Pilgrims and American Indians Work Together

5-U1.4.4 Describe the Columbian Exchange
and its impact on Europeans, Indigenous
Peoples, and Africans.

SE/TE:

Interactivity, 68; Unlock the Big Question, 68; A
Powerful Exchange, 70; Effects on American
Indians, 71; Cultures Collide, 72-73; Lesson 3
Check, 73; Chapter 2 Assessment, 78-80
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U2 USHG ERA 2 - Colonization and Settlement (1585-1763)

U2.1 European Struggle for Control of North America - Compare the regional settlement patterns
and describe significant developments in Southern, New England, and the Mid-Atlantic colonies.

5-U2.1.1 Describe significant developments in the Southern colonies, including:

5-U2.1.1.a patterns of settlement and control,
including the impact of geography (landforms
and climate) on settlement

SE/TE:

Geographic Regions of the Colonies, 139-140;
The Southern Colonies, 144; Lesson 1 Check,
145

Digital Resources:

Chapter 4: Life in the Cofonies>Lesson 1: New
England, Middfe, and Southern
Colonies>Introduction: New England, Middle,
and Southern Colonies

5-U2.1.1.b the establishment of Jamestown

SE/TE:

Timeline, 84-85; A New Beginning: Jamestown,
102; The Starving Time, 103; Lesson 2 Check,
105

Digital Resources:

Chapter 3: Settling the Colonies in North
America>Leveled Readers>The Colonies of North
America; Lesson 2: The English Colonies in
Virginia>Key Ideas: Success at Jamestown; Key
ldeas: From Difficulties to Progress
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5-U2.1.1.e development of colonial
representative assemblies (House of Burgesses)

SE/TE:
More Changes in Jamestown, 104-105; Chapter
3 Assessment, 128-130

Digital Resources:

Chapter 3: Settling the Colonies in North
America>Lesson 2: The English Colontes in
Virginia>Key Ideas: From Difficulties to Progress

5-U2.1.1.f development of slavery

SE/TE:

Unlock the Big Question, 158; The Slave Trade,
159; Slavery in the Southern Colonies, 161-163;
Lesson 3 Check, 165; Chapter 4 Assessment,
182-183

Digital Resources:

Chapter 4: Life in the Colonies>Lesson 3: Slavery
in the Colonies>Key |deas: From Africa to the
Americas

5-U2.1.2 Describe significant developments in t

he New England colonies, including:

5-U2.1.2.a patterns of settlement and control
including the impact of geography (landforms
and climate) on settlement

SE/TE:
Geographic Regions of the Colonies, 139-140;
Lesson 1 Check, 145

Digital Resources:
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5-U2.1.2.c the development of government,
including the establishment of town meetings,
development of colonial legislatures, and
growth of royal government

SE/TE:

The Mayflower Compact, 110; Quest
Connection, 141; The New England Colonies,
141-142

Digital Resources:

Chapter 3: Settling the Colonies in North
America>Lesson 3: Pilgrims and Puritans in New
England>Lesson Review: Pilgrims and Puritans
in New England

5-U2.1.2.d religious tensions in
Massachusetts that led to the establishment of
other colonies in New England

SE/TE:
The Puritans, 112-113; The New England
Colonies, 141-142

Digital Resources:

Chapter 3: Settling the Colonies in North
America>Lesson 3: Piigrims and Puritans in New
England>Introduction: Pilgrims and Puritans in
New England

5 -U2.1.3 Describe significant developments in t

he Middle colonies, including:

5-U2.1.3.a patterns of settlement and control,
including the impact of geography (landforms
and climate) on settlement

SE/TE:

The Dutch Arrive in North America, 120: The
Growth of New Netherlands, 121; Lesson 4
Check, 123; Geographic Regions of the
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5-U2.1.3.c the growth of economies in the
Middle colonies, the Dutch settlement in New
Netherlands, Quaker settlement in
Pennsylvania, and subsequent English takeover
of the Middle colonies

SE/TE:

The Dutch Arrive in North America, 120: The
Growth of New Netherlands, 121; Changes
Ahead, 123; The Middle Colonies, 143

Digital Resources:

Chapter 4: Life in the Colonies>Lesson 1: New
England, Middle, and Southern Colanies>Key
Ideas: The Middle and Southern Colonies

5-U2.1.3.d immigration patterns leading to
ethnic diversity in the Middle colonies

SE/TE:

The Growth of New Netherlands, 121; New
Sweden, 122; The Middle Colonies, 143; Map
and Graph Skills: Read Circle Graphs, 156; Your
Turn!, 157

Digital Resources:

Chapter 4: Life in the Colonies>Lesson 1: New
England, Middle, and Southern Colonies>Key
|deas: The Middle and Southern Colonies

5-U2.1.4 Compare the regional settlement
patterns of the Southern colonies, New
England, and the Middle colonies.

SE/TE:

Unlock the Big Question, 138; Geographic
Regions of the Colonies, 139-140; Reading
Check, 140; Lesson 1 Check, 145; Chapter 4
Visual Review, 181
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U2.2 European Slave Trade and Slavery in Colonial America - Analyze the development of
the slave system in the Americas and its impact.

5-U2.2.1 Describe Triangular Trade, including:

5-U2.2.1.a the trade routes

SE/TE:

Trade Routes and the Location of the Colonies,
150-151; Reading Check, 151; Chapter 4
Assessment, 182-183

Digital Resources:

Chapter 4: Life in the Colonies>Lesson 2: Daily Life
in the Colonies> Key |deas: Resources of the
Early Colonies

5-U2.2.1.b the people and goods that were
traded

SE/TE:
Trade Routes and the Location of the Colonies,
150-151; The Slave Trade, 159

Digital Resources:

Chapter 4: Life in the Colonies> Lesson 2: Daily
Life in the Colonies> Key |deas: Resources of the
Early Colonies; Lesson 3: Slavery in the
Cofonies>Key |deas: From Africa to the Americas

5-U2.2.1.c the Middle Passage

SE/TE:
The Slave Trade, 159; Lesson 3 Check, 165
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5-U2.2.2 Describe the lives of enslaved

Africans and free Africans, including fugitive
and escaped slaves in the American colonies.

SE/TE:

The Slave Trade, 159; Slavery in the Northern
Colonies, 160-161; Slavery in the Southern
Colonies, 161-163; Fighting Back Against
Slavery, 164-165

Digital Resources:

Chapter 4: Life in the Colonies>Lesson 3: Slavery
in the Colonies>Key |deas: From Africa to the
Americas

5-U2.2.3 Describe how enslaved and free
Africans struggled to retain elements of their
diverse African histories and cultures to
develop distinct African-American identities.

SE/TE:
Slavery in the Southern Colonies, 161-163

U2.3 Lifein Colonial America - Distinguish among and explain the reasons for regional differences

in colonial America.

5-U2.3.1 Locate the New England, Middle, and
Southern colonies on a map.

SE/TE:
Chapter 4: Life in the Colonies, 134-135; The
English Calonies, 139

Digital Resources:

Chapter 4: Life in the Colonies>Lesson 1: New
England, Middle, and Southern Colonies>Key
ldeas: Geographic Regions of the Colonies
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5-U2.3.3 Describe colonial life in America
from the perspectives of at least three different
groups of people.

SE/TE:

Resources of the Early Colonies, 148-150;
Classes of Society, 152; Daily Life, 153; Artisans
and Craftspeople, 153-154

TE Only:
Active Classroom, 153

Digital Resources:

Chapter 4: Life in the Colonies>Lesson 2: Daily Life
in the Colonjes>Key Ideas: Societal Life in the
Colonies

5-U2.3.4 Describe the development of the
emerging labor force in the colonies.

SE/TE:

A New Beginning: Jamestown, 102; Artisans and
Craftspeople, 153-154; The Slave Trade, 159;
Slavery in the Northern Colonies, 160-161;
Slavery in the Southern Colonies, 161-163

Digital Resources:

Chapter 4: Life in the Colonies>Lesson 3: Slavery
in the Colonies>Key |deas: From Africa to the
Americas

5-U2.3.5 Make generalizations about the
reasons for regional differences in colonial

SE/TE:
Geographic Regions of the Colonies, 139-140;
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U3 USHG ERA 3 - Revolution and the New Nation (1754-1800)

U3.1 Causes of the American Revolution - |dentify the major political, economic, and ideological

reasons for the American Revolution.

5-U3.1.1 Describe how the French and Indian
War affected British policy toward the colonies

and colonial dissatisfaction with the new policy.

SE/TE:
Unlock the Big Question, 192; Taxes Cause
Trouble, 193-194; Lesson 1 Check, 199

5-U3.1.2 Describe the causes and effects of
events such as the Stamp Act, the Boston Tea
Party, the Intolerable Acts, and the Boston
Massacre.

SE/TE:

Taxes Cause Trouble, 193-194; The Colonists
Take Action, 195-196; The Townshend Acts,
197-198; Lesson 1 Check, 199; Unlock the Big
Question, 200; Tensions Boil Over, 201; The
Boston Tea Party, 203; The Coercive Acts, 204-
205; Lesson 2 Check, 209; Chapter 5
Assessment, 240-241

Digital Resources:

Chapter 5: The American Revolution>Content
Reader; The 10 Most Decisive Moments of the
American Revolution

5-U3.1.3 Using an event from the
Revolutionary era, explain how British and
colonial views on authority and the use of
power without authority differed (views on
representative government).

SE/TE:

The Boston Tea Party, 203; Reading Check, 204;
The Coercive Acts, 204-205; The Second
Continental Congress, 213; Enlightenment and
Independence, 214; Chapter 5 Assessment,
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5-U3.1.4 Describe the role of the First and
Second Continental Congresses in unifying the
colonies.

SE/TE:

The First Continental Congress, 206-207; The
Second Continental Congress, 213; Drafting the
Declaration of Independence, 215

TE Only:
Active Classroom, 213

Digital Resources:

Chapter 5: The American Revolution>Lesson 3:
Declaring Independence>Key |deas: The Second
Continental Congress

5-U3.1.5 Use the Declaration of
Independence to explain why the colonists
wanted to separate from Great Britain and why
they believed they had the right to do so.

SE/TE:
The Declaration of Independence, 216-217;
Lesson 3 Check, 219

TE Only:
Differentiated Instruction, 215; Background
Information, 218

Digital Resources:

Chapter 5: The American Revolution>Lesson 3:
Declaring Independence>Key |deas: The
Declaration of Independence
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5-U3.1.6 Identify the role that key individuals
played in leading the colonists to revolution,
including George Washington, Thomas
Jefferson, Benjamin Franklin, Patrick Henry,
Samuel Adams, John Adams, and Thomas
Paine.

SE/TE:

Find Out More, 180; Enlightenment and
Independence, 214; Drafting the Declaration of
Independence, 215; Primary Source: Thomas
Paine’s Common Sense, 220-221; Citizenship
George

Washington: Leader of a New Nation, 238

TE Only:
Background Information, 205, 216; Curriculum
Connections: Reading, 217

Digital Resources:

Chapter 5: The Americaon Revolution>Lesson 3:
Declaring Independence>Key |deas: Common
Sense/A Government of Our Own

5-U3.1.7 Describe how colonial experiences
with self-government and ideas about
government influenced the decision to declare
independence.

SE/TE:

More Changes in Jamestown, 104-105; The
Mayflower Compact, 110; Primary Source: The
Mayflower Compact, 114-115; Chapter 3
Assessment, 128-129: The First Continental
Congress, 206-207; The Second Continental
Congress, 213; Enlightenment and
Independence, 214; Drafting the Declaration of
Independence, 215
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5-U3.1.8 Identify problem issues that people
in the colonies faced, identify alternative
choices for addressing the problem with
possible consequences, and describe the
course of action taken.

SE/TE:

Tensions Boil Over, 201; The Boston Tea Party,
203; The Coercive Acts, 204-205; The First
Continental Congress, 206-207; The Shot Heard
Round the World, 207-208; Lesson 2 Check,
209; Literacy Skills: Cause and Effect, 230; Your
Turn!, 231

Digital Resources:
Chapter 5: The American Revolution>Lesson 2: The
Road to War>Key ldeas: The Boston Massacre

U3.2 The American Revolution and its Consequences - Explain the multi-faceted nature of the

American Revolution and its consequences.

5-U3.2.1 Describe the advantages and
disadvantages each side had during the
American Revolution with respect to military
leadership, geography, types of resources, and
motivations.

SE/TE:
American and British Military, 223

Digital Resources:

Chapter 5: The American Revolution>Lesson 4: On
the Battlefield and at Home>Introduction: On the
Battlefield and at Home

5-U3.2.2 Describe the importance of Valley
Forge, the Battle of Saratoga, and the Battle of
Yorktown in the American Revolution.

SE/TE:

A Turning Point, 225; Help from Other
Countries, 226; A Turning Point in the War, 232-
233: The Final Battles, 234-235; Lesson 5 Check,
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5-U3.2.3 Compare the role of women, African-
Americans, Indigenous Peoples, and France in
helping shape the outcome of the war,

SE/TE:

American and British Military, 223; Help from
Other Countries, 226; Women During the
Revolution, 227; African Americans During the
War, 228

Digital Resources:

Chapter 5: The American Revolution>Lesson 4: On
the Battlefield and at Home>Key Ideas: The Roles
of Women and American Indians in the
Revolution

5-U3.2.4 Describe the significance of the
Treaty of Paris {(establishment of the United
States and its initial boundaries).

SE/TE:

Quest Connections, 236; The War Comes to an
End, 236; Primary Source, 236; Chapter 5 Visual
Review, 239

TE Only:
Differentiated Instruction, 236

Digital Resources:

Chapter 5: The American Revolution>Lesson 5:
Winning independence>Key |deas: Ending the
War

U3.3 Creating New Government(s) and a New Constitution - Explain some of the challenges faced
by the new nation under the Articles of Confederation, and analyze the development of the
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5-U3.3.2 Give examples of problems the
country faced under the Articles of
Confederation.

SE/TE:

A Weak Government, 252-253; Shay's Rebellion,
254-255: New Land Policies, 255-257

Digital Resources:
Chapter 6: A New Nation>Leveled Readers>
Writing the U.S. Constitution

5 -U3.3.3 Explain why the Constitutional
Convention was convened and why the
Constitution was written,

SE/TE:

Unlock the Big Question, 260; The
Constitutional Convention, 261-262; |deas for
Debate, 263; Lesson 2 Check, 269

Digital Resources:

Chapter 6: A New Nation>Lesson 2: Creating the
Constitution>Key Ideas: The Constitutional
Convention

5-U3.3.4 Describe the issues over
representation and slavery the Framers faced
at the Constitutional Convention and how they
were addressed in the Constitution.

SE/TE:
Ideas for Debate, 263; The Great Compromise,
264

TE Only:
Differentiated Instruction, 263

Digital Resources:
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5-U3.3.6 Describe the principle of federalism
and how it is expressed through the sharing
and distribution of power as stated in the
Constitution,

SE/TE:
Powers of Government, 267-269

Digital Resources:
Chapter 6: A New Nation>Lesson 2: Creating the
Constitution>Key |deas: Powers of Government

5-U3.3.7 Describe the concern that some
people had about individual rights and why the
inclusion of a Bill of Rights was needed for
ratification,

SE/TE:

Debate Over the Constitution, 272-273;
Ratifying the Constitution, 274-275; Reading
Check, 275; The Founding Principles, 277-278

Digital Resources:
Chapter 6: A New Nation>Lesson 3: The Bill of
Rights> Key Ideas: Ratifying the Constitution

5-U3.3.8 Describe the rights of individuals
protected in the Bill of Rights (the first 10
amendments) to the U.S. Constitution.

SE/TE:
The Founding Principles, 277-278; Quest
Connection, 278; Jumpstart Activity, 746

TE Only:
Differentiated Instruction, 278

Digital Resources:
Chapter 6: A New Nation>Lesson 3: The Bifl of
Rights>Key Ideas: Protecting Rights




A Correlation of myWorld Interactive Social Studies Grade 5 ©2019 to the
Michigan Social Studies Content Expectations 2019
Grade 5

Michigan Social Studies
Content Expectations 2019
Grade 5

myWorld Interactive Social Studies ©2019
Grade 5 Building Our Country

5-P3.1.2 Use graphic data and other sources
to analyze information about a contemporary
public issue related to the U.S. Constitution and
evaluate alternative resolutions.

SE/TE:
Jumpstart Activity, 168

TE Only:
Differentiated Instruction, 407, 472, 630;
Curriculum Connections: History, 604

Digital Resources:
Chapter 6: A New Nation>Content Reader:
Viewpoints: Government

5-P3.1.3 Give examples of how conflicts over
demaocratic values lead people to differ on
contemporary Constitutional issues in the
United States.

SE/TE:

Impact of the Constitution on the Economy,
283-285; Making Changes to the Constitution,
285; Supreme Court Decisions, 288

Digital Resources:
Chapter 6: A New Nation>Content Reader:
Viewpoints: Government

P3.3 Persuasive Communication About a Public Issue - Communicate a reasoned position on a

public issue.

5-P3.3.1 Compose a short essay expressing a
position on a contemporary public-policy issue
related to the Constitution and justify the
position with a reasoned argument.

Digital Resources:
Chapter 6: A New Nation>Content Reader:
Viewpoints: Government, Connections, 27




A Correlation of myWorld Interactive Social Studies Grade 5 ©2019 to the
Michigan Social Studies Content Expectations 2019
Grade 5

Michigan Social Studies
Content Expectations 2019
Grade 5

myWorld Interactive Social Studies ©2019
Grade 5 Building Our Country

P4.2 Civic Participation - Act constructively to further the public good.

5-P4.2.1 Develop and implement an action
plan and know how, when, and where to
address or inform others about a public issue.

SE/TE:
Citizenship Tisquantum: A Bridge Between
Peoples, 126

Digital Resources:
Chapter 6: A New Nation>Content Reader:
Viewpoints: Government, Connections, 27

5-P4.2.2 Participate in projects to help or
inform others.

SE/TE:

Quest Project-Based Learning: What's Cooking?,
4-5; Quest Writing Using Sources: Read All
About It!, 190-191; Quest Project-Based
Learning: Yea or Nay, | Say!, 248-249

Digital Resources:
Chapter 6: A New Nation>Content Reader:
Viewpoints: Government, Connections, 27
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PLTW Launch NGSS Standards Guide

While performance expectations describe what students should do to demonstrate understanding of science
concepts, the NGSS also stress three dimensions of science learning—disciplinary core ideas, science and
engineering practices, and crosscutting concepts, PLTW Launch students experience this 3D leaming as they
actively engage in activities, projects, and problems. For modules that address only ETS standards, students
develop science and engineering practices and employ crosscutting concepts as they build knowledge and
skills in activities and projects and then apply their learning by solving the openended problem that anchors
each module.




Page 415 of 435



Page 416 of 435



Page 417 of 435



Page 418 of 435



Page 419 of 435



Page 420 of 435



Competencies, Domains, Objectives, Knowledge and Skills

Transportable Knowledge and Skills

Core workplace skills that students and workers need to acquire, that can be used across all stages of a
career, and that, because of their universal utility, are transportable from job to job, from employer to
employer, across the economy.

Career Awareness and Exploration (CAE):

The skills necessary to prepare and modify a flexible education plan based on interests while
discovering career opportunities.

CAE-A.Explore a variety of careers.

CAE-A.1 Explore a variety of careers related to engineering, biomedical sciences, and
computer science.

111218 144186 | 21 222324 31 32
W O 0O & O IR [0 ™

CAE-A.2 |dentify skills that are needed for a variety of careers (such as communication
and collaboration).

11 12 13 1.415| 21 2223 2.4‘ 3.1 32
O M ¥ W O/ 0 M OO0 o

CAE-A.3 Explore and reflect on your personal interests and strengths in relation to
diverse career opportunities.

14 1248 1415 | 24 232 23 2.4‘ 3.1 32
M O O O O'd @ 0O 8| 0 @

Communication (COM):

The skills necessary to to both provide and receive information with others, including interpersonal
skills such as social awareness, conflict management, and empathy.

COM-A.Communicate effectively for specific purposes and settings.
COM-A.1 Use accurate and appropriate terminology.

11 1213 14415 | 21 2223 24| 31 32
v [ ¥ v ¥ ¥ v ¥

COM-A 2 Communicate to meet the needs of the audience and be anpropriate to the



Competencies, Domains, Objectives, Knowledge and Skills

Collaboration (COL):

The skills necessary for students to work together effectively with a common purpose to achieve
desired results.

COL-A.Collaborate effectively on a diverse and multidisciplinary team.

COL-A.1 Demonstrate successful collaboration through effective communication and
constructive feedback.

14 1213 1418 | 31 22 23 24| 34 32
W O O 0O & R v

COL-A.2 Apply team norms to encourage productivity and define how a team will
function and measure its success.

14 1.2 13 1415 | 21 2223 24| 3.1 3.2
0V A T I v v ¥ L+

COL-A.3 Identify and evaluate positive and negative behaviors that impact the team’s
effectiveness.

11 12 13 1.415| 21 2223 2.4‘ 3.1 3.2
i O A i O O 0O ¢+ L

COL-A.4 Describe one's individual role and expectations of performance within the
team and support other team members, if needed, to meet team goals.

111213 1415 | 21 22 23 24| 3.1 3.2
O o O o OO0 @ & O ] [

Ethical Reasoning and Mindset (ERM):

The skills necessary for students to make decisions between what is considered right and wrong
based on evidence, beliefs, values, and emotions.

ERM-A.Demonstrate ethical decision-making.
ERM-A.1 Analyze ethical considerations and their impact in decision making.

11 12138 14158 | 21 2223 24| 31 32
O 0O 0O & O O O 0O O O

Critical and Creative Problem-Solvina (CCPY:



Competencies, Domains, Objectives, Knowledge and Skills

CCP-A.4 Evaluate solution ideas against the design requirements and justify the best
solution to pursue.

11 1218 1.418 | 21 2223 24] 81 32
S i i R T S L O & L

CCP-AS lteratively design and develop a solution.

11 1218 1.415| 21 2223 24| 31 32
O 0O 0O 0O =& v W ¥ ¥ v

CCP-A.6 Develop and implement a plan to test and evaluate a potential solution to
verify that it best meets all design requirements.

14 12 1.3 14195 | 21 22 23 24| 3.1 3.2
o A o O v W ¥ ¥ 0 o

CCP-B.Apply user-centered design principles when creating a solution.
CCP-B.1 Investigate the types of interactions between users and a proposed solution.

11 1213 1.415| 21 2223 24| 31 32
i O i O O i T O O O "

CCP-B.2 Explain the importance of involving prospective users early and often during
the design process.

1112131415 21 2223 24| 3.1 32
I N 1 A O O 0O «& "

CCP-B.3 Consider accesssblhty and equity when designing and creating solutions.

111213 1418 | 21 22 23 24| 3.1 3.2
T A A A 5 O 0O 0O 0O L

CCP-B.4 Incorporate safety in all designs, products, and solutions.

1.1 1.2 1.3 1419 21 22 23 24| 3.1 3.2
1 M T I 1 R O O 0O 1

CCP-B.5 Design solutions to optimize the user experience.

14 1213 L2186 | 21 22 23 24| 31 32
e A L A T —1 = I el

| T |




Competencies, Domains, Objectives, Knowledge and Skills

CCP-C.4 Create a step-by-step process to complete a task.

14 12 13 1.415| 24 22 23 2.4‘ 3.1 32
0¥ ¥ ¥ ¥l ¥ ¥ ¥ &0 o

CCP-C.5 Create and execute a plan to manage and use resources (such as time,
materials, tools).

1] 1218 14158 | 21 22 23 2.4‘ 3.1 3.2
i i i ) v ¥ ¥ ¥ "

CCP-D.Analyze and describe design functionality of a product.
CCP-D.1 Dissect a product to gain understanding about its functionality.

1.0 1213 14156 | 21 2223 24| 31 32
O O 0O & O/ oo >Ogo)«Ae O
CCP-D.2 Describe how the functionality of a product changes depending on how it is
used.

1] 1213 1.4 15| 21 2223 2.4‘ 3.1 3.2
i O i O O i T v [ ¥ ¥ O O



Competencies, Domains, Objectives, Knowledge and Skills

Technical Knowledge and Skills

Every career field requires technical literacy and career-specific knowledge and skills to support
professional practice.

Data (DAT):

With the aid of computational power, a tremendous quantity of data can quickly and efficiently be
processed and analyzed to help solve a problem.

DAT-A.Create and store data during the execution of a program.
DAT-A.1 Store, access, and update data stored in variables or lists.

111213 1415 | 21 22 23 24| 3.1 32
T A 6 ) [ v v (1 [+

DAT-A.2 Trace a program and deduce the values that variables or loops will have after
the code is executed.

14 1213 14185 | 21 2223 2.4‘ 3.1 3.2
0 A A R I ) B O ¥ v

Algorithms and Programming (AAP):
A wide range of professionals use algorithms and programming to create a solution.
AAP-A .Analyze and create algorithms.
AAP-A.1 Analyze, break down, and explain the logic of an algorithm.

111213 1415 | 21 22 23 2.4‘ 3.1 3.2
O & & O 0O v M ¥ ¥ v

AAP-A.2 Create simple algorithms that involve variables, conditionals, operators, or

logic.
141213 1418 | 21 22 23 2.4‘ 31 32
1 ¥ ¥ [ W v ¥ ¥ ¥ "

AAP-B.Analyze the structure and functionality of a program.

AAP-B.1 Identify and describe the high-level structures of a program, such as user
interface components, data components, event handlers, and procedures.



Competencies, Domains, Objectives, Knowledge and Skills

AAP-C.3 Apply programming best practices, such as creating or improving
documentation, using descriptive variables and procedure names, using
comments, and testing code frequently.

14 12 1.3 1419 | 21 22 23 24| 3.1 3.2
O 0O 0O & ¥ v W v ¥ v v

AAP-C.4 Debug programs or identify hardware issues.

10 1213 1495 | 21 2928 24 31 32
O 0 0 & ™ v ¥ ¥ ¥ "

AAP-D.Adapt and expand existing code to meet a need.

AAP-D.1 Find code relevant to meet a need and extend or apply it to a new purpose.

10 1213 14158 | 21 2223 24| 31 32
O 0O 0O 0O &8« &« & &8 | 0O M

AAP-E.Recognize abstractions.

AAP-E.1 |dentify how abstraction hides the complexity of a task.

14 12 1.8 1415 | 21 22 23 2.4‘ 3.1 32
1 T i i - O 0O 0O O v v
Computer Systems (CSY):

Software and hardware work together to perform a variety of tasks.

CSY-A.Describe the hardware components of an electronic device and how they interact with
software and the environment.

CSY-A.1 Identify how a user interacts with the parts of a computational system and how
these parts interact with each other.

11 1213 1415 | 21 22 23 2.4‘ 3.1 3.2
e LD B B v W [ ¥ L

CSY-A.2 Select and justify the hardware chosen to accomplish a task.

111213 1415 | 21 22 23 2.4‘ 3.1 3.2
W O O & O O 0O ¥ I
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Competencies, Domains, Objectives, Knowledge and Skills

Transportable Knowledge and Skills

Core workplace skills that students and workers need to acquire, that can be used across all stages of a
career, and that, because of their universal utility, are transportable from job to job, from employer to
employer, across the economy.

Career Awareness and Exploration (CAE):

The skills necessary to prepare and modify a flexible education plan based on interests while
discovering career opportunities.

CAE-A.Explore a variety of careers.

CAE-A.1 Explore a variety of careers related to engineering, biomedical sciences,
and computer science.

1.1 12 13 14 190 18 21 22 23 24 | 3.1
w U ¥ W [ [ L O & v

CAE-A.2 |dentify skills that are needed for a variety of careers (such as
communication and collaboration).

111213 14 15 186 21 22 2324 | 31
vi v ¥ ¥ [ v O [0 ¥ | «#
CAE-A.3 Explore and reflect on your personal interests and strengths in relation to
diverse career opportunities.

111213 14 15 1.6 21 22 23 24
W O & & 0O 0O O 0O ¥ ¢

Critical and Creative Problem-Solving (CCP):
The skills necessary for students to generate ideas and solutions to problems.
CCP-A.Apply the design process to create a solution.
CCP-A.1 Describe major steps of a design process and identify typical tasks involved

N

3.1
v

in each step.
114 1213 14 15 156 21 22 2024 | 31
WM O O O 0O - O | 1 Wl

CCP-A.2 Identify appropriate design requirements (criteria and constraints).

2 I | A~ A ~ a4 A4 A4 - A M~ ~ o4 Fa =] ﬂﬂﬁ‘lﬂd



Competencies, Domains, Objectives, Knowledge and Skills

CCP-A.6 Develop and implement a plan to test and evaluate a potential solution to
verify that it meets all design requirements.

111213 14 15 16 21 22 23 24 | 31
o [ ¥ & 0O 0O EI'_—ISIZI‘EZ

CCP-B.Apply user-centered design principles when creating a solution.
CCP-B.1 Investigate the types of interactions between users and a proposed

solution.
111213 14 1.5 16 21 22 2324 | 3
v [ & & [ [ 1 O [O vl

CCP-B.2 Explain the importance of invelving prospective users early and often during
the design process.

11 1213 14 15 16 21 22 23 2.4 | 3.1
o O O O O ] [ +¥ |

CCP-B.3 Consider accessibility and equity when designing and creating solutions.

1.1 1.2 13 14 15 1.6 21 22 2324 | 3.1
W O O 0O 0O 0O 00 O 0O O v

CCP-B.4 Incorporate safety in all designs, products, and solutions.

111213 14 15 16 21 22 23 24 | 3.1
W O O 0O O L[ (10 A I [ v

CCP-B.5 Design solutions to optimize the user experience.

111218 14 15 186 21 22 23 24 | 31
O O 0O 0O O O O 0O 0O v
CCP-C.Creatively solve a problem using computational thinking, analytical, and critical thinking

skills.
CCP-C.1 Create and follow a plan to solve a problem.

111213 14 15 1.6 21 22 23 24 | 3.1
o 0O 0O 0O O ¢ O 0O O ¢ v

CCP-C.2 Decompose a problem into smaller parts.
11 12 13 14 15 16 21 292 223 24 | 11



Competencies, Domains, Objectives, Knowledge and Skills

CCP-D.Analyze and describe design functionality of a product.
CCP-D.1 Dissect a product to gain understanding about its functionality.

14 12 1% 14 15 1.8 21 22 23 24 | 31
O O 0O o O - N A vl
CCP-D.2 Describe how the functionality of a product changes depending on how it is
used.
111213 1415 186 21 22 2324 | 31
M O 0O O O ™ [ M ¥ W v

CCP-E.Design and conduct an experiment that investigates a question.
CCP-E.3 Analzye data and draw evidence-based conclusions from experimental

data.
1.1 1.2 13 14 15 1.8 21 22 2324 | 31
1 O & & O O 1 | 1 v

Collaboration (COL):

The skills necessary for students to work together effectively with a common purpose to achieve
desired results.

COL-A.Collaborate effectively on a diverse and multi-disciplinary team.

COL-A.1 Demonstrate successful collaboration through effective communication and
constructive feedback.

111213 1415 16 21 22 23 24 | 31
o O 0O & @M ™ O 0O 0O b v

COL-A.2 Apply team norms to encourage productivity and define how a team will
function and measure its success.

11 1.2 1.3 14 15 16 | 21 22 23 24 ‘ 3.1

o O O O & O O 0O & | &

COL-A_3 Identify and evaluate positive and negative behaviors that impact the
team'’s effectiveness.

1112 13 14 15 1.6 2.
o O O 0O 0O []




Competencies, Domains, Objectives, Knowledge and Skills

COM-A.2 Communicate to meet the needs of the audience and be appropriate to the

situation.
11 1213 14 15 16 21 22 2324 | 31
v W ¥ v ¥ v W v v !

COM-A.3 Document work, including processes, research, and solutions.

1.1 1213 14 15 1.6 21 22 23 24 | 31
v v ¥ ¥ ¥ v ¥ v 2

COM-A.4 Use reliable evidence to support a claim.

111213 1415 16 21 22 2324 | 3.1
0O O 0O & 0O 0O O O 0O v

Ethical Reasoning and Mindset (ERM):

The skills necessary for students to make decisions between what is considered right and wrong
based on evidence, beliefs, values, and emotions.

ERM-A.Demonstrate ethical decision-making.
ERM-A.1 Analyze ethical considerations and their impact in decision making.

114 1213 14 15 16 21 22 23 24 | 3.1
W O O O 0O 0O O O & O [
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Technical Knowledge and Skills

Every career field requires technical literacy and career-specific knowledge and skills to support
professional practice.

Modeling (MOD):

Designing and creating models are essential to the engineering design and problem-solving

processes. Models are used to represent an artifact or a system to better understand its attributes
and/or behavior. Models can be physical, mathematical, computer-generated, and/or simulated.

MOD-A.Apply a mathematical model to represent an authentic situation.
MOD-A.1 Display data visually through charts and graphs.

111213 1415 1.8 21 22 2324 | 31

O O & & O O O O O v

MOD-A.2 Analyze and interpret data to draw conclusions.
111213 14 15 16 2 22 2324 | 31

O 0O O & O O O O O v

MOD-B.Construct a solid model.

MOD-B.1 Develop solid models using two-dimensional and/or three-dimensional
geometric shapes and objects.

11 1.2 13 14 1D 1.8 21 22 2324 | 3.1
™ I I~ ™ vl v v v !

MOD-B.2 Construct solid models within a CAD software.

1.1 1.2 13 14 15 1.6 21 22 23 24 | 31
L B B B & L v v ¥ ¥ !

MOD-B.3 Construct a solid model based on design requirements.

11 1.2 13 14 15 1.8 21 22 23 24 | 3.1
] T N 5 A 5 (O O i vl W ¥ 2

MOD-C.Create a physical model or prototype.
MOD-C.1 Construct a prototype based on design requirements.
11 1213 14 15 1.6 24 22 2324 | 3.1
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MD-A.2 |dentify the appropriate equation for area and/or volume problems.

111213 1.4 156 1.6 21 22 23 24 | 3.1
O O o o o o I N [

MD-A.3 Add or interpret dimensions on a sketch following the guidelines of
dimensioning.

1.1 1213 14 15 1.6 21 22
O 0O & 0O ¢ v ¥

MD-B.Interpret 2D and 3D design representations.
MD-B.1 Interpret multiview drawings, specifications, dimensions, and annotations.

111213 1415 16 2] 22 2.3 24
1l M & 0O ¥ [0 v W v ¥

MD-B.2 Differentiate between two-dimensional and three-dimensional models
including the strengths and limitations of each.

1.1 1213 14 15 1.6 21222324‘3

324
vl

a.1
vl

L3l

!

L]

O & O O 0O O v v vl v
Spatial Visualization (SV):

Sketching allows designers to quickly communicate ideas with accurate dimensions and details.
Using technology, two-dimensional sketches can be represented in a three-dimensional solid
model. Solid models allow designers to view multiple aspects and perspectives of a design.

SV-A.Sketch and/or interpret perspective, isometric, and multiview drawings with adequate
attention to standards and critical annotations.

SV-A.1 Recognize perspective, thumbnail, isometric, and multiview sketches and
the information they communicate.

141213 14 15 1.8 21 22 2324 | 31
™ B 2 I ™ B v W ¥ W v
SV-A.2 Create an accurate sketch, with or without dimensions, to communicate
ideas.

111213 1415 16 21 22 23 24 | 31
M O ¥ ¥ o O O 0O & |
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