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Overview- History and Governance 1 

Overview  

History and Governance  
Established in 1849, Eastern Michigan University (EMU) opened its doors as the Michigan State Normal 
School, the first teacher-training school west of the Alleghenies. In 1959, the name was changed 
to Eastern Michigan University to reflect the heightened scope and broadened level of its offerings at 
the beginning of its second century. EMU is now one of fifteen state -supported four-year universities 
in Michigan. 

It is governed by an eight-member Board of Regents; each regent is appointed by the Governor of 
Michigan, with the advice and consent of the Michigan Senate. Regents are appointed for staggered 
eight-year terms. The EMU president reports to the Board of Regents and is the campus Chief Executive 
Officer. Each University division is administered by a vice president, who reports to the president.  

 Michigan’s state universities have constitutional autonomy. Each institution receives an annual funding 
allocation from the Legislature, competing with other state agencies and with one another for funding, 
capital allocations, etc. However, the university presidents and chief academic, enrollment, and business 
officers meet regularly.  Representatives of each university also network extensively with state executive 
and legislative officers. 

EMU’s total general fund budget for FY11 was $357,380,202.  As with many public institutions, EMU has 
grown increasingly dependent on tuition/fee revenue as state appropriations decline.    

In May 2008, the Board of Regents announced the selection of Susan W. Martin as EMU’s 
22nd president; Dr. Martin took office on July 7, 2008.  Dr. Martin’s appointment followed a period of 
turbulence in institutional leadership, and one focus of her initial three years was establishing a stable 
leadership team.   More recently, the executive team’s – and the campus’ – focus has shifted to strategic 
planning.   

EMU is very much of and in its community. More than 80 percent of EMU graduates remain in Michigan 
to live and work. Both students and faculty contribute to their respective communities in southeastern 
Michigan. In fact, EMU received in excess of $4.3 million of external funding for service projects and 
community-based programming from more than 20 different organizations; and EMU collaborated with 
hundreds of organizations to engage in community-service activities.  Every dollar that EMU received 
from the state of Michigan resulted in a return of $42 to the state as a result of Eastern’s commitment 
to the revitalization of Michigan.  The 2009 Economic and Social Impact study provides additional 
information about Eastern's impact on the community and the state.   

Current Students.  EMU is noted for its ethnically diverse student population.  EMU’s student body also 
reflects the national trend of mature adults returning to college to continue their education and prepare 
for new careers. Fall 2011 data showed an enrollment of 18,569 undergraduates and 4,772 graduate 
students. 

Many EMU students receive tuition reimbursement from an employer; however, firm data exist 
regarding only a fraction of those situations. Many times, a company reimburses the employee upon 
submission of grades, and does so directly to the employee. No interactions occur between EMU and 
the employers, and thus data are not available regarding how many students benefit from these 
arrangements. Some additional companies and the U. S. Military contract with EMU directly to pay the 
costs of their students.  In Fall 2011, 536 students benefitted from Military financial arrangements. 
Nearly all EMU students work in addition to pursuing their degrees. 1,818 EMU students work at on-
campus jobs; 12% work more than 20 hours a week. Anecdotally, we know many of our students work 
multiple jobs while attending EMU. 

http://emich.edu/impact
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 Faculty and Staff.  Most of EMU’s employees are represented by unions.   Bargained-for groups are 
faculty, lecturers, professional/technical staff, food service/maintenance/custodial staff, clerical staff, 
police sergeants, and police officers.  Non-bargained-for employees are administrative/professional 
employees, confidential clerical staff, and coaches. 

Facilities and Technology.  EMU’s main campus in 
Ypsilanti is southwest of metropolitan Detroit.   
These campus facilities encompass 275 acres on 
the south side of the Huron River and an additional 
182 acres west of the main campus where student 
residences, athletic facilities, and the Convocation 
Center are located; EMU also has 350 acres in off-
campus holdings. The University’s physical plant 
encompasses approximately 4,500,000 square feet 
in 122 buildings, and more than 18 miles of 
walkways and jogging trails. Fifty-three of the 
buildings were constructed prior to 1970, and 31 were constructed prior to 1960.  

EMU is currently completing a $90M addition and renovation of the Mark Jefferson Science Complex 
(the largest capital-improvement project ever undertaken at EMU). The $57M addition to the Pray-
Harrold classroom building was completed in Fall 2011.  A $34M renovation to Strong Hall, a science 

classroom and laboratory building, is in the planning stages.   

                                                                 

1
 Academic Affairs, represents students not currently enrolled in a  program; for example, students who have not declared a  

major would be included in this category. 

Demographic Undergraduate Graduate 

Headcount 18,569 4,772 

Student Credit Hours 213,704 27,707 

Gender 
Male 7,896 1,736 

Female 10,673 3,036 

Res idency 

In-State and 
Ohio: 

17,683 4,093 

Other U.S. 
States:  

497 244 

International:  389 435 

Race/Ethnicity 

White 11,723 3,152 

Black/African-
American 

4,001 638 

Hispanic/ Latino 537 98 

Other/Unknown 2,308 884 

Other 
Characteristics 

Ful l-Time:  12,840 979 

Part-Time:  5,729 3,793 
Average Age:  24.2 33.14 
Average ACT for 

FTIAC Students: 
21.12 N/A 

Fi rs t-Year 
Retention Rate 
for Fa l l 2010 
Cohort:  

76.30% N/A 

Enrollment in Academic Programs 

By College 

Arts  and Sciences 8,154 

Bus iness 3,199 

Education 3,570 

Health and Human Services 4,073 

Technology 2,353 

Academic Affairs1 1,992 

Full Time Staff 

Total 1,063 

By Type Administrative Professional 228 

Athletic Coach 46 

Campus Police 20 

Clerical/Secretarial 211 

Confidential Clerical 9 

Food Service/Maintenance 186 

Pol ice Sergeant 4 

Professional/Technical 359 

Faculty 

Total 1,327 

By Type Faculty 701 

Ful l-Time Lecturer 106 

Part-Time Lecturer 520 

By Rank Professor 352 

Associate Professor 193 

Ass istant Professor 143 

Instructor 13 

Ful l-Time Lecturer 106 

Part-Time Lecturer 520 
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Category 1: Helping Students Learn  
EMU’s mission statement establishes the broad parameters of the educational purpose: excellent 
teaching, the extension of knowledge through basic and applied research and creative and artistic 
expression, and a student-focused learning environment.  Eastern fulfills its mission through a 
comprehensive portfolio of courses, programs, and experiential-learning opportunities.   The University 
encompasses a Graduate School and five colleges: Arts and Sciences; Business; Education; Health and 
Human Services; and Technology.   EMU offers more than 300 undergraduate majors, minors, and 
concentrations and more than 175 graduate-degree and graduate certificate programs.   In addition, 
EMU's Extended Programs and Educational Outreach  (EPEO) offers undergraduate and graduate 
courses and programs at off-campus sites and online, as well as non-credit continuing-education 
programs and courses for professional development and for maintaining 
licensure/registry/certification.  The Academic Programs Abroad (APA) office provides opportunities for 
study abroad, as well as student- and faculty-exchange programs with foreign universities.  Shortened 
study-abroad programs are offered for credit during the winter break and in the summer.  Each year, 
950-1000 Honors College undergraduates follow an enhanced curriculum of interdisciplinary, discussion-
based courses to fulfill General Education, and major requirements. Honors College students complete a 
community-service requirement and additional co-curricular activities; students earning Honors College 
distinction in their majors must complete a significant senior thesis or project. 

EMU’s common student-learning objectives are embodied in the outcomes of the General 
Education Program, “Education for Participation in the Global Community.”  This program, inaugurated 
in September 2007, won a 2007 Association for General and Liberal Studies award for Improving General 
Education in the category “commitment to common student-learning objectives.”  The program requires 
all undergraduates to master effective communication (both written and oral), quantitative reasoning, 
knowledge in four key areas (arts, humanities, social sciences, and natural sciences), and understanding 
diversity both in the United States and internationally.  The Learning Beyond the Classroom component 
of General Education requires all undergraduates to engage in experiential learning in one of six areas 
(Self and Well-Being; Community Service, Citizenship, and Leadership; Cultural and Academic Activities 
and Events; Career and Professional Development; International and Multicultural Experiences; 
Undergraduate Research).  All undergraduates also take an upper-division Writing Intensive course in 
their academic majors. 

EMU’s three largest undergraduate majors are Elementary Education,  General Business, and 
Psychology.  The Professional Education Unit, which includes the College of Education and teacher-
preparation programs in three other colleges, is currently among the largest preparers of education 
professionals in the country, and one of the largest preparers of minority education personnel in 
Michigan. EMU has long been the largest preparer of special educators in the nation.   The University 
maintains a firm commitment to preparing teachers and other education professionals, although the 
employment prospects for teachers in Michigan are currently constrained.   

EMU takes pride in using its diversity as a resource for learning across colleges, programs, and academic 
levels. EMU’s commitment to preparing students to live in a diverse world is clearly evident in the 
framework of the General Education curriculum.  Furthermore, academic programs in all colleges 
explicitly address diversity issues in their curricula.  The Offices of Diversity and Community 
Involvement and of Campus Life support student groups, lectures, performing-arts events, and other co-
curricular activities.   The University’s commitment to community engagement offers students additional 
learning opportunities.  EMU is home to a Nonprofit Leadership Alliance program, as well as a thriving 
Academic Service-Learning program.   

http://gradschool.emich.edu/
http://www.emich.edu/cas/
http://www.cob.emich.edu/include/templatehome.cfm?ID=1001
http://www.emich.edu/coe/
http://www.emich.edu/chhs/
http://www.emich.edu/chhs/
http://www.emich.edu/cot/
http://extended.emich.edu/
http://www.emich.edu/honors/
http://www.emich.edu/gened/
http://www.emich.edu/gened/
http://www.emich.edu/dci/
http://www.emich.edu/dci/
http://www.emich.edu/campuslife/
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During the past four years, Eastern’s commitment to excellence in education and student support has 
grown more robust and better integrated.  This commitment is reflected in an infrastructure that 
includes facilities, technology, and support services.  The Halle Library, with more than 939,000 volumes, 
175 indexes and databases, and 20,000 full-text journals, supports students, faculty, and all academic 
programs.  The Library offers a rich menu of instruction and services in information fluency for students 
and faculty; many of these services are available both online and on campus.  The Holman Learning 
Center (which offers mentoring and tutoring aimed at underprepared students), the  Academic Projects 
Center  (which assists students with writing, research, and communication projects), the Math and 
Chemistry Tutoring Centers (which provide tutoring for students in introductory courses), and the 
Writing Center (which provides students at all levels with guidance in improving their writing) offer 
additional support. 

The use of instructional technology varies by degree program and course level; however, recent 
initiatives have enhanced use of instructional technology across the Institution.  The numbers of online 
and Internet-enhanced courses have increased steadily during the past four years, supported by 
seminars and workshops offered by EPEO, the Department of Instructional Technology (DoIT), and 
the Faculty Development Center (FDC).  The FDC hosts Communities of Practice groups focused on 
faculty members sharing experiences and skills with podcasting, clickers, wikis, and the like.  The FDC 
also sponsors workshops focused on the scholarship of teaching and learning, and such nationally 
recognized programs as On Course and Reacting to the Past. 

Perhaps the most valuable development in Eastern’s approaches to Helping Students Learn is growth in 
the cohesiveness of our efforts and in our approaches to evaluation.  As Category 1 documents, EMU is 
moving from relatively separate programs aimed individually at supporting teaching and learning 
towards a more cohesive network of integrated approaches.  Preparation of this Portfolio has provided a 
platform for forming a comprehensive picture of the range of services and programs that we offer to 
students and faculty members.  The Category 1 team created an e-Portal to electronically catalogue 
academic-support services and processes campus-wide, providing an inventory of these services.  That 
inventory, in turn, enabled identification of missed opportunities, duplicative efforts, and even 
conflicting strategies.  Using these data, we are better able to coordinate efforts to help students learn.   

Category 1 also describes ways in which Eastern’s focus on evaluating the impact of teaching/learning 
support services has changed.  Whereas the evaluative emphasis at EMU, as at many campuses, was 
traditionally on the numbers of users and on user satisfaction with academic-support services, our 
assessment focus is shifting to the effectiveness of programs and services in promoting effective 
teaching and learning.    

Eastern can continue to make progress in the extent of both of these transitions, to be sure.  We are 
nonetheless encouraged by the changes that we have seen to date.   We expect that our continuing 
development in strategic planning will institutionalize this intentional focus on support for teaching and 
learning.   

Category 2: Accomplishing Other Distinctive Objective s 
We identify the University’s long-standing commitments to foster lifelong learning and professional 
development through community engagement as a distinctive non-instructional objective.  Commitment 
to extending University resources beyond the campus is part of the current mission statement. A recent 
survey of campus offices and internal stakeholders revealed more than 200 distinct campus-community 
partnerships focused on learning and development.  These partnerships are symbiotic, stemming from 
mutual interest on the part of the University and its partners.  The partnerships vary in breadth, with 
some linking a faculty member and his or her class during a semester’s time, whereas others represent 

http://www.emich.edu/library/index.php
http://tlc.emich.edu/
http://tlc.emich.edu/
http://www.emich.edu/apc/
http://www.emich.edu/apc/
http://www.emich.edu/facdev/
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an institutionalized, formal bond between multiple University divisions and an external partner.   These 
partnerships also reflect broad definitions of learning and development, as well as rich variety in the 
external partners involved.    

Challenges for EMU’s continued improvement in this area are to consider partnership opportunities 
within the context of the University’s developing strategic plan; to more systematically evaluate the 
impact of partnerships on both the University and our partners’ well -being; and to become more 
consistent in how we articulate expectations for these undertakings.   

Category 3: Understanding Students' and Other Stakeholders' Needs  
EMU uses many approaches to understand, assess, and serve students and stakeholders.  Since 2008, 
EMU has identified several key student sub-populations, including transfer students, veterans, high 
school students dual-enrolled, academically at-risk students, and honors students, students moving 
through their first year at EMU, students with disabilities, students of color, and LGBT students.  Other 
key stakeholders are defined by their unique relationship to the institution. These stakeholder groups 
include parents, taxpayers, state legislators, Board of Regents members, alumni, members of local 
communities, employers of EMU alumni, and such feeder groups as high schools and community 
colleges. 

Student expectations are assessed and monitored through the University’s participation in several 
national surveys, including NSSE and CIRP.  In addition, advisory boards, focus groups, and open forums 
provide insight into students’ reactions and expectations.  Other stakeholder groups’ expectations are 
assessed through focus groups, the network of charter schools, alumni organizations, formal and 
informal meetings with legislators, and reactions and suggestions from external accreditation 
organizations.  

Using these strategies, we find that students’ levels of satisfaction with key academic and non -academic 
campus services compare favorably to their counterparts at peer institutions.  EMU alumni also express 
high levels of satisfaction with their education and campus experiences. 

Category 4: Valuing People 
Eastern employs approximately 1955 full- and part-time faculty, staff, and administrators.  The driving 
force shaping staffing decisions is always what personnel are needed to provide instruction and 
academic support.  Other key factors are the staffing needed to ensure effective and efficient campus 
business operations; to maintain and improve campus facilities and grounds; and to maintain a safe 
campus.   

EMU Human Resources (HR) offices are committed to recognizing, supporting, and rewarding staff and 
faculty. This commitment is reflected in campus infrastructure improvements that benefit all employees, 
in competitive compensation and benefit packages, and in a rich array of professional-training and 
development opportunities.  Key improvements in Valuing People include online performance-
evaluation and improvement tools, improved emergency preparedness, and increased campus-safety 
resources.   

Key challenges in this area include creating professional-development and succession planning to both 
enhance employee performance and create smooth organizational transitions. 

Category 5: Leading and Communicating  
The University’s leadership system consists of the  Board of Regents, the executive-leadership team, 
governance bodies for the faculty and students, and leadership groups for EMU’s collective-bargaining 
units. The Board of Regents, with input from its standing committees, is responsible for revising and 
amending the University’s mission statement as needed, and for setting general policies, fiscal oversight, 

http://www.emich.edu/regents/
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and strategic direction for the University.  Board members, administrators, faculty, and students actively 
participate in Board standing-committee meetings. Most Board committee meetings are open forums; 
Regents use these meetings to help set direction and align administrative practices with Board policy. 

 The Executive Leadership team includes the President’s Cabinet and the Executive Council.   The primary 
faculty-governance body at EMU is the Faculty Senate, and the EMU Student Government is the primary 
student-governance body.  Vice presidents have administrative structures within their divisions. Within 
Academic Affairs, deans and department heads have standing committees that provide faculty, staff, 
and, at times, students with opportunities to provide input to decision making.    In addition, much of 
EMU’s leadership and communication environment is defined by the seven collective-bargaining 
agreements with the faculty, full-time lecturers, and staff.  These agreements define such matters as the 
areas on which consultation between EMU’s administration and the bargaining unit must occur, 
processes for consultation, and processes that take place if terms of the agreement are not followed.  

In the last four years EMU has improved the way it communicates to internal and external audiences. 
The University’s Division of Communications has primary responsibility for the University’s formal 
communication structure, both within the campus community and beyond. The University now has a 
Vice President of Communications, who provides a strong and consistent voice for University affairs and 
strategic initiatives.   In addition, the President, Secretary to the Board of  Regents, Vice Presidents, other 
executive officers, deans, department heads, directors, managers, etc., regularly communicate within 
their areas and/or with the campus community through reports, memoranda, web-sites, e-mails, 
meetings, retreats, newsletters, the student newspaper, and the like.  The University is committed to 
communicating in a timely and transparent way as well as listening to reactions from stakeholders.    

Category 6: Supporting Institutional Operations  
In the last few years, EMU has made major improvements in campus safety and security. New 
programs/policies include a Night Watch program in the residence halls, security cameras at the exits of 
the residence halls, and limited night-time access to residence halls. In addition, Eastern has 
implemented the Student Eyes and Ears for University Safety (SEEUS) program, through which students 
hired by the Department of Public Safety provide nighttime escort service to students, faculty, and staff 
on campus.  The University also installed outdoor speakers to notify the campus of an imminent threat, 
and implemented a system of automatic text and email message alerts. 

EMU is committed to offering students the necessary resources to succeed academically.  For example, 
the Academic Projects Center (APC) offers individual writing, research, and technology assistance for all 
students. Based on one of Eastern’s initial AQIP Action Projects, EMU combined its Academic Advising 
and Career Development Offices into a single center, The University Advising and Career Development 
Center (UACDC). The UACDC now offers students a single site for academic advising and career 
development planning.  

As noted earlier, EMU has invested in major infrastructure improvements (e.g., renovations of key 
facilities; improved instructional technology and related professional development; enhanced campus 
safety and security tools and processes; more consistent and effective communication) over the past 
four years.  Recent student surveys reflect improved satisfaction with such key support areas as on-
campus housing and dining.  At the same time, Eastern faces challenges in supporting institutional 
operations.  EMU will benefit from creating more effective and consistent approaches to sharing 
information in support of decision-making, and from increasing efficiency in institutional support to 
reduce costs and maintain high-quality service. 

http://www.emich.edu/president/executives.html
http://www.emich.edu/facultycouncil/
http://emustudentgov.org/
http://www.emich.edu/marcomm/
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Category 7: Measuring Effectiveness  
EMU has comprehensive systems and infrastructures in place to select, manage, and distribute data and 
performance information to support instructional and non-instructional programs and services. The 
Office of Institutional Research and Information Management (IRIM) collect data that are stored in a 
centralized online-transaction database. For reporting and analysis, data are extracted from their 
primary source, integrated, and stored in a centralized data-warehouse system managed by IRIM.  IRIM 
initiates and conducts analyses in support of strategic planning and continuous improvement; academic 
program review; accreditation/reaccreditations; student-support services; enrollment management; 
budgeting and financial control; contract negotiations; and other initiatives.  

The Department of Information Technology (DoIT) uses Banner, an integrated Enterprise-wide Resource 
and Planning (ERP) system, to support the administrative departments, including finance, human 
resources, accounts receivable, student records, financial aid, and advancement.  System infrastructure 
and operating systems are maintained on a three-year replacement cycle.   EMU’s network security is 
protected by firewalls, Virtual Private Networks (VPN), network-analysis software, intrusion-detection 
measures, configuration monitoring, anti-virus software, and Spam filtering. Mirrored data storage is 
implemented to prevent corruption or loss of data.  

Opportunities remain for EMU to improve in this category.  Since Provost Kim Schatzel arrived at EMU in 
January 2012, the University has an opportunity to streamline the academic program-review process, 
including redesigning and simplifying pertinent data reports. The University must also continue to 
ensure the capability and communication of all secondary-information systems with the main Banner 
system. Cross-unit collaboration sometimes can be challenging because the perspectives about 
"effectiveness" vary, and many methods/technologies used for gathering data and information are 
division/unit based.  Achieving mutual understandings of effectiveness and its measurement will 
contribute to Eastern’s ongoing improvement in this area. 

Category 8: Planning Continuous Improvement  
As noted earlier, the initial three years of President Martin’s tenure focused on establishing an effective 
leadership team, stabilizing enrollments, and forming clear and consistent communication practices.  
Strategic planning was an important, but not urgent, priority during that period.  With formerly pressing 
issues now in better order, Strategic planning is currently a top campus priority.  

Eastern’s Institutional Strategic Planning Council (ISPC), initially established in 2006 and restructured in 
March 2011, reflects current administrative perspectives on planning.  The restructured ISPC is 
completing a strategic plan, with a target completion date of January 2013.  Milestones to date i nclude 
(1) revisiting the University mission, vision, and five-year goal statements, using comments from more 
than 2,300 individuals (faculty, staff, students, alumni, etc.); (2) developing a web site and 
communication process, and completing key analyses (Environmental Scan, Economic and Social Impact 
study, Program Demand/Sustainability analysis); and (3) establishing intentional linkages among 
continuous improvement and institutional accreditation, strategic planning, and University budgeting.  
In addition, several units (e.g., academic colleges, academic- and administrative-support offices) have 
developed unit-level plans. 

ISPC members hosted a series of campus forums in April 2012 to inform the campus community about 
their progress to date and the ISPC website2 (where more detailed information is available and regularly 
updated) and gather reactions from faculty, staff, and students.  While attendance at these events was 

                                                                 

2
 http://www.emich.edu/strategicplan/index.php 
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modest (perhaps because of their occurrence during the final weeks of the Winter semester), those 
attending were clearly excited about the steps to date and the ISPC’s plan for completion.  There is a 
clear and palpable sense on the part of the campus community that the time has come for strategic 
planning. 

When completed, the University Strategic Plan will provide a framework for aligning data analysis and 
use in making decisions, evaluating performance and outcome, allocating resources, and ongoing 
planning at all levels of the organization. 

Category 9: Building Collaborative Relationshi ps  
According to the EMU Mission Statement, “We extend our commitment beyond the campus boundaries 
to the wider community through service initiatives and partnerships of mutual interest addressing 
local, regional, national, and international opportunities and challenges.”   Actions to accomplish this 
component of the mission are evident on many levels, including both involvements on the parts of 
individual faculty, staff, and students as well as several campus units dedicated to campus-community 
engagement.  During the past few years, Eastern faculty, staff, and students have increased our 
institutional visibility in Southeastern Michigan, as well as in China and other places around the world. 
As the institutional strategic plan is completed, Eastern will benefit from increased cohesiveness and 
strategic focus in our collaborative relationships 

Category One 

Processes (P)  

1P1 (FYI) Most broadly, we have common learning outcomes that pertain to all students pursuing an 
undergraduate degree. Collectively, these outcomes articulate our expectations for all EMU bachelor’s-
degree recipients in the broad areas of (1) effective communication, (2) quantitative reasoning, (3) 
understanding of both global issues and of diversity in the United States, (4) knowledge of the arts, 
humanities, natural sciences, and social sciences, and (5) experiential learning through co-curricular 
activities. These general education student-learning outcomes were determined through an iterative, 
multi-year process of faculty research, discussion, and debate; the process culminated in endorsement 
by the EMU Faculty Senate, Provost, and Board of Regents.  

1P2 (FYI) Beginning in 2009, all majors and minors, as well as graduate programs, were required to have 
stated student learning outcomes; the only exception to this is programs with special accreditation, 
many of which already had learning outcomes stated as part of the requirements of their accrediting 
bodies. The development of these student-learning outcomes was in conjunction with the Provost’s 
office, program faculty, program coordinators, and/or a department standing committee. These student 
learning outcomes are reviewed as part of program review, through the program review website3, by a 
peer review committee and the Office of Assessment 

1P3 (FYI) Ideas for new courses and programs often stem from new developments in academic fields, 
new developments in professional fields of practice, changed expectations from specialized accrediting 
bodies, feedback from students and alumni, developments at peer institutions, and/or state mandates 
for public schools. All courses pass through a vetting process during which they are evaluated and 
approved by the department head, college dean, and associate Vice-President for Academic 
Programming. Often, faculty members try new courses out as “Special Topics” courses prior to 

                                                                 

3
 https://programreview.emich.edu/programreview/adpr_login.php 
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proposing the course as a permanent offering or abandoning the course. New programs are approved 
much in the same way as new courses, but also require the approval of the Board of Rege nts. 

1P4 (FYI) Close ties between program faculty and administrators, and their disciplinary/professional 
colleagues are the basis of attaining and maintaining this balance.  Programs routinely seek input from 
their advisory committees (comprised of professionals practicing in the region, key employers, and often 
program alumni) and other contacts in industry; teacher preparation programs throughout the 
University further work closely with the College of Education to ensure close fit between program 
requirements and Michigan Department of Education requirements.  Specialized accrediting body 
standards provide a framework for many programs to insure that students are well -prepared to work in 
the discipline after graduation. Finally, internships and similar experiential learning opportunities 
provide students with concrete experience and “feel” for employment opportunities. 

1P5 (FYI) EMU faculty performance standards require faculty to remain abreast of national trends in 
teaching their disciplines, and use that knowledge to specify the level of proficiency in foundational skills 
needed for success in courses at various levels. Based on this information, departmental instructional 
committees and departmental faculty as a whole consider and discuss necessary student preparation 
when programs and courses are proposed.  Faculty revisits these issues at annual departmental retreats, 
biweekly faculty meetings, special working sessions related to program review, and/or specialized 
accreditation reaffirmation. Some departments formalize the outcome of these discussions through 
creation and approval of master course syllabi that include information about entry-level skills. Though 
some disciplines are inherently more hierarchical than others, all EMU programs present students with a 
sequenced set of requirements through which early courses prepare students for more advanced 
courses later in the curricula. 

1P6 (FYI) Information relating to the required preparation for specific programs, courses, and/or 
degrees is presented on every program website and is accessible through the Eastern Michigan 
University catalog and through the online my.emich system. Prospective students are made aware of 
program curricula on program brochures and program requirement sheets distributed at Explore 
Eastern, our major on-campus student-recruitment event. Incoming students receive program-planning 
sheets during the required Fusion Four Orientation, specifically during the Fast Track program, which is 
run by the Office of Admissions. At the level of individual courses, prerequisites and student learning 
outcomes are identified in course syllabi.  Many programs, particularly the professional colleges, provide 
student handbooks that detail expectations, responsibilities, prerequisites, and similar e ssential 
information.  

1P7 (2012 REVIEW) Undergraduate advising is overseen by the University Academic and Career 
Development Center (UACDC).  Throughout their studies, students are encouraged to use the UACDC as 
a resource for selecting a program of study that is in line with their career goals and academic abilities. 
The UACDC previously consisted of two separate units, the Academic Advising Center (AAC) and the 
Career Services Center (CSC).  The two were combined during the summer of 2010.  

Undergraduate students receive academic advising from the Academic Advising Center (AAC), a branch 
of the UACDC, which is the central coordinating service for undergraduate academic advising. Advisors 
in the Center assist students as they evaluate academic goals and objectives, design programs and select 
major and/or minor choices. The AAC coordinates advising training for new faculty and provides a 
resource to faculty advisors to answer general advising questions. The Center also coordinates and 
administers the Second Bachelor degree program, the Individualized Studies program and the Three-
Year Accelerated Baccalaureate degree program. Incoming freshmen must participate in the Fusion 
orientation, which takes place in two parts.  The first part, the Fast Track Session, helps new students 
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register for classes, learn about General Education requirements, and meet with advising staff regarding 
their schedule. The Fast Track session takes into account student information such as ACT scores, high 
school grades, AP and CLEP information, and the students’ self-identified strengths and interests, and 
presents them with a possible first semester schedule and/or a program of study.  

After their initial advising, students receive an Individualized Advising Agreement, which identifies 
where on-going advising will take place. If students remain "undeclared" their first semester, they will 
receive advising through the AAC. With the additional exceptions of Promoting Academic Survival and 
Success (PASS) program participants and Individualized Study Program majors, all other students are 
assigned for advising to the department of their major.  

Students who are registered in specialized programs may receive specialized advising rather than 
advising through the AAC or the department of their major. For instance, students who are admitted to 
Eastern through the PASS program are given a block schedule for their first semester at EMU and are 
required to meet with an academic advisor on a regular basis throughout this period.  These students 
receive specialized advising during their registration for the next semester in order to ensure that the 
classes that they are choosing for their program of study match both their needs and their abilities as 
underprepared students. Further information about the PASS program may be found in 1P8 and 1P10. 

As with freshmen, transfer students are also initially assigned to the AAC for advising until they have 
declared a major, at which point they are assigned for advising to the departments of their major. More 
information for undergraduate advising may be found on the Academic Advising Center website. 
Overall, student response to academic advising has improved over the past four years according to the 
NSSE data collected between 2008 and 2011. This trend may be seen in Charts 1R5.3 and 1R5.4 in 
response to question 1R5. 

In addition to advising received through the academic advising branch of the UACDC, students may 
receive advice related to choosing a program of study at the Career Services Center (CSC). The Career 
Services Center offers many tools to assist EMU students and alumni in mapping career goals and/or 
deciding on a major or minor including: individual appointments; online resources that examine 
personality traits, values, and skills and recommend careers; and an online career search database. The 
CSC also offers career fairs and events throughout the year that provide students with the opportunities 
to explore potential careers and learn about the majors that will lead them towards those fields. More 
information on the CSC may be found in ePortal entry 26.  

Unlike undergraduate students, graduate students are assigned a program advisor upon admission to 
EMU. All graduate students must have a program of study on file with the Office of Records and 
Registration by the end of their first semester on campus. Because the program of study requires the 
signature of their academic advisor, graduate students must meet with their academic advisor as soon 
as possible to develop the program of study. Each graduate student’s program of study is unique, 
depending on his or her career goals, interests, and prior academic experience.  

Eastern Michigan University has recently developed two new initiatives that will help students select 
programs of study that match their needs, interests, and abilities. The first improvement is the decision 
to purchase redLantern degree auditing software; this software will enable students to regularly check 
their progress towards their degrees, create course planning guides, and plan courses in f uture 
semesters. In addition, a new “virtual advising center” is in development for undergraduate students. 
This will create a central location for all records of a student’s advising history, and allow all advisors 
with whom a student meets to have access to the advice that the student has received in the past. Both 
projects are due to be completed during 2012, and more information may be found in response to 1I1.  

Relevant Entries from the “Helping Students Learn ePortal” 
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The “Helping Students Learn ePortal” was created to record the various processes, results, and 
improvement occurring at Eastern Michigan University as they relate to AQIP Category 1. The ePortal 
may be found here4, and additional information about the ePortal and its entries may be found i n the 
response to 1I1.  

The entries that help students select a program of study that matches their needs, interests, and 
abilities are entries 3, 11, 12, 17, 18, 24, 26, 28, 30, 52, 53, 69, 70, and 71. 

1P8 (2012 REVIEW) First year and new transfer students may register in UNIV 100 and UNIV 101, 
courses that both fulfill the Life Beyond the Classroom requirements of the General Education program 
and help students transition into University life. Both UNIV courses are extensions of the first year 
orientation, and teach students how to successfully manage the University system, what study 
techniques can enhance their grades, and how to live and learn in a multicultural environment.  

As part of the general education requirements, students must also take introductory mathematics and 
English courses, which are both structured so that students must have a certain amount of academic 
preparation before they can register for the required courses.  

As part of the General Education requirements, students are required to take ENGL 121: Composition II 
to build the reading and writing skills necessary for success at Eastern Michigan University. Prior to 
registration in ENGL 121, students are encouraged to take a guided self -placement offered by the 
Department of English to ensure that they are prepared for the demands of this course. The guided self -
placement website not only includes the self-placement test, but also sample work from both ENGL 121 
and the introductory course ENGL 120, reading lists for both courses, and the learning outcomes for 
each course so that students have all of the information that they need in order to decide if they should 
only take ENGL 121 or if they should take both ENGL 120 and ENGL 121. 

In order to fulfill the mathematics General Education requirement, students are placed in introductory 
math courses based on a combination of their ACT score and/or SAT score and a placement exam, as 
seen in Table 1P8.1, rather than through a self-placement test as in the case of the English requirement.  
If a student’s ACT score is less than 19 or their SAT score is less than 520, students must take an 
additional math course in order to fulfill the prerequisites for the required math course. If students feel 
that their ACT and/or SAT scores do not accurately reflect their mathematical ability, they have the 
option of taking placement exams rather than taking one of the prerequisite courses for the mandatory 
course, MATH 110. More information about the General Education program may be found in ePortal 
entry #78. 

 

 

 

Table 1P8.1: Required Test Scores for Gen-Ed Math Courses 
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 https://irim.emich.edu/aqip/logon.php 

Math 

Level 

ACT 

Score 
SAT Score QR Choice 

Take a course or courses from the following: 

1, 2 <19 <520 N/A 
MATH 097 /MATH 098  (or math placement test) 
in preparation for MATH 110  or MATH 110E  

3 19 - 520 - 570 N/A MATH 110  or MATH 110E  
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Some programs, such as music, dance, teacher education, and dietetics, are second admissions 
programs, which means that students already admitted to Eastern Michigan University must apply for 
subsequent admission to these programs after they have successfully completed specified prerequisites. 
Students who lack the prerequisite skills and background are not admitted to these programs.  Instead 
these students receive advice about programs in similar areas for which they may be qualified, and 
information about how to make up their current deficiencies.  

Eastern Michigan University also offers a variety of services dedicated to supporting student-learning 
needs, including those of students who are underprepared for the courses in which they are enrolled. 
The Holman Success Center, overseen by the Retention and Student Success Network, offers a number 
of programs to assist students who are struggling with their classes, among them peer tutors, 
supplemental instructors, and workshops on such topics as developing study methods, preparing for 
midterms and finals, and improving time management. As shown in Table 1R5.2 i n response to question 
R5, the Holman Success Center records some data as to the success of their programs. Other programs 
in place to support students who are underprepared include the Academic Projects Center (APC), which 
assists students with writing, reading, and research, and the Writing Center, which provides writing 
support for students of all levels. Student feedback on surveys conducted by these centers indicates that 
students using these services feel that their reading and writing skills have improved because of the help 
that they have received, as seen, for example, in the APC’s ePortal entry, #48.  

Two programs that specifically assist students who are underprepared for University life are the SIP and 
the PASS program. SIP (Summer Intensive Program) provides at-risk high school graduates an 
opportunity for academic success. To be admitted to SIP, students must be nominated by the Office of 
Admissions.  Once nominated, a student’s admission to EMU is contingent upon his or her participation 
in the SIP program. SIP students are required to live on campus for seven weeks during the Summer 
semester (June-August) prior to the Fall that they would begin at Eastern. They are enrolled in two 
college courses and work on campus 6 hours per week.  Students who complete the program 
successfully with grades of “C” or better in each of their classes are admitted to EMU as full -time 
students for the upcoming Fall semester. 

The PASS (Promote Academic Survival and Success) program is also intended for underprepared high 
school graduates who, as with SIP, are recommended to the program by the Office of Admissions and 
are not admitted to Eastern unless they participate in the PASS program. PASS provides students with 
block scheduling, free academic workshops, training in study skills, academic monitoring, individualized 
instruction, and advising assistance for their first two semesters at Eastern Michigan University with the 
intention of creating a smoother transition between high school and university. The success of b oth SIP 
and PASS may be seen through the retention rates highlighted in 1R5. 

Several of the services highlighted in 1P10 also assist students who are underprepared for studies at 
Eastern Michigan University. 

Relevant Entries from the “Helping Students Learn ePortal” 
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 or credit in MATH 104 with a grade of C or better. 

22 

4, 55 
23 - 
27* 

580 - 660* 53 - 92* 
MATH 110, MATH 110E, COSC 106, MATH 105, MATH 118, MATH 119, MATH 
120, MATH 140, MATH 170, PHIL 181, PLSC 210, SOCL 250, STS 224  

6 28+ 670+ 93+ Students are waived from this requirement 
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The “Helping Students Learn ePortal” was created to help record the various processes, results, and 
improvement occurring at Eastern Michigan University as they related to AQIP Category 1. The ePortal 
may be found here6, and additional information about the ePortal and its entries may be found in the 
response to 1I1. 

The entries that deal with students who are underprepared for the courses and programs offered at 
Eastern Michigan University are 10, 11, 14, 15, 20, 22, 49, 50, 54, 66, 72, 73. 

1P9 (FYI) Faculty members in the College of Education are trained to identify these differences; more 
broadly, the Faculty Development Center offers workshops and seminars on many topics, including 
learning styles.  Almost all programs, across different courses and courses at different levels, provide 
different learning approaches (e.g., lecture vs. studio/lab vs. discussion/seminar). Furthermore, within 
most courses faculty members teach using several approaches (e.g., lecture, discussion, practice, video 
aides, group and individual assignments and projects).  End-of-term course evaluation forms ask for 
students’ reactions to the mode of instruction; instructors use these responses to optimize the mix of 
teaching approaches in future offerings of their courses. 

1P10 (2012 REVIEW) Eastern Michigan University has a large number of resources centers and 
programs specifically created for specific groups of students, nine of which are listed in Table 1P10.1. In 
almost all cases, membership is open to the entire student body (so, for instance, men may become 
involved in activities developed and hosted by the Women’s Center) but membership is intended for a 
specific subgroup. An example of one of these support services for a specific subgroup is the Office of 
Veterans Services, which assists student veterans and their families in meeting the requirements to 
receive their educational benefits. Reflecting the work of the Office of Veterans Services, EMU has been 
recognized by GI Jobs Magazine as one of the country’s most “military friendly” schools, and has been 
ranked in the top 15% of military friendly schools in the USA for the past three years  
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Service 
Provider 

Support Provided Target Audience Website 

Center for 
Multicultural 
Affairs 

Provides a secure and supporting learning 
environment for minority s tudents by 
coordinating with University departments and 
s tudent organizations to provide activities 

and service learning projects that are 
inclusive and responsive to the needs of 
s tudents at Eastern Michigan University. 

Minori ty Students http://www.emich.edu/c
ma/  

/ƘƛƭŘǊŜƴΩǎ 
Institute 

Provides early childhood education programs 
for faculty and students to enable them to 
focus  on their academic goals. The Children’s 
Center a lso participates in preparing Eastern 
Michigan University s tudents to be early 
chi ldhood-education teachers. 

Students with Children http://www.emich.edu/c
hi ldrensinstitute/  

Disability 

Resource 
Center 

Provides students with disabilities such 

support services as note taking and exam 
accommodation and assists faculty with 
providing these accommodations for 
s tudents. 

Students with Disabilities http://www.emich.edu/d

rc/  

ElderQuest Provides a welcoming environment for 
s tudents more than 50 and tuition discounts 
to s tudents more than 65. 

Students Who Are 50+ http://www.emich.edu/e
lderquest/ 

http://www.emich.edu/cma/
http://www.emich.edu/cma/
http://www.emich.edu/childrensinstitute/
http://www.emich.edu/childrensinstitute/
http://www.emich.edu/drc/
http://www.emich.edu/drc/
http://www.emich.edu/elderquest/
http://www.emich.edu/elderquest/
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Eastern Michigan University’s Disability Resource Center works with students who have documented 
disabilities to inform instructors of students’ needs and assists in providing reasonable accommodations. 
As well, the College of Education houses an assistive technology laboratory that is open to all Eastern 
students. As facility renovations and new buildings are planned, accessibility and universal desi gn are 
among the guiding concerns.  

Most departments and colleges rely on student organizations or advisory boards to keep informed 
about student concerns. For instance, one of the roles of the Diversity and Community Involvement 
office is to assist faculty members in developing curricular and co-curricular means of addressing 
student-subgroup needs. Some specialized accrediting bodies (such as NCATE, CSWE) examine the 
faculty diversity as part of the accreditation process. For instance, NCATE expects programs to evaluate 
the proficiencies related to diversity that students in Eastern Michigan University’s teaching programs 

Honors 

College 

The Honors College at Eastern Michigan 

University offers highly qualified and 
motivated s tudents a  small college 
experience with all the benefits of a  large 

comprehensive university. 

Advanced Students Looking for 

Academic Challenge 

http://www.emich.edu/h

onors/ 

LGBT Center Provides a variety of education, information, 

and advocacy services in order to maintain an 
open, safe, and supportive environment for 

a l l s tudents, s taff, and faculty on campus. 

LGBT Students http://www.emich.edu/l

gbtrc/  

Office of 
Internationa

l Students 
(OIS) 

Supports Eastern Michigan University 
s tudents in global education and diversity and 

promotes international educational 
understanding on campus and throughout 
the community. The OIS also assists 
international s tudents in such matters as 

orientation, immigration, finances, 
employment, maintaining immigration s tatus, 
and reaching educational and career goals. 

International Students http://www.emich.edu/o
is/  

PASS PASS is  a  two-semester program designed to 
benefit students during the transition from 
high school to college. 

Incoming Students with ACT 
Scores  Slightly below Average 

http://www.emich.edu/a
ac/pass.htm  

SIP SIP i s  an intensive, seven-week academic 

program prior to a  student’s first semester at 
Eastern. 

High-Risk High School Graduates http://www.emich.edu/h

sc/programs/summerinc
entive.html  

Student 
Athlete 
Support 

Services 

Provides individualized academic support and 
advising to student athletes who achieve 
satisfactory progress over each regular term 

of enrollment, and provides services for 
s tudent athletes who are underprepared, 

such as weekly academic meetings; academic-
advising support; s tudy tables; subject-
specific tutoring; progress reports; class 

checks ; facilitation with the Disabilities 
Resource Center; and math placement 

sessions. 

Student Athletes - 

Veterans 

Services 

Ass ists student veterans and their families in 

meeting the requirements to receive their 
educational benefits. Office Staff are also 
knowledgeable in many other veteran-related 

areas and s trive to do their best to assist the 
Eastern Michigan University community. 

Veterans http://www.emich.edu/v

eterans/  

²ƻƳŜƴΩǎ 
Center 

Supports the personal growth, academic 
enrichment, and professional development of 
a l l women on campus. 

Female Students, Faculty, and 
Staff 

http://www.emich.edu/
wcen/index.php 

http://www.emich.edu/honors/
http://www.emich.edu/honors/
http://www.emich.edu/lgbtrc/
http://www.emich.edu/lgbtrc/
http://www.emich.edu/ois/
http://www.emich.edu/ois/
http://www.emich.edu/aac/pass.htm
http://www.emich.edu/aac/pass.htm
http://www.emich.edu/hsc/programs/summerincentive.html
http://www.emich.edu/hsc/programs/summerincentive.html
http://www.emich.edu/hsc/programs/summerincentive.html
http://www.emich.edu/veterans/
http://www.emich.edu/veterans/
http://www.emich.edu/wcen/index.php
http://www.emich.edu/wcen/index.php
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are expected to develop and demonstrate, and provide students with the opportunity to work with a 
diverse faculty and with a diverse group of peers.  NCATE also expects programs to develop action plans 
addressing diversity if the program lacks diversity.  

In addition to the services listed in 1P10.2, Eastern Michigan University offers courses using a variety of 
delivery methods (e.g., on campus, online, web-enhanced) to support an array of learning styles.  Online 
and web enhanced courses enable students to take classes from anywhere or to access course shells 
from a remote location, granting them flexibility if they are commuters, working students, or have a 
disability that makes accessing on-campus courses difficult. In addition, EMU offers a variety of courses 
in the evenings and on weekends to allow students with daytime or weekday commitments to still 
pursue their degree. Online courses are growing in popularity at Eastern Michigan University, as 
demonstrated by the increasing number of online and web enhanced courses being offered in relation 
to the total number of sections offered by the University. Between Fall 2009 and Fall 2011 the total 
number of online and web enhanced courses being offered has increased 7.87 percentage points of the 
total courses offered, as shown in Table 1P10.2. 

For additional off-campus accessibility to Eastern Michigan 
University resources, EMU’s Halle Library 
allows students database access off campus 
for research purposes and has a chat feature 
so that students may ask librarians questions 
online as well as in person. The library staff 
also includes a distance education librarian 
who is available by email and telephone. The 
library and continuing education provide a 
courier service (for materials that cannot 
easily be faxed or emailed) to Eastern 
Michigan University’s various off-campus 
sites and participate in an inter-library loan 
program so that EMU students may access 
materials that the Halle Library collection 
does not have.  

Relevant Entries from the “Helping Students Learn ePortal”  
The “Helping Students Learn ePortal” was created to help record the various processes, results, and 
improvement occurring at Eastern Michigan University as they related to AQIP Category 1. The ePortal 
may be found here7, and additional information about the ePortal and its entries can be found in the 
response to 1I1.  

The entries that address the special needs of student subgroups are 3, 11, 17, 20, 21, 27, 36, 37, 38, 47, 
52, 65, 67, 68, and 80. 

1P11 (FYI) The means through which expectations for student learning are defined, documented, and 
communicated are addressed in items 1P1 – 1P6. All programs have student-learning outcomes that are 
documented definitions of the expectations for student learning. Faculty members define expectations 
for effective teaching at the department level and document these expectations in the Department 
Evaluation Document (DED). The DED is the basis for evaluating teaching performance in all pre - and 

                                                                 

7
 https://irim.emich.edu/aqip/logon.php 

Table 1P10.2: Online Course and Web Enhanced Sections and 
Enrollment  

F2009 W2010 F2010 W2011 F2011 Total Increase 
(Percentage Points) 

All EMU Courses 

Total  
Sections 

6718 6895 6899 6919 6964  

EMU_Online Sections 

Sections 288 315 335 346 344  

% Tota l  4.28% 4.56% 4.85% 5.00% 4.93% 0.65 

Web Enhanced 

Sections 883 914 1,120 1,251 1,418  

% of 
tota l  

13.14% 13.25% 16.23% 18.08% 20.36% 7.22 

Combined (EMU_Online + Web Enhanced) 

% of 
tota l  

17.43% 17.82% 21.09% 23.08% 25.3% 7.87 
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post-tenured faculty evaluations. Students complete end-of-semester course/teaching evaluations in 
every course every semester; the compiled responses are one source of information for faculty teaching 
performance evaluations. Other sources are annual peer observations and department head evaluations 
of teaching performance for pre-tenured faculty members, and faculty members’ written descriptions of 
their teaching philosophy, goals, and means of self-evaluation. 

1P12 (FYI)  At the program and department levels, administrators gauge student demand across the 
curricula and build a schedule of course offerings to meet curricular requirements and accommodate 
student demand.  When the schedule is built, qualified instructors are assigned to courses; part-time 
instructors are recruited and hired as needed. EMU offers courses and programs using online, hybrid, 
satellite sites, and evening/weekend scheduling to maximize students’ options to pursue degrees while 
also meeting their family, work, and other responsibilities. Via student course evaluations, student 
organizations and advisory groups, periodic surveys, and informal feedback, programs receive input 
from students regarding course delivery mechanisms and make adjustments as much as is feasible. 
More information about the increase in hybrid and online offerings may be found in 1P 10. 

1P13 (FYI) Program committees and instructional committees regularly meet to discuss curricula, 
including the currency and effectiveness of course content. These discussions are typically informed by 
input from program advisory committees (comprised of local and regional members of industry), 
interaction with professional/industry associations, formal and informal feedback from alumni and their 
employers, and exchanges with colleagues beyond campus at conferences and online. EMU’s program 
review process is a four-year cycle encompassing goal-setting and evaluation of resources and 
outcomes.  Program and department goals describe what the unit hopes to achieve in its instructional, 
scholarly, and service activities; for many units, goals also encompass resources needed to attain these 
achievements. The program review process itself provides a platform for evaluating curricula currency 
and effectiveness. 

1P14 (FYI) The decision to discontinue a program is always motivated by what is in the best interests of  
the students. Normally, a multi-year review of enrollment and graduation patterns and regional needs 
for program graduates lead administrators and/or faculty members to consider program 
discontinuation. Changing a program follows the same process as for initiating a new program, with the 
exception that Board of Regents approval is not required. This process is also discussed in 1P3.  

1P15 (2012 REVIEW) Eastern Michigan University offers a wide variety of programs specifically 
designed to support students through their academic careers. Many of these programs may be found in 
Table 1P15.1 below, which provides a list of nineteen of the programs offered at Eastern Michigan 
University, a brief description and their websites (if available). The programs found in response to 1P10 
also help support the learning needs of Eastern Michigan University students.  
As a University, EMU does not have one specific body that advises students to participate in support 
programs.  Some programs, however, approach students to participate; for example, in order to be a 
part of the SIP program (addressed in Table 1P10.1) a student must be nominated by the Department of 
Admissions before applying to the Program. Along the same lines, many programs self -advertise; for 
instance, the Career Center produces a monthly newsletter that is distributed throughout the 
bathrooms in McKenny Hall, where the Career Center is housed.  The newsletter highlights upcoming 
workshops that the Career Center is hosting for students. In class and course syll abi, faculty members 
communicate the value of such programs as the Writing Center, the Academic Projects Center, and the 
programs offered by the Holman Success Center. 

Currently, Eastern Michigan University does not have a single University-level committee that 
determines the need for programs or services that would be developed to address student support 
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needs. Instead, committees are embedded within units that note these deficiencies and develop 
services to rectify them (e.g. Student Affairs Student Advisory Council; the Student Success Network; the 
Student Success Council; Dean/Department Head/School Director and Support Staff Group Meetings). 

 

Service 
Provider 

Support Provided Website 

Academic 
Advis ing Center 

Supports students with selecting major and understanding expectations about 
s tudent preparation course selection. 

http://www.emich.ed
u/aac/ 

Academic 
Projects  Center 

Provides students with wri ting, technology use, and research assistance. http://www.emich.edu/apc
/  

Career Services Provides students with the resources to explore career options and find co -

ops  and/or internships. 

http://career.emich.edu/ 

Col lege and 

Departmental 
Advis ing 

Individual departmental advisors support students in making appropriate 

curricular choices, preparing to graduate, with job applications, and in moving 
from their major area of s tudy to another chosen career path. 

- 

Counseling 
Services 

Provides high-quality services that help students reduce psychological 
symptoms, cope with difficult l ife events, and be successful in their personal 
and academic endeavors. Also assists in tra ining new mental health 
professionals, who are Eastern Michigan University students. 

http://www.emich.edu/cap
s/  

Early Col lege 

Al l iance 

Al lows high school-aged s tudents to immerse themselves in a post-secondary 

learning environment, preparing them for college-level education. 

http://extended.emich.edu

/eca/index.aspx 

Faculty 
Development 
Center 

Helps with the continuous improvement of course syllabi, instructional 
materials, and instructional technologies. 

http://www.emich.edu/fac
dev/  

Holman 
Success Center 

Provides assistance to s tudents with studying, note-taking, educates on 
various learning styles, and provides Peer Tutors and Supplemental 
Instructors. 

http://www.emich.edu/hsc
/  

Leadershape 
Institute 

Ass ists students in developing leadership skills over the course of an intensive 
s ix-day program. 

http://emich.edu/campuslif
e/leadership/leadershape  

Mathematics 
and Chemistry 
Tutors  

Provides students with tutoring in introductory math or chemistry courses. http://math.emich.edu/Tut
oring 
http://www.emich.edu/che
mistry/tutoring/tutoring.ph
p 

Office of 
Student 

Conduct and 
Community 
Services 

Aims  to create an effective living and learning environment for s tudents by 
developing such policies as the Student Code of Conduct, providing a  

disciplinary process, and conducting programs that foster ethical 
development, personal accountability, and civility towards others. 

http://www.emich.edu/stu
dentconduct/  

Ombudsman Helps s tudents resolve concerns, problems, or conflicts with regards to 
University policies, procedures, and decisions. 

http://www.emich.edu/om
buds/ 

redLantern redLantern is a  degree auditing software that enables s tudents to track and 
plan their degree programs. 

- 

Service Eastern 
Michigan 

University 

Offers  a  centralized location for s tudent needs by combining information 
from multiple services, including records and registration, s tudent business 

services, and financial aid. 

http://www.emich.edu/ser
viceemu/  

University 
Health Services 

Provides comprehensive medical services to support student health. http://www.emich.edu/uhs
/  

University 
Library 

Col lections and 
Services 

Provides students with a  learning and research environment that enables 
them to develop skills in information literacy, research, and critical thinking, 

and provides assistance and classroom instruction on library use. 

http://www.emich.edu/libr
ary/  

University 
Writing Center 

A free resource offering small group workshops to students to support 
wri ting, reading, research, and analysis, enabling s tudents to improve their 

http://www.emich.edu/eng
l ish/writing-center/  

Table 1P15.1: Services that Provide and Support Student Learning Needs at Eastern Michigan University 

http://www.emich.edu/apc/
http://www.emich.edu/apc/
http://career.emich.edu/
http://www.emich.edu/caps/
http://www.emich.edu/caps/
http://extended.emich.edu/eca/index.aspx
http://extended.emich.edu/eca/index.aspx
http://www.emich.edu/facdev/
http://www.emich.edu/facdev/
http://www.emich.edu/hsc/
http://www.emich.edu/hsc/
http://emich.edu/campuslife/leadership/leadershape
http://emich.edu/campuslife/leadership/leadershape
http://math.emich.edu/Tutoring
http://math.emich.edu/Tutoring
http://www.emich.edu/chemistry/tutoring/tutoring.php
http://www.emich.edu/chemistry/tutoring/tutoring.php
http://www.emich.edu/chemistry/tutoring/tutoring.php
http://www.emich.edu/studentconduct/
http://www.emich.edu/studentconduct/
http://www.emich.edu/ombuds/
http://www.emich.edu/ombuds/
http://www.emich.edu/serviceemu/
http://www.emich.edu/serviceemu/
http://www.emich.edu/uhs/
http://www.emich.edu/uhs/
http://www.emich.edu/library/
http://www.emich.edu/library/
http://www.emich.edu/english/writing-center/
http://www.emich.edu/english/writing-center/


Category One- Processes (P) 18 

writing skills. 

Vis ion 
Volunteer 
Center 

Provides students with opportunities to learn more about social i ssues and 
develop leadership skills; participants in this program can meet LBC 
requirements, earn work-study awards, and obtain class credit while learning 
about the world. 

http://www.emich.edu/visi
on/  

Wellness 

Center 

Provides a range of planned, proactive health- promotion and primary 

prevention services to assist s tudents in remaining healthy. 

http://www.emich.edu/wel

lnesscenter/  

Relevant Entries from the “Helping Students Learn ePortal” 
The “Helping Students Learn ePortal” was created to help record the various processes, results, and 
improvements occurring at Eastern Michigan University as they related to AQIP Category 1. The ePortal 
may be found here8, and additional information about the ePortal and its entries may be found in the 
response to 1I1. 

The entries that determine and address student- and faculty-`support needs in Eastern Michigan 
University’s learning, development, and assessment process are 2, 4, 5, 6, 8, 9, 11, 12, 14, 15, 20, 23, 28, 
29, 31 through 47, 49, 50, 51, 52, 55, 60, 61, 62, 63, 70, 74, and 77. 

1P16 (FYI) Academic programs and departments sponsor and co-sponsor a variety of Learning Beyond 
the Classroom (LBC) events (e.g., speakers, panel discussions, films, etc.); many of these co-curricular 
activities are also co-sponsored by units in Student Affairs and Enrollment Management (SAEM).  In 
addition, groups of faculty within and between departments support co-curricular events such as Model 
UN, Debate Team, art exhibitions, musical/dance performances, etc.). Some departments embed 
curricular and co-curricular learning outcomes throughout their programs by incorporating discussion 
and facilitating team work skills, social awareness, and ethical issues into capstone courses and other 
advanced courses. 

1P17 (2012 REVIEW) In order to ensure that Eastern Michigan University undergraduates receive a 
well-rounded education, all students are required to fulfill general education learning requirements.  
Eastern Michigan University’s General Education program was redeveloped in 2007.  The program 
requires that students take courses in a variety of areas; its goal is to provide students with a 
comprehensive experience that teaches them to think critically and communicate effectively, and to 
promote their intellectual curiosity. All General Education courses are vetted and assessed based on 
courses aligning with common student learning outcomes (see ePortal entry #78).  

Eastern Michigan University has approximately 150 accredited programs.  Accreditation of many of 
these programs partially depends on the pass rate of graduates in their certification exams; for instance, 
in order to maintain NCATE accreditation, all professional-education programs are required to attain at 
least an 80% pass rate on the teacher certification exam (this is discussed in more detail in 1R3). Most of 
these programs are currently in good standing, and the programs in which issues were identified by 
their accreditation reviewers are currently addressing these concerns. 

A variety of surveys (Alumni, NSSE, CIRP) are also employed to gauge graduate job placement rate and 
continuing education (see 1R3 and Category 3 responses). Individually, many departments also conduct 
employee surveys as part of their accreditation process. For instance, the College of Education 
conducted an employer survey of initial and advanced candidates in 2008-2009. The response rate to 
this survey was about 10%, and four items on the survey specifically address pedagogical content 
knowledge and skills. The average ratings for these four items ranged from 3.75 to 4.14 on a scale of 1 
to 5, which reflect a strong positive evaluation of Eastern Michigan University alumni preparation to 
                                                                 

8
 https://irim.emich.edu/aqip/logon.php 

http://www.emich.edu/vision/
http://www.emich.edu/vision/
http://www.emich.edu/wellnesscenter/
http://www.emich.edu/wellnesscenter/
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teach. Data from these surveys indicate that employers believe teachers prepared at Eastern Michigan 
University have the pedagogical-content knowledge and skills to make them effective teachers in their 
subject matter. This survey information may be found from pages 20 – 31 of the 2010 College of 
Education Institutional Report (hard copy available upon request).  

Programs developed and supported by Student Affairs and Enrollment Management are subject to 
internal assessment audits under the direction of the Student Affairs and Enrollment Management 
(SAEM) Assessment Council. This Council ensures that a structure is in place that will produce a common 
data reporting system, that all departments have plans, that these plans are implemented, that results 
are reported, and that results are applied to continuous improvement efforts. Programs are therefore 
required to assess their programs, analyze the results, and develop improvements based on the 
assessment results; more detail may be found in the ePortal (entry 57).  

Relevant Entries from the “Helping Students Learn ePortal” 
The “Helping Students Learn ePortal” was created to help record the various processes, results, and 
improvement occurring at Eastern Michigan University as they related to AQIP Category 1. The ePortal 
may be found here9, and further information about the ePortal and its entries can be found in the 
response to 1I1. 

 The entries that help determine that students to whom Eastern Michigan University has awarded 
degrees and certificates have met the University’s learning and development expectations are 19, 58, 
76, and 78. 

1P18 (2012 REVIEW) In 2008, the Provost’s Office conducted an assessment audit to determine to 
what extent programs were assessing student learning outcomes and “closing the loop.” This audit 
revealed that in 2008 less than 50% of academic programs learning outcomes or “SMART” goals and 
that only 22% of the programs “closed the loop,” or improved educational processes based on outcome 
data. In an effort to centralize the support for continuous improvement, institutional accreditation, 
program review, and assessment of student learning, the Office of Institutional Effectiveness and 
Accountability (OIEA) was created in 2009. An interim position for the Director of Academic Assessment 
was created in January 2010 and a successful search was completed in January 2011 to fill this full-time 
administrative position. 
The Office of Academic Assessment, a branch of the OIEA, was set up in 2009 to oversee three 
functional areas relating to student assessment: 1) student learning outcome assessment, 2)  specialized 
accreditation, and 3) academic (program) review. To help faculty and instructional staff develop their 
assessment processes, the Director of Academic Assessment conducts “How To” workshops and 
seminars that cover such topics as finding and fixing student misconceptions, writing assessment plans, 
and completing the academic program review process. All assessment materials and links to useful 
resources are available at the “Student Learning Outcomes Assessment at EMU10” website that is 
maintained by the Office of Academic Assessment. 

The Office of Academic Assessment also oversees the development and assessment of student learning 
outcomes by requiring programs to submit annual assessment reports; reporting on assessment of 
student learning outcomes was incorporated into the program review process through one of Eastern’s 
AQIP action projects.  The assessment reports are prepared by individual program coordinators and 
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submitted online on the academic program review website11. As discussed in 1R1, programs develop an 
assessment report that addresses their program’s planned assessment activities for the upcoming year 
and discusses how each program collects and analyzes student performance. This information is then 
used by departments to revise their curriculum over the coming year(s) to improve the student-learning 
experience. 

Departments and programs have embedded demonstrations of achieving student learning outcomes in 
key assignments as part of required courses. Other direct measures of students’ mastery of critical 
outcomes include student performance on internships or co-ops, in capstone courses, and in student 
demonstration of skills in laboratory or clinical situations. In programs with oversight from specialized 
accreditation bodies, students must demonstrate proficiency in critical areas to receive a degree.  Some 
departments are admittedly in the initial stages of assessing student-learning outcomes, and thus lack 
direct evidence of student mastery of these outcomes.  Nonetheless, measurement of student-learning 
outcomes and, more importantly, using these data for program improvement, is now integrated into 
EMU’s academic program review process (this integration was achieved through an AQIP action project 
– see ePortal entry 76). 

Relevant Entries from the “Helping Students Learn ePortal” 
The “Helping Students Learn ePortal” was created to help record the various processes, results, and 
improvement occurring at Eastern Michigan University as they related to AQIP Category 1. The ePortal 
may be found here12, and further information about the ePortal and its entries can be found in the 
response to 1I1. 

The entries that help design Eastern Michigan University’s processes for assessing student learning are 
1, 5, 7, 9, 13, 78, and 84. 

Results (R)  

1R1 (2012 REVIEW) Most data on student-learning and development are collected and analyzed by 
the Department of Institutional Research and Information Management (IRIM), the Office of Academic 
Assessment (OAA), the Student Affairs Assessment Council, and the Retention and Student Success 
Network. These departments share these data with the rest of the University in both formal and 
informal settings. Informally, IRIM and the Student Success Network sponsored a series of “Brown Bag” 
lunches that shared the results and analyses of the NSSE and CIRP surveys; formally, these data were 
also presented at divisional-leadership meetings.  

Table 1R1.1 presents some of the data that are regularly collected and which departments are 
responsible for collecting and analyzing these data. The data can be broken down into two groups: 
indirect and direct forms of data. Indirect data are gathered from student surveys, or information that 
does not directly link to student-learning. Direct data are data that is directly tied, through student-
learning outcomes, to student-learning. 
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Collected & Analyzed By Website 

Indirect 

NSSE IRIM IRIM Website  

Retention Data 
Retention and Student Success Network; 
IRIM 

No s i te; IRIM Website 

http://irim.emich.edu/ia_surveys.php#NSSE
http://irim.emich.edu/index.php
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Eastern Michigan University has completed AQIP Action Projects to address current limitations in the 
area of collecting and analyzing data relating to students’ learning and development. The completed 
AQIP project, “General Education Program Assessment,” led to the creation of an ongoing assessment 
process that was applied to the three foundation courses (mathematics, written communication, and 
oral communication) in the General Education program, and eventually also applied to the entire 
General Education program. More information on the General Education program may be found in 
ePortal entry #78.  

An AQIP project that is currently underway, “Incorporating Assessment of Student-Learning into the 
Online Program Review Process”, has integrated student-learning outcome (SLO) assessment into the 
online program review process; information on SLO assessment can be found in ePortal entry #19. The 
online system for SLO assessment, the Academic Review and Continuous Improvement Cycle (ARCI) 
website13 has been available since 2007, and the student-learning outcome assessment templates have 
been online since 2009. All baccalaureate and graduate programs use these templates to report their 
learning objective results; reports from the last five years may be found on the ARCI website. Using the 
provided template, programs develop an assessment report that addresses their program’s planned 
assessment activities for the coming year, their processes for assessing student learning outcomes, and 
how each program collects and analyzes student work and performance. Some examples of the student 
work collected and analyzed include student portfolios, projects, theses, and dissertations; 
comprehensive exam performance; exhibitions and performances of student creative work; homework, 
problem sets, quizzes, and research reports; performance on standardized examinations in some 
gateway and milestone multi-section courses; students’ performances in capstone courses or 
experience; and internship, externship, and field- or clinical-placement performance. The programs also 
provide the OAA with additional findings and describe how they have used or will use their assessment 
to improve their program, including how these conclusions are reached after consulting the program’s 
faculty and how the information they have collected is used by the department and the larger University 
community.  

Table 1R1.2 summarizes the improvement that Eastern Michigan University has made in implementing 
Student-Learning Outcome assessment across the University. 

 

 

 

 

Outcome-Assessment Level 2008 2011 

Ful ly Implemented – a ll programs have functioning 
assessment systems 

0% 25% 
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Graduation Data 
Retention and Student Success Network; 

IRIM 
No s i te; IRIM Website 

Direct 

Specialized Accreditation Data 
Individual Departments and Programs; 
OAA 

N/A; OAA Website 

Program Reviews Individual Departments; OAA ARCI Website  

Assessment of Student Learning 
Outcomes 

OAA ARCI Website  

Table 1R1.2: Current Status of Departments/Schools in their Outcome-Assessment Implementation 

http://irim.emich.edu/ia_surveys.php#Housing
http://www.emich.edu/ci/academicassessment.php
https://programreview.emich.edu/programreview/adpr_login.php
https://programreview.emich.edu/programreview/adpr_login.php
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Some programs in the department have plans implemented; 

others  are just beginning 

44% 19% 

Some programs have begun to collect data on student-
learning; others have submitted plans to assess; some have 
no wri tten plans. 

9% 34% 

The department has not yet begun to collect assessment 

data, but some have submitted assessment plans. 

47% 22% 

Stated Student-Learning Outcomes     

Tota l  programs with stated Student-Learning Outcomes 44% 100%  

After submitting the student-learning outcome reports to the ARCI website, the faculty program 
coordinators receive feedback on their assessment plans and assessment reports through a peer-review 
process. A peer-review team made up of faculty representatives from each department evaluates 
assessment work using a rubric, which may be found on the ARCI website. The Director of Academic 
Assessment analyzes the comments, adds to the responses, and provides next step recommendations 
for each reviewed program. More information about the student learning outcome assessment process 
may be found in ePortal entry #19.  

Relevant Entries from the “Helping Students Learn ePortal”  
The “Helping Students Learn ePortal” was created to help record the various processes, results, and 
improvement occurring at Eastern Michigan University as they related to AQIP Category 1. The ePortal 
may be found here14, and further information about the ePortal and its entries can be found in the 
response to 1I1.  

The entries that regularly collect and analyze measures of student learning and developments are 1, 2, 
4, 5, 7, 11, 13, 16, 20, 52, 57, 72 and 73. 

1R2 (FYI) Since the new program General Education Program was implemented, EMU faculty members 
have noted improved student writing performance and increased student community engagement; 
increased student participation in EMU’s annual Undergraduate Symposium; and increased numbers of 
students taking honors courses. More information may be found in 1R1 and 1R3 and is addressed in 
program review. In addition, EMU's General Education program was accepted into the Higher Learning 
Commission's Academy for Assessment of Student Learning, has undertaken two AQIP projects, 
completed the General Education Multicourse Assessment Project (GEMAP), and further developed the 
Writing Across the Curriculum (WAC), Communication Across the Curriculum (CAC), and Learning 
Beyond the Classroom (LBC) programs. More information can be found in entry #78 of the e -Portal. 

1R3 (2012 REVIEW) All baccalaureate and graduate programs upload program results online at the 
Academic Review and Continuous Improvement Cycle (ARCI) website. Reports from the last five years 
may be found on the ARCI website and further information on the reports submitted by program 
coordinators may be found in response to 1R1. 

Eastern Michigan University also records and analyzes data for use in specialized-program accreditation, 
which indicates the extent to which the program meets the standards that they are held to by their 
respective professional organizations. Eastern Michigan University has 149 programs with oversight 
from disciplinary-specific or “specialized” accreditation agencies, including the professional -education 
programs certified by the Michigan Department of Education; all of Eastern Michigan University’s 
education programs are in good standing. 
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Eastern Michigan University’s education programs have also been accredited by NCATE; in order to 
receive NCATE accreditation, programs must have at least an 80% pass rate on the teacher certification 
exam. These exams are administered after students have completed all of their coursework and 
student-teaching placements, and the high pass rate indicates that Eastern Michigan University’s 
teacher preparation programs are more than adequately preparing future teachers according to 
national standards. 

Table 1R3.1 provides an example of the number of the undergraduate 
programs offered by the College of Education that have been 
recognized by their “specialized” or discipline-specific accreditation 
agency as meeting the organization’s standards in addition to being 
recognized by the Michigan Department of Education. Programs that 
are listed as “Not Applicable” do not have a national “specialized” 
accreditation agency (SPA).Similar data for other accredited 
professional or specialist programs may be found on the IRIM website15. 

Data are also collected and analyzed on a college-wide level by the 
Honors College relating to student enrollment, graduation rates, and 
student performance during both high school and University. Examples 
of these data may be found below in Tables 1R3.3 and 1R3.4. In 
addition to the data presented below, the Honors College also 
examines data relating to student diversity, student receipt of 
scholarships, and student participation in Eastern Michigan University 
programs such as the Presidential Scholarship Competition.  

 
Relevant Entries from the “Helping Students Learn ePortal” 
The “Helping Students Learn ePortal” was created to help record the various processes, resul ts, and 
improvement occurring at Eastern Michigan University as they related to AQIP Category 1. The ePortal 
may be found here16, and further information about the ePortal and its entries can be found in the 
response to 1I1. 

The entries that collect or demonstrate performance results for specific learning outcomes 4, 5, 13, 19, 
57, 58, and 68. 

1R4 (FYI) EMU relies on several sets of evidence that our students are well -prepared for continued 
education and employment related to their field of study at EMU. These data include information from 
program advisory committees, alumni, school principals, student-teacher supervisors, and field-
education supervisors. Some programs additionally conduct exit surveys or interviews with graduating 
seniors in their undergraduate programs. Other indicators are EMU undergraduates’ admission to 

                                                                 

15
 http://irim.emich.edu/ 

16
 https://irim.emich.edu/aqip/logon.php 

Table 1R3.1: Initial Teacher Preparation 
Programs and their SPA Review Status 

# Submitted Report for National 

Review 
35 

Status of National Recognition of Programs by 
SPA 

Not Appl icable: 14 

Recognized: 23 

Recognized with Conditions: 5 

Further Development Required: 2 

Accredited: 2 

Not Recognized: 1 

Submitted Rejoinder: 1 

Table 1R3.3: Student Enrollment, Graduation, and 

Retention Rates for the Honors College 

 
Enrollment Graduation 

Retention 

Rate 

2008-09 - 123 61.41% 

2009-10 - 100 87.06% 

2010-11 245 83 92.00% 

Projected 

2011-12 
300-320 - - 

Total 

Students 
803 - - 

Table 1R3.4: Average High School GPA, ACT Scores, and GPA of Honors College Students 

Incoming Class High School GPA ACT Score GPA 

2008 3.70 26.27 3.75 

2009 3.70 26.09 3.74 

2010 3.73 26.25 3.70 
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competitive graduate programs, and highly positive reactions from faculty in these programs about the 
level of EMU students’ preparation. Similarly, EMU considers successful placement of EMU graduates in 
employment related to their field of study, as well as return visits to recruit EMU students by employers 
of EMU alumni, to be an indicator of strong preparation. Finally, maintaining specialized accreditation in 
professional fields is an indicator that EMU graduates have acquired the knowledge and skills that 
stakeholders expect. 

1R5 (2012 REVIEW) Eastern Michigan University collects a variety of data on the impact of its many 
learning support processes across campus. A list of the most widely used support programs may be 
found above in response to 1P8 and 1P15. There are too many services to describe fully here, but the 
following examples describe how data are collected and used to make improvements to the learning 
support processes of specific programs and services. 
As part of regular assessment of its services, the Halle Library conducted a survey provided by LibQUAL+ 
(a suite of services used since 2000 by over 1,000 libraries) in 2003 and again in 2009. Using student, 
staff, and faculty responses from this online survey, the Library analyzed its performance and proposed 
and executed changes for the areas that the feedback indicated were in need of improvement. The 
Library also compared the results from each survey to evaluate the success or failure of changes that 
had been made in response to the 2003 survey. Overall, response to the Library’s services were positive, 
with suggestions for improvement centering on extending Library hours, providing more group-study 
rooms, and providing more computer updates. The survey data, analysis and details of improvement 
may be found online, here. 

Student Athlete Support Services (SASS) also regularly tracks its services to ensure that Eastern Michigan 
University’s student athletes are performing better academically as 
a result of this program’s support. SASS collects data on graduation 
rates and enrollment in comparison not only to other Eastern 
Michigan University students but also in comparison to federal 
rates. SASS also prepares an Academic Progress Rate report for 
all athletes involved in NCAA Division I athletics which 
compares the academic performance of these students to 
other Division I athletes. SASS uploaded these data to the 
ePortal (entry #11). 

Eastern Michigan University runs two programs to support 
students who are flagged by the admissions department as 
being at a high risk for not finishing their degree: the PASS 
program and the SIP program. The PASS (Promote Academic 
Survival and Success) program is designed for students whose 
ACT and high school GPAs are below average; students are 
recommended to the program by the Admissions Office and, if 
they choose to participate, are provided with block scheduling, 
free academic workshops, training in study skills, academic 
monitoring, individualized instruction and advising assistance. 
Similarly, students must be nominated by the Admissions Office to participate in SIP (Summer Incentive 
Program), which provides students who would not otherwise be admitted to Eastern Michigan 
University the opportunity to participate in an intensive six-week program which, if completed with a 
passing grade, grants them admission to Eastern Michigan University the following Fall semester. As 
seen in Graph 1R5.1 below, retention rates for these programs are trending upwards, and the probation 

Graph 1R5.1: Probation and Retention Rates of Eastern 
Michigan University Students in the PASS and SIP 
Programs 

http://www.emich.edu/library/about/assessment/index.php
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rates of students in these programs are trending downwards. Both of these programs are managed by 
the Student Success Network. 

Eastern Michigan University also supports the Early College   Alliance (ECA) program in preparing high 
school students for the University. The ECA is a unique educational program designed to fully immerse 
high school-aged students into the post-secondary learning environment. ECA is a public, early/middle-
college program located on the campus of Eastern Michigan University. It exists in partnership with local 
school districts, including Washtenaw Intermediate School District. In 2011, ECA was ranked the 5th best 
high school in Michigan in mathematics, 5th in science, 6th overall and 1st in Washtenaw County. These 
outcomes are a testimony to faculty and staff of the ECA. More importantly, 59% of the ECA student 
body comes from three districts in the bottom 5% (Persistently Low Achieving Schools). The program is 

only four years old. More information on the ECA can be found in ePortal entry #52. 

Course: HIST 100   Course: BIO 110 

# SI Sessions: 18   # SI Sessions 39 

% Class attended SI Session: 7.56%   % Class attended SI Session: 4.24% 

Mean Grade (attended SI): 2.69   Mean Grade (Attended SI): 2.92 

Mean Grade (did not attend): 1.54   Mean Grade (did not attend): 1.91 

Difference in Mean Grade: 1.15   Difference in Mean Grade: 1.0 

Data collected by the Holman Success Center about the success of Supplementary Instruction (SI) 
program indicate that the program helps improve student success. The SI program is an academic-
support service offered to undergraduate students at the University through the Holman Success 
Center. SI works directly with classes on campus. Each class for which SI is offered receives a trained SI 
Leader to facilitate biweekly collaborative study sessions. The data presented in in Table 1R5.2 indicate 
that student grades increase substantially after attending SI sessions. Overall, the mean difference in 
grades comparing students who attended SI sessions to their peers who did not was an increased GPA of 
0.77.  While SI is more effective for some courses than others, in general the program effectively 
supports student-learning. 

Most of the other support services on campus collect indirect data in the form of student-use data and 
student survey responses. For instance, the Academics Project Center (APC) assists students with all 
aspects of research projects, including research, writing, and the presentation of information.  The APC 
tracks student-use rates and surveys students who use the Center for information on the usefulness of 
their services.  Use of the APC increased 22% over Fall 2008, indicating that the service is in high 
demand; furthermore, 95% of the students surveyed agreed with statements that were related to the 
APC’s role in helping them to succeed academically after receiving help from APC tutors, and 97% of 
students surveyed agreed that they would return to the APC and that the APC offers a valuable service 
to the Eastern Michigan University community. Similar data have been collected from other tutoring 
centers such as the Holman Success Center, and the departmental tutoring offered by the mathematics 
and chemistry departments.  These data may be found in the ePortal (entries #10, #15, and #66).  

Student Affairs and Enrollment Management has begun to develop a rigorous, more formal assessment 
cycle for its programs. The Student Affairs and Enrollment Management Assessment Council (SAEM 
Assessment Council) was developed to ensure that a structure is in place that will produce a common 
data reporting system, that all departments have assessment plans, that plans are implemented, that 
results are reported, and that results are applied to continuous improvement efforts. Each program that 
is part of the SAEM division has submitted a survey and developed and developed an inventory of its 
assessment procedures, the data that they have collected, and how they plan to use the data to improve 
their program. The SAEM Assessment Council also runs a series of webinars to provide programs with 

Table 1R5.2: Sample Supplementary Instruction Attendance and Student Improvement 
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the tools that they need to perform proper program assessment. More information about the SAEM 
Assessment Council may be found in ePortal entry #57. 

A strong example of a program that completes the entire assessment cycle – identifies processes, 
generates outcomes, collects and analyzes data, and takes action based on the data – is the National 
College Health Assessment (NCHA) survey administered by the University Wellness Center. After 
administering the survey in February 2011, the Wellness Center examined the trends and compared 
Eastern Michigan University’s responses to those of students across the nation, and has since developed 
projects to address the concerns highlighted in the survey data. The results of the survey, the analysis, 
and the solutions undertaken by the Wellness Center may be found in ePortal entry #75. 

National Survey of Student Engagement (NSSE) data demonstrate that student response to campus 
advising services has also been improving since 2008. Charts 1R5.3 and 1R5.4 demonstrate that the 
overall trend of student responses to the question “Overall, how would you evaluate the quality of 
academic advising you have received at your institution?” increases for both first year students and 
seniors, although in general the number of positive responses from seniors is lower than those of first 
year students. 

 

Relevant Entries from the "Helping Students Learn ePortal" 
The “Helping Students Learn ePortal” was created to help record the various processes, results, and 
improvements occurring at Eastern Michigan University as they related to AQIP Category 1. The ePortal 
may be found here17, and further information about the ePortal and its entries can be found in the 
response to 1I1. 

The entries that collect performance results for learning support processes are 6, 8, 9, 10, 11, 12, 14, 15, 
16, 20, 21, 22, 23, 27 through 47, 49, 50, 51, 52, 57, 66, and 75. 

1R6 (2012 REVIEW) As part of Eastern Michigan University’s process for preparing the AQIP portfolio, 
the AQIP team read the portfolios of five other AQIP institutions: Kent State University, Northern 
Michigan University, Jackson Community College, Northwest Technical College, and Purdue University 
Calumet. While we formulated our own responses to the portfolio questions, we measured ourselves 
against these other institutions to find success and deficiencies in our processes. We found that while 
the data we had collected at that point were comparable in many respects, there were still gaps in our 
collected data. We were then able to more easily identify from which services and departments we 
required more information in preparing Category One for the 2012 portfolio. An example of the 
comparisons performed may be found in the ePortal (entry #64).  

In addition to comparisons to individual institutions for a specific purpose, Eastern Michigan University 
also conducts the NSSE and CIRP surveys annually. The 2011 NSSE Mean Comparisons report shows that 
Eastern Michigan University is performing similarly to the Michigan Benchmark institutions; while there 
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are some variations throughout each question, Eastern Michigan University does not perform 
consistently lower or higher based on student responses to each individual question. Table 1R6.1 shows 
an example of the means of the responses to all sections of several NSSE questions in comparison to the 
Michigan benchmark institutions. 

As well as these surveys, Eastern Michigan University 

also regularly collects data on student retention, and 
compares how Eastern Michigan University is 
performing in relation to other Michigan universities. 
Chart 1R6.2 presents, as an example, an analysis of the 
First-Year to Sophomore retention data for the Fall 
2008 and Fall 2009 cohorts in Michigan Public 
Universities (based on First-Time, Full-Time First-Year 
cohorts). The positive or negative change in 
percentage points is indicated in the bar graph, and 
the percentage of students retained in 2008 and in 
2009 is indicated for each school (ranked highest on 
the far left to lowest on the far right), with the data for 
2008 positioned closest to the central axis. The original 
data may be found in the table in 7P4. As discussed in 
1R5, Eastern Michigan University’s retention rates 

have been improving in part as a result of programs such as the PASS program, the SIP program, and the 
creation of the Student Success Network Council. The data for Eastern Michigan University has been 
highlighted in red below, illustrating an increase of 5 percentage points in Eastern Michigan University’s 
retention rate. Eastern Michigan University is one of seven schools to show an increase in retention rate, 
and has had a greater increase than all of the other schools presented except for University of Michigan 
– Dearborn. 

 

Relevant Entries from the “Helping Students Learn 
ePortal” 
The “Helping Students Learn ePortal” was created to 
help record the various processes, results, and 
improvements occurring at Eastern Michigan University 
as they related to AQIP Category 1. The ePortal may be 
found here18, and further information about the ePortal 
and its entries can be found in the response to 1I1. 

The entries that demonstrate or collect information on 
the ways that Eastern Michigan University’s process 
results for Helping Students Learn compare to other 
higher-education institutions are 79, 81, 82, 83, and 84. 
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  Eastern 

Michigan 
University 

Michigan 

Benchmark 

  Firs t-

Year 

Senior Fi rs t-

Year 

Senior 

Active and 

Collaborative 
Learning 

44.2 49.4 41.1 49.5 

Student-Faculty 
Interactions 

34.5 37.7 32.9 38.0 

Enriching 
Educational 
Experiences 

25.2 33.9 26.5 38.4 

Supportive 
Campus 

Environment 

61.6 55.4 59.2 54.4 

Table 1R6.1: Sample 2011 NSSE Data, Comparative Means 

http://emichportfolio2.project.mnscu.edu/vertical/Sites/{CF2F253B-7E70-47CD-A0D0-4ADEE18BB19B}/uploads/{32F3C3C2-E26E-4030-A432-5219A3D13B5E}.PNG
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Improvement (I)  

1I1 (2012 REVIEW) There are positive indicators that Eastern Michigan University embodies a more 
practiced awareness of continuous improvement in regard to the ways that the University helps 
students learn. 

In the last four years, a notable transition has occurred in the approaches that divisions and units have 
taken to support learning. Previously, there were substantial efforts located in “pockets” within the 
University, but these efforts were not coordinated through an integrated system across the University.  
Thus, these efforts may not have the impact that a comprehensive approach across the University 
might. In addition, the negative stigma that some attribute to “assessment” tended to make “data  
available” viewed only within the unit; data mainly addressed the number of “clients” served and 
client/student satisfaction with the service provided.  

More recently, a number of new efforts, as described below, have provided examples of improvements 
that promote a more coordinated, intentional, and campus-wide approach to supporting and directly 
assessing student-learning. The integrated nature of the efforts can leverage conversations that will 
have the greatest chance to promote strategic planning related to how EMU helps students learn.  

Since 2008, several units have created 5-year plans and undergone reorganization to create a better 
coordinated campus-wide approach for helping students learn and develop: 

The Division of Student Affairs and Enrollment Management (DSAEM)19. During 2010, the 
DSAEM worked with Human Resources to develop a strategic plan for the division; the five-year plan 
was published June 2010. As part of this strategic plan, the division was divided into four functional 
areas: Enrollment, Student Life, Student Well-Being, and Business Operations/Student Services. A 
further change was the division of University Housing into two departments: Residence Life and 
Residential Services. In addition, the University Ombudsman now reports to the President’s Office to 
ensure checks and balances within the complaints process. As part of the strategic planning process, 
DSAEM benchmarked other institutions, met with their executive teams, and spoke to counterparts at 
other Michigan 4-year public universities. The current organizational structure is designed to promote 
collaboration between the four units and is intended to create efficiencies and streamline services and 
programs. 

Retention and Student Success. A new organizational structure called the Student Success Network 
(SSN) was formed by Retention and Student Success to ensure that students uphold the rules and 
responsibilities expected of them as members of the EMU learning community by providing them 
academic and career support services and resources. The SSN examines current University policies and 
proposes revisions to help students succeed at EMU. For example, the SSN has proposed that the 
University’s policy for academic probation be revised to more closely align with the conditions laid out 
by financial aid to ensure that students on probation are not forced to pay out of pocket to re -take 
courses that their financial aid will no longer cover. In September 2011, the Student Success Network 
Council, a group of volunteers that is part of the SSN, hosted a summit and invited faculty, staff, and 
students to discuss various ways to improve student graduation and retention rates.  

Division of Academic Affairs. In response to suggestions made in the AQIP 2008 Systems Appraisal 
Team Feedback Report to improve communication and coordination, the Office of Institutional 
Effectiveness and Accountability (OIEA) was created. The OIEA promotes and oversees many of Eastern 
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Michigan University’s continuous improvement efforts, providing infrastructure required to link: (a) 
major councils (such as the Strategic Planning Council and the Budget Council); (b) processes related to 
academic quality (program review, learning-outcomes assessment, course evaluation, etc.); and (c) 
support for institutional and disciplinary accreditation with the existing data collecting and reporting 
infrastructure (the Office of Institutional Research Information Management, IRIM). Equally important, 
the new office works with other EMU offices to monitor and communicate the University’s continuous 
improvement efforts internally and externally. The Office of Academic Assessment (within the OIEA) 
restructured the academic review process via an AQIP action project to incorporate the assessment of 
student-learning outcomes within the online templates for program review. 

In addition to the reorganizations mentioned above, in 2010 EMU created a virtual “Helping Students 
Learn” e-Portal (found here) to capture and make transparent to the University community all of the 
diverse ways in which EMU's services and programs support student learning and development across 
campus. The e-Portal addresses reviewers’ comments from the previous AQIP portfolio (2008) regarding 
lack of clear communication between units, and gaps in the portfolio where it appeared not all services 
on campus were described in the narrative. Each submission in the e -Portal contains a brief description 
or the program or service offered along with contact information and website URL (if a URL is available).  

The e-Portal has a dual purpose. In addition to being an online tool to organize information for 
accreditation, the portal serves as a virtual-learning space in which viewers can work in one location to 
locate reports and research various programs and services on our campus. It is a “one -stop-shop” 
fostering better communication between the various units aimed at helping students learn. Some of the 
greatest improvements made over the last four years that are captured in the e-Portal are summarized 
below: 

Academic Affairs.  In 2008, 50% of programs had stated learning outcomes; in 2012, 100% of programs 
have stated outcomes. All programs are now required to upload Student-Learning Outcomes, 
assessment plans, and assessment reports into an online reporting system (as discussed in 1P18, 1R1, 
and 1R5). 

Retention 2008-2010. Retention rates are increasing and probation rates are decreasing for FTIACs and 
students in the PASS & SIP programs through the work of Student Success Network (discussed in more 
detail in 1P8 and 1R5). 

Student Affairs and Enrollment Management.  An electronic system (StudentVoice) is used for 
collecting survey and rubric data. 

Creation of the Student Affairs Assessment Council.   All units are in the process of writing student-
learning outcomes; units share and discuss the results of assessment data to improve services (as 
discussed in 1R5). 

The e-Portal submission form also requires that the contributor include information about the ways that 
their program or service is evaluated for effectiveness and impact on student learning. Evaluation of the 
program or service is self-rated for the stage of development that the assessment process has reached, 
e.g., developing an assessment plan (the lowest ranking); beginning to collect data; regularly collecting 
data and analyzing results; or regularly collecting and analyzing results to continuously improve the 
service or program. Table 1I1.1 provides a summary of the data collected in the e-Portal by division and 
by the level of self-evaluation that the program has currently attained. (Note: For each reviewed Process 
and Result AQIP question in Category 1, we have included descriptions of the relevant e -Portal entries 
that support our question responses.) 
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Eastern Michigan University is slowly transitioning from a perspective of “what is taught” and “service 
approval” to “what is learned” and “impact of service.” Programs and services are going beyond 
enumerating the number of students served by and/or satisfied with the program or service to being 
more proactive in collecting data to evaluate the direct impact and effectiveness towards  helping 
students learn. Of the eighty-five entries in the e-Portal presented in Table 1I1.1, 32 entries (37%) report 
that they regularly collect and analyze data for determining the effectiveness of their services or 
programs.  Individual units have made a great start in developing a system for evaluating their 
effectiveness; we need to get the remaining units reporting in the e-Portal to bring their assessment 
systems up to full implementation.  

Further, we need to have honest conversations about whether the services and learning experiences we 
offer across campus make the kinds of impact on student learning we desire. Are we reaching the 
target-student populations our services are intended to impact? Are students progressing to the levels 
of learning and development we had hoped to attain? If not, what can we do to improve these efforts? 

Stage of Assessment Division and # of Portal Entries 

 Student Affairs Academic Affairs IT Pres ident Tota l  

Developing an Assessment Plan 6 16 3 0 25 (30%) 

Beginning to Collect Data 17 10 0 1 28 (33%) 

Regularly Analyzes Collected Data 7 14 0 1 22 (26%) 

Uses Analyzed Data to Improve Services 1 9 0 0 10 (11%) 

Subtotal 31 49 3 2 
 

Total 
 

85 

Next, it is not enough that “pockets” of efforts are working effectively and optimizing their efforts to 
help students learn. These efforts can easily be “canceled out” or we “miss our mark” if units are 
unintentional crossing purposes with other units; these unintentional crossed purposes can work against 
students in the long run. As we determine the effectiveness of our individual units, we must also 
evaluate the impact of our collective efforts, by investigating such questions as: 

 Does advising or curriculum information get contradicted from one unit to the next? 
 Are some learning outcomes over-emphasized, while others fall through the cracks? 

 Is our target audience that we intend to serve really the ones benefitting the most? 

 How do we coordinate our efforts? Do units across campus know what the others are doing? Do 
we have common goals for student achievement and development? Do 5-year strategic plans 
align across units? 

Ultimately, our goal is to move from our current “grassroots” efforts for supporting student -learning to 
a campus-wide approach that is better coordinated, intentional, and “cohesive.” Currently, our 83 
entries in the e-Portal represent units that are working in a “honeycomb” approach – units working in 
isolation with limited understanding about the work of other units. This approach is traditional, but 
inefficient. We understand the need to move into a more ‘systems thinking’ web-like approach, a 
networked infrastructure (both physical and philosophical) that connects a community that shares a 
vision of the whole student. The challenge is how to get there – how to create an unfamiliar yet 
effective network? We believe a more University-wide strategic-planning approach, aligned with 
targeted communication, can be the catalyst for making this process happen faster.  

Meanwhile, we will continue to make progress toward our long-term goal by supporting and growing 
“pockets” of networks and improvements that are already apparent. Two initiatives are currently in 
process to better support degree advising and auditing. Adoption of the redLantern degree auditing 
software is currently being implemented. This system allows students and their advisor to create course 
planning guides and conduct their own degree audits in preparation for graduation. This software also 
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includes a transfer module that allows students to see equivalencies and applicability of transfer credits 
from other institutions.  

EMU is also implementing the Virtual Advising Center, an online central location for all records relating 
to a student’s advising history, from all advisors that he or she has visited over the past. The goal of this 
Virtual Advising Center is to coordinate and centralize advising for Fast-Track and General Education 
courses taught primarily through the College of Arts and Sciences, thus providing undergraduate 
students with accessible, consistent advising. Both redLantern and the Virtual Advising Center have 
planned completion dates in 2012. A PowerPoint with more information may be found in e -Portal entry 
#48. 

EMU is transitioning away from “pockets” of well-intentioned programs, which in the past have 
sometimes unintentionally worked against students, and moving more toward integrated structures 
that allow for development of strategies that optimize conditions for learning. In capturing and 
organizing information about how we help students learn using the e-Portal, we now have a clearer 
understanding today of where we need to go. We also have a “one -location” venue to help us view and 
celebrate where we are today. 

Table 1I1.2 below lists the e-Portal entries that represent improvements in helping students learn at 
Eastern Michigan University. Please note that this is not intended to be a comprehensive list of all 
improvements made by Eastern Michigan University, but rather highlights of some of the more 
significant improvements that have been collected in the e-Portal. 

 

 

 Table 1I1.2: E-Portal Entries Relating to Improvements in Helping Students Learn 

AQIP Action Projects that Help Students Learn 

Title Portfol io Items Porta l  Entry 

Curriculum Modules: A Model for Improved 
Interdisciplinary Programming 

1P15 76 

Empowering Students to Become Active, Engaged, and 
Responsible Learners 

1P15 76 

Identifying and Reducing the Number of Un-awarded 
Scholarships 

-- 76 

Incorporating Assessment of Student Learning into Online 
Program Review Process 

1P17, 1P18, 1R1 76 

Review and Assessment of Undergraduate Academic 
Advising 

1P15, 1R5 76 

General Education Program Assessment 1P17 76 

Individual-Level Improvements 

Title Portfol io Items Porta l  Entry 

Library Service 1P15 2 

Holman Success Center/SI Program 1P8, 1P15, 1R5 15 

Keys to Degrees 1P15 21 

The Wellness Center Assessment 1P15 40 

PASS and SIP Improvement in Retention 1P7, 1P8, 1P10, 1P15 72, 73 

EMU Online Course Offerings 1P10 80 
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1I2 (FYI) Over the past two years, the support for continuous improvement (and particularly for 
performance tracking) of our processes for Helping Students Learn has grown markedly stronger and 
more visible.  The Office of Institutional Effectiveness and Accountability (OIEA) and the Faculty 
Development Center (FDC) have provided multiple professional development workshops, together with 
one-on-one consultation, related to specifying Student Learning Outcomes (SLOs).  Additionally, 
identification of the SLOs and tracking their performance over time is now an integral component of 
academic program review as discussed in 1P18. 

Category 2 

Processes (P) 
2P1 (FYI) At Eastern, designing these processes occurs in a decentralized, grass-roots fashion.  
Operational details of these processes, similarly, are the province of process-specific administrators and 
staff, often with faculty and student involvement.  

This decentralized approach offers advantages and disadvantages.  Our grass-roots orientation 
promotes innovation, buy-in, and flexibility.  On the other hand, such a decentralized approach 
undermines coordination among, and communication about, individual engagement activities.  

2P2 (2012 Review) Like many universities, EMU has a strong tradition of community outreach.  A 
recent survey of campus leadership identified over 200 distinct ways in which individual members of the 
campus community, academic and student life programs, and organizational units at various levels work 
to enrich communities (geographic, interest-based, or professional).   EMU’s 2010-2011 FISAP report to 
the Department of Education shows that the "Federal share of community-service earned 
compensation" (that portion of work study/ financial aid directed to community service) was $62,660 in 
2010-11; the "number of students in community service employment" was 44, also in 2011.   

Currently, EMU has approximately 40 distinct community engagement non-instructional activities that 
are focused on education, broadly defined.  These efforts often reflect symbiotic partnerships, in which 
both EMU and community partners benefit; they are often initiated by EMU, but developed, 
implemented, and maintained cooperatively; and many are aimed at participants’ personal/professional 
growth, well-being, and life-long learning.  The Document Repository includes a compilation of all of the 
outreach actions, as well as a sub-compilation of those that are educationally-focused (but non-
instructional).  

At this time EMU’s outreach efforts are not determined strategically at the campus level.  The current 
campus mission and culture, however, embrace community outreach and service.  Members of the 
campus community, individually and collectively, act on these elements of the mission and culture to do 
Good Things with community partners.   No single campus entity, however, is currently charged with 
strategically reviewing, selecting, or prioritizing these actions.   Offices such as VISION & AS-L are 
directed from the President to oversee national reporting of campus-community engagement. 

Given the lack of a campus-level strategy for engagement, it is possible that EMU’s current work in this 
area includes overlapping efforts and missed opportunities, though we do not have empirical evidence 
that this is the case.  Several University divisions (e.g., the College of Arts and Sciences, the largest 
academic college at EMU; the Division of Student Affairs and Enrollment Management) have strategic 
plans that explicitly address community engagement.  

In summary, these objectives are determined independently by various individuals and organizational 
components of the campus community.  Objectives are determined and pursued on the basis of 

Title Portfolio Items Portal Entry 

Creation of e-Portal 1I1 -- 

redLantern 1P7 12, 48 

Student Affairs Assessment Council & Inventory 1R5 57 

Student Success Network 1P8, 1P15, 1R1, 1R5 77 

EMU Retention vs Michigan Public Universities 1R6 83 

DSAEM and SSN Organizational Restructuring I1I  85 

Enhanced DSAEM Services for Special Populations 1P10 85 
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opportunities presented to EMU-campus citizens and units, with consideration of the potential impact 
of pursuing these opportunities on other activities in which the individuals and units are engaged.  

2P3 (2012 Review) Given that EMU’s community-outreach objectives are largely determined 
independently by individuals and units of the campus community, it is not surprising that the means and 
efficacy of communicating expectations are also idiosyncratic.  

In many instances, program or activity manuals or websites provide statements of expectations for 
participants.   For example, the website for the EMU Institute for the Study of Children, Families, and 
Communities (ISCFC)20 includes links to statements of expectation for several key educationally-focused 
community engagement programs.  

In many instances, community-engagement activities involving EMU students are linked to an academic 
course.  In those cases, course syllabi, assignment specifications, rubrics, and faculty discussion with 
students communicate expectations.  An example is Sociology 304 (Methods in Sociological Research), 
which includes an Academic Service-Learning component.  EMU Students in this course tutor 
disadvantaged elementary school students, while also learning methods of participant observation and 
assessment/evaluation research.  These EMU students receive detailed grading rubrics and syllabi for 
the areas in which they tutor; they also receive information about goals and expectations from their 
instructors, and have continual reference to these expectations via a Basecamp project management 
site.  

The synopses of the recent campus survey in the Document Repository specify communication 
processes for most community engagement activities.  Along with developing a strategic approach to 
determining objectives, developing systematic processes for communicating expectations regarding 
objectives is an opportunity for improvement.  

2P4 (2012 Review) These evaluations take place according to the cycles established by the individual 
objectives themselves.   

For engagement activities linked to academic programs, the appropriateness of these activities is one 
area examined as part of the cyclic program-review process.  Questions that programs address in their 
review include how program faculty and students are engaged with the community, and how that 
engagement supports student-learning outcome achievement.   

Engagement activities involving EMU faculty and staff members (individually and collectively) are 
reviewed as part of regular employee-performance reviews.  In addition, individuals and units review 
the value of current engagement activities when new opportunities arise, and when changes in  available 
resources force reconsideration of all current activities.  

2P5 (FYI) Eastern does not currently have a systematic process that is used campus-wide to identify 
faculty and staff needs relative to our community-engagement objectives.  Some identification occurs 
through the performance-evaluation process. 

2P6 (FYI) Like other aspects of managing our community-engagement objectives, incorporating 
information about faculty and staff needs occurs in a decentralized manner.  Individual units engaged in  
these activities incorporate this information, and make necessary adjustments, in a manner that reflects 
the nature of the engagement activity and of the EMU unit that is engaged.  

                                                                 

20
 http://www.iscfc.emich.edu/ 



Category 2- Improvement (I) 34 

Results (R)  

2R1 (2012 Review) EMU conducts periodic surveys of the campus community to determine the 
number and extent of community-engagement activities.  We review survey responses to identify areas 
in which a great deal of activity is focused, areas in which there are multiple levels of engagement (e.g., 
individual, department/program, University), and the diversity of communities in which EMU is engaged.  
In addition, we collect data on the numbers of community members served for many of our community -
engagement activities, particularly those that are supported by external funding.  

Our current approach to collecting and analyzing data regarding these objectives lacks an ideal level of 
focus and uniformity.  In the absence of strategic parameters guiding with which communities we 
should engage, for what purposes, and in what form, EMU has historically taken an ad-hoc approach to 
evaluation in this area.  Data collection and analysis typically have been shaped by a particular purpose 
at hand (e.g., application for Carnegie Foundation classification in Community Engagement; Campus 
Compact and President Honor Roll Reports; state, federal, and foundation grant applications) and thus 
followed an irregular timetable in the past. 

Full implementation of the institutional strategic plan will provide a framework for regular performance 
measurement of this and future non-instructional objectives. 

2R2 (FYI) EMU’s most recent social and economic impact study, completed in 2009, details the 
substantial positive contribution that the University makes to the region.    

EMU’s educationally-focused partnerships include the Reading Clinic; the Autism Collaborative Center; 
the Institute for the Study of Children, Families, and Communities (ISCFC); and the Institute for 
Geospatial Research and Education.   Almost all of these partnerships have secured external funding 
since their inception.  

In addition, EMU operates multiple charter schools, one of which is the Ann Arbor Learning Community 
(designated one of the 53 best charter schools in the United States in 2007 by the Center for Education 
Reform). 

2R3 (FYI) Benchmarking is inherently difficult in an area of distinctive performance.  Some comparisons 
are possible, however.  In recent fiscal years, EMU’s performance in securing external funding to support 
applied research, contract, and service projects was comparable to other public Midwestern universities 
that did not have medical, pharmacy, engineering, or law schools. 

2R4 (FYI) EMU’s educationally focused community partnerships strengthen access to higher education 
in southeastern Michigan.  These partnerships themselves are a “soft” recruiting approach: by 
connecting with area K-12 students, families, and educators, EMU makes the prospect of post-secondary 
education concrete for individuals who might not otherwise consider college an option.   
EMU’s many articulation agreements with regional community colleges institutionalize our bonds with 
many of our area feeder schools.  More broadly, our educationally-focused partnerships strengthen our 
bonds with major regional employers, community organizations, and often with our donors.  

Improvement (I)  
2I1 (2012 Review) EMU has a long tradition of community engagement, particularly that which is 
linked to education and lifelong learning21. Partnering with communities is rooted in the Institutional 
mission statement.  As noted earlier, these partnerships operate on various levels – from the individual 

                                                                 

21
  e.g., http://www.emich.edu/engage/ 
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to the organizational.  These partnerships also reflect outreach to various types of community –including 
communities defined by place (e.g., Ypsilanti, southeastern Michigan), heritage (e.g., African-American, 
Arabic), purpose (e.g., corporations, churches/synagogues/mosques, non-profits), and interest (e.g., 
environmental preservation, social advocacy). 

It is clear that community engagement is a core institutional value, and that EMU invests tremendous 
activity in engagement.  Nonetheless, the absence of strategic goals and focus in the activities 
themselves and in their evaluation make it difficult, if not impossible, to identify or quantify actual 
improvement or lack thereof.  Determining criteria for identifying improvement (as opposed to simply 
change) that reflect EMU’s strategic plan is clearly an opportunity for improvement. 

2I2 (FYI) As reflected in Category 8 responses, EMU’s strategic-planning process has been reinvigorated 
over the past 18 months.  The Institutional Strategic Planning Council is specifying performance targets 
for all areas. 

Category 3 

Processes (P) 
3P1 (2012 REVIEW) As outlined in our 2008 Systems Portfolio submission, EMU continues to re gularly 
engage in an array of processes to help us understand the needs of the broad student population 
including undergraduate, graduate, international, residential and commuter students. Given the 
tremendous diversity of our student body and the growth of several sub-populations over the past few 
years, the Institution has also invested substantial time and resources in recent years to learn about the 
needs of student sub-populations.  These sub-populations include transfer students, veterans, high 
school students attending EMU, academically at-risk students, honors students, students transitioning 
through their first year at EMU, students with disabilities, students of color and LGBT students.  

The processes EMU utilizes to learn about changing needs of student groups, and to analyze and select a 
course of action on these needs incorporate: 

a) Data - collection and analysis of data; tracking of requests for and usage of goods, services and 
programs; assessments and surveys 

b) Dialogue - committee, team and advisory board meetings; focus groups; campus forums; feedback 
loops 

c) External Knowledge Communities - peer institution benchmarking and best practices; professional 
association websites, publications, conferencing, list serves, consultancies and site v isits 

DATA: 

Data collection and analysis related to students’ needs takes place at every level of the institution. Via 
the divisions of Academic Affairs, Student Affairs and Enrollment Management, and Alumni Affairs, a 
wealth of information is generated and analyzed annually about our students. EMU has made a 
concerted effort since 2008 to improve campus wide accessibility to relevant data and reports. 
Numerous reports have been made available on the revamped website of the office of Institutional 
Research and Information Management (IRIM), the University's primary body for data collection, 
assessment, and analysis. A select sample of data we gather and share includes: 

- Student profile - accessible on IRIM data warehouse site 

- Retention and graduation rates 

- National Survey of Student Engagement (NSSE) - a national study looking at five benchmarks of 
effective educational practices (data on EMU is available from 2003 through the present). The survey 
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enables the University to obtain information on student perspectives, interests, and reasons why they 
do or do not engage on campus. 

- Cooperative Institutional Research Program (CIRP) - this yearly longitudinal study provides the 
University with normative data on each year's entering college students. 

- CORE Survey - a national survey on student mental health concerns, administered annually at EMU by 
University Health Services 

- Ombudsman Office Annual Report - identifies the types of issues and quantity of student cases by 
issues, as well as outcomes of the requests reviewed by the Ombudsman during the course of the year.  

DIALOGUE: 

As another measure aimed at improving access to and utilization of data on student-needs, the 
University has, since 2008, worked to improve communication and information sharing betwe en 
divisions and administrative units on campus. For example, the establishment of several cross -divisional 
committees focused on particular student sub-populations has fostered greater understanding of 
student needs among various entities on campus, ensuring that these needs are promptly identified and 
addressed at multiple, overlapping administrative and academic levels.  

These committees develop a more in-depth understanding of how the institution as a whole addresses 
particular student needs, and where interfaces/processes from one operation may be in conflict with 
those of another office. Given the depth of understanding and the scope of operations represented by 
team members, they also serve as primary forums for analysis and discussion to select and/or advocate 
for a course of action.  Well-informed strategies and solutions to problems are often developed at this 
level and then forwarded to senior administrative units for approval, funding and/or appointment of 
operational responsibility. 

Examples of cross-divisional committees and campus forums devoted to the understanding of student 
needs include: 

a) Student Intervention Team: This team, comprised of representatives from Student Conduct and 
Community Standards, University Health Services (UHS), Counseling and Psychological Services (CAPS), 
Greek Life, University Housing, Department of Public Safety (DPS), Faculty Senate, Ombudsman, 
Athletics, and General Counsel, conducts weekly meetings to facilitate information sharing about 
students experiencing behavioral and/or emotional difficulties. 

b) Transfer Engagement Team: This task force, which convened for two years (2009-2011), attended 
national conferences; reviewed publications; analyzed institutional resources, processes and 
communications relative to transfer; and surveyed current transfer students in order to gain an in-depth 
understanding of the changing needs of the University's expanding body of transfer students.  

c) Student Success Council: A large body comprised of faculty and administrators charged with studying 
retention data and best practices, and with the development and implementation of strategies to 
improve retention rates for EMU students. 

d) Veterans Advisory Board: Comprised of representatives drawn from numerous sectors of the campus 
and surrounding community, this group is charged with gaining greater understanding of the needs of 
the growing number of veteran students at EMU and in Washtenaw County.  

e) Real-Talk Dialogues: A series of collaborative campus dialogues designed to empower students to 
voice their concerns, thoughts and feelings about sensitive topics and current local and campus 
incidents 
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EXTERNAL KNOWLEDGE COMMUNITIES: 

Many offices and departments throughout campus hold memberships in relevant professional 
associations, and faculty/staff regularly engage in opportunities to learn about student needs in a 
broader context  through these associations. For example, a contingent of staff and faculty representing 
transfer student needs attended the national conference of the American Association of Collegiate 
Registrars and Admissions Officers (AACRAO) in 2010 to learn more about how other institutions were 
managing increased transfer numbers and demands on academic advising and records and registration 
processes. Beyond attending and/or presenting at regional and national conferences where emergent 
issues and best practices in the field are discussed, these associations and the related consulting 
firms/vendors that service their membership also often provide important campus-based consultancy 
services such as guided self-studies, feasibility studies, needs assessments, and/or master planning. 
These services offer another means of analyzing and selecting a course of action at EMU. For example, 
EMU's dining operation engaged the services of Pettit Consulting Firm during the 2008-2009 academic 
year to develop a 10-year master plan for Dining Services. In developing their recommendations, the 
firm spent several days on campus; they conducted student focus groups, and analyzed financial 
records, facility conditions/locations, and campus traffic patterns. They considered long term 
institutional goals and missions, analyzed trends, and also benchmarked competitor schools.  

Implementing these processes since submission of the 2008 Systems Portfolio has resulted in substantial 
improvements not only in our understanding of student needs, but also in our sharing of this knowledge 
across the Institution. As a result of these changes, we feel confident in revising this item's overall rating 
from the 2008 designation as an Opportunity, to Strength for the 2012 Systems Portfolio. 

3P2 (FYI) Eastern Michigan University builds and maintains relationships with current and prospective 
students through a variety of activities. Examples include orientation sessions (Fast-Track), academic 
and career advising (central, off-campus, college, and departmental), “one-stop shopping” at Service 
EMU, student organizations and student government, and surveys related to a variety of topics. 
Students are also involved in major University committees, including a committee of the Board of 
Regents.   
The Student Center, the Recreation-Intramural facility, and intercollegiate athletics are some focal 
points of student activities. Many students also find the department of thei r academic major to be an 
activity focal point.  

The University seeks students’ input as to what services are needed, the quality of these services, and 
students’ satisfaction with the services. Two of Eastern’s initial AQIP Projects (Academic Advising and  
Quality Service) were directly linked to input and feedback received from students relative to the 
importance of building and maintaining positive relationships with students.  Both resulted in enduring 
changes in how services are delivered, and in continued efforts to improve services further. 

3P3 (FYI) As a state-assisted institution, EMU is active in identifying other stakeholders who are defined 
by their relationship to the institution, and learning about their needs. EMU places special emphasis on 
parents, taxpayers, State Legislators, Board of Regents members, alumni, local communities, employers 
of our alumni, and such feeder groups as high schools and community colleges.  

These stakeholders’ needs are monitored through focus groups, direct communication and networking, 
the system of charter schools that EMU operates, and the reactions of specialized accreditation 
organizations.  Other formal methods include the Alumni Survey, Fast-Track evaluations completed by 
parents/families of newly enrolled students, employer surveys conducted by Human Resources and 
various University departments, Career Services surveys, “Secret Shopper” programs, advisory boards in 
the colleges/departments, and meetings with State Legislators. 
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Data from these sources are brought forward through the divisional vice-presidents, and a course of 
action is taken based on congruence with the University mission and resources available. 

3P4 (2012 REVIEW) Fostering and maintaining relationships with key stakeholders is an essential task 
for furthering the mission and goals of Eastern Michigan University and its numerous academic and 
administrative units and departments. 

This task is an especially important one for the University’s Office of Admissions, which oversees key 
processes aimed at building and maintaining relationships with all stakeholders in the areas of student 
admission and retention. Recruitment representatives from EMU’s Office of Admissions regularly attend 
college-fair events at area high schools and community colleges to interest students in the University, as 
well as to maintain relationships with guidance counselors at local educational institutions. Additionally, 
the Director of Admissions hosts an Annual High School Counselor Breakfast that brings high school 
counselors to the EMU campus for recruiting purposes. Furthermore, the Director of Admissions and 
EMU’s Campus Life office make it a priority to maintain communications with the parents of first -year 
students, beginning with a welcome/congratulations letter that is mailed to parents one week after 
students receive their admissions letters. Additionally, the Campus Life office conducts special parent 
sessions at new student orientation s. 

The Office of Community College Relations works collaboratively with the faculty and staff of EMU and 
area community colleges to promote a smooth transfer process that minimizes the loss of academic 
credit and saves time in obtaining a bachelor’s degree. Additionally, the Community College Advisory 
Board oversees a staff dedicated to the facilitation of open communication with area community 
colleges through the maintenance of office hours on area community college campuses.  

Valuable community partnerships are nurtured when members of off -campus stakeholder groups such 
as school districts, local government entities and non-profit agencies serve on University committees. An 
example of such a partnership is the representation of Washtenaw County Veteran’s Affairs staff 
member on EMU’s Veteran’s Advisory Board.  Similarly, many EMU faculty and staff members 
participate in or serve on community advisory and governing boards, etc. For example, our Dining 
Services Director sits on the board of Ypsilanti Meals on Wheels, and EMU’s Ombudsman has been a 
Lincoln Community Schools board member for many years.  

Faculty and students interact with employers throughout the State and beyond through internships, 
practicum experiences, field placements, community service and service-learning activities, wherein 
faculty and students consult with area agencies and carry out research in community settings and 
businesses.  Our Academic Service Learning office, our student community service office (VISION), and 
our University Advising and Career Development Center cultivate these relationships through ongoing 
partnerships, career fairs, and personal interaction. Various academic units also maintain relationships 
with employers and community agencies in advancing their programs of study and research agendas.  

The Office for Alumni Relations builds and maintains re lations with Eastern Michigan University 
graduates through regular surveys, electronic and paper mailings, and various social media platforms. 
The Office maintains a database of the contact information for an alumni base numbering over 145,000 
individuals, an asset to collecting data on alumni attitudes and University Advancement.  

3P5 (FYI) The current state of Michigan’s economy makes identification of new stakeholder groups, and 
strengthening relationships with current stakeholders, of utmost importance.   

Tools that EMU uses to identify potential student and stakeholder groups include a) admission reports 
and enrollment trends; b) outside consultants; c) faculty evaluations and academic program reviews; d) 
student leader group reports; e) University Faculty Senate Recommendations/Reports; e) labor union 
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recommendations/reports; f) changes in economic factors in local and state economies; g)  Eastern 
Echo news reports and local media; h) surveys / focus groups / evaluations conducted by the University 
through the offices of the Ombudsman, Career Services, Student Government, and commuter focus 
groups; and i) Institutional Research reports. 

3P6 (FYI) Eastern Michigan University encourages students and other stakeholders to initially contact 
the appropriate office (e.g., the office in which their complaint arose) with complaints. Those who follow 
this procedure can expect that their concerns will be investigated and addressed appropriately, keeping 
in mind the importance of confidentiality.   
In a further effort to ensure responsibility and accountability, the “Eastern Michigan University 
Advantage22” program was implemented in 2006.  This program is open to every member of the EMU 
community; it enables individuals to communicate confidentially if they believe that they have observed 
unethical, illegal, or suspicious behavior. Examples of situations to which this program applies are those 
that involve ethics and compliance issues; employee relations, human resources, and equal opportunity; 
environmental health and safety; and loss prevention and asset protection. 

The Office of the Ombudsman is the general EMU office for student complaints. This office tracks 
complaints according to the complainant’s gender, race, and current student status; complaints are 
categorized into six categories (e.g., academic, financial, staff/faculty, disciplinary, club/organizational, 
personal, and other) In order to identify patterns and devise improvements, annual reports are 
generated and shared with the Provost, and since 2008 these reports have also been shared with the 
academic deans.   

A detailed grade-grievance procedure is in place and communicated via the student handbook23.   

Results (R)  

3R1 (2012 REVIEW) Current students report their satisfaction with courses in every course, every 
semester; compilations of these course evaluation data are published on the EMU intranet 
(“My.emich”), as well as on such unofficial outlets as RateMyProfessor.com and MyEdu.  In addition, 
instructors and department heads/school directors receive reports on these data, and use them as a 
basis for planning and professional development.  
Eastern Michigan University regularly surveys students on many facets of the student experience 
including academic support services, student-life programs and services, enrollment and graduation 
processes, and overall Institutional perceptions. These surveys consist of both nationally -normed 
instruments, such as the Cooperative Institutional Research Program (CIRP) and National Survey of 
Student Engagement (NSSE), and internal surveys such as the University Housing and Dining and 
Graduating Seniors surveys. EMU's data collection and analysis body, the office of Institutional Research 
and Information Management (IRIM) oversees many of these measures, but individual departments and 
colleges also conduct independent surveys or join national benchmark surveys to determine the 
satisfaction of their own stakeholders. A representational overview of measures related to the 
assessment of student satisfaction appears in the table below:  

Measure Description Owner 
Administration 

Frequency 

CIRP The Cooperative Institutional Research Program (CIRP)
24

 is a  IRIM Yearly 

                                                                 

22
 https://www.compliance-helpline.com/welcomePageEMU.jsp 

23
 https://www.emich.edu/ombuds/handbook.html  
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national longitudinal study of the American higher education 

system. It provides normative data on each year's entering 
col lege students. 

NSSE 
Results from the National Survey of Student Engagement 
(NSSE) 25 provide an estimate of how undergraduates spend 
their time and what they gain from attending college. 

IRIM Yearly 

Housing & 
Dining 

Residence Hall 
Survey 

Survey i s  given to all residents who choose to complete it; 
the survey aids in assessing the needs of on-campus 
res idents at EMU. 

EMU Hous ing26; 
IRIM 

Yearly 

Graduating 
Senior Survey 

The survey i s distributed to a ll undergraduates completing 
degrees in the winter semester; i t assists in the evaluation of 
the cumulative undergraduate experience.  

IRIM Yearly 

Counseling and 
Psychological 

Services  
(CAPS) survey 

Survey determines whether CAPS' counseling services and 
processes are addressing the needs of students, and 
identifies areas for improvement. 

Health Services  
Adminis tration

27
 

Bi -monthly 

Student 

Success 
Network 

Satisfaction 
Survey 

Survey distributed to s tudents following visits to any office in 

the network on campus; assesses efficacy of visit for 
addressing student concerns and needs, and assists in the 

identification of areas for future improvement. 

Student Success  

Network
28

 

Dis tributed to 
s tudents  fol lowing 

office vis i ts  

In addition to surveys, other methods of determining student satisfaction include collection and analysis 
of data on student usage/requests; focus groups; student representation on numerous University 
committees and advisory boards; and contacts with individual offices by phone, email, website inquiries, 
and social network based customer-reaction loops. Examples appear below: 

Measure Description Owner 
Administration 

Frequency 

Student Affairs 
Advisory Council 

An advisory and advocacy body comprised of elected 
and appointed s tudents representing various 

constituencies to the Vice President for Student Affairs 
and Enrollment Management, and the Student Affairs 
Committee of the Board of Regents. 

Vice Pres ident, 
Student Affa i rs  and 

Enrol lment 
Management29 

 

Weekly Meetings  

COB Dean's 

Advisory Board 

Group of presidents of student organizations, 
functioning under the support and guidance of the 

Col lege of Business, that regularly convenes with, and 
advises the dean on matters of concern. 

Dean, Col lege of 

Bus iness 30 
Monthly 

University Budget 

Council 

Two student government representatives sit on this 
committee of faculty and staff members that analyzes, 

proposes, and recommends on Institutional budgetary 
matters to the President and the Board of Regents. 

Univers i ty Budget 

Office
31

 
Monthly 

University Parking 

Committee 

One student government representative sits on this 

committee. 

Director, Student 

Bus iness  Services 32 
Quarterly 

                                                                                                                                                                                                                 

24
 http://irim.emich.edu/ia_surveys.php#CIRP 

25
 http://irim.emich.edu/ia_surveys.php#NSSE 

26
 http://www.emich.edu/housing/housingEMU.php 

27
 http://www.emich.edu/caps/ 

28
 http://www.emich.edu/hsc/programs/CelebrationStudentSuccess.html  

29
 http://www.emich.edu/dsaem/vp/index.php 

30
 http://www.cob.emich.edu/include/templatehome.cfm?ID=1001 

31
 http://www.emich.edu/budget/budgetcouncil.html  
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Ombudsman's 
Office Annual 

Report 

A col lection of data on the quantity and type of 
requests for assistance received by the Ombudsman 
annually from students with issues and concerns. 

Office of the 
Ombudsman33 

Yearly 

Graduate Council 

Group composed of graduate faculty representatives, 
five administrators, and five graduate s tudents 

representing each of the University's five colleges; the 
group meets regularly during the academic year to 
discuss graduate program and policy i ssues. 
Recommendations are made to the Graduate School 
Dean. 

Dean, Graduate 
School 34 

Monthly 

Colleges, departments/schools, and academic programs typically have advisory groups comprised of 
external constituents and alumni who comment on academic programming and policy development, or 
engage in fundraising activities. These groups typically meet annually or bi -annually. 

The Board of Regents and the EMU legislative liaisons regularly connect formally and informally with 
community leaders, local, state and national legislators; and agencies to determine research or 
programming needs or avenues for collaboration. 

3R2 (FYI) Strengths identified by students in the Noel-Levitz Student Satisfaction Inventory include: a) 
major requirements are clear and reasonable, b) the academic advisor is knowledgeable about 
requirements in the major, c) the quality of instruction received in most classes is excellent, d) the 
instruction in the major field is excellent, and e) nearly all of the faculty are  knowledgeable in their 
fields. A recent Housing and Dining Survey (Winter, 2007) indicated that 80.5% of the students were 
satisfied with their resident advisor; 80.8% were satisfied with the courteousness of residence hall office 
staff; and 76.4% were  satisfied with services provided by hall office staff.  A 2007 the Graduating Senior 
Survey indicated a “high” or “very high” level of satisfaction with academic advising through the 
colleges, University Wellness Center, computer technical support, Halle Library services, Halle Library 
holdings, and the EMU student center.  
Fast-Track, the advising/enrollment/orientation program for prospective students and their parents, 
indicated that in Spring/Summer 2007 semester 99% of respondents felt ready to attend EMU in the fall 
upon completion of the program.  In addition, 99% of respondents believed that the Fast-Track program 
had contributed to their feeling prepared, and 75% of respondents rated the program as “above 
average” (with an additional 23% rating the program as “average”). 

3R3 (FYI) Recent survey results indicate that most (85%) current EMU students see their academic 
advisor; and that most graduating seniors (86%) had “good relationships with faculty,” most (67%) had 
“positive interactions with office staff,” and most (68%) “felt that faculty really cared about me”.   

3R4 (2012 REVIEW) As noted in 3R1, EMU offices regularly collect data from our current students, 
parents of prospective students, and alumni – three key stakeholder groups.  
Current students largely report on the CIRP that they selected EMU because of the strength of the 
University’s academic reputation, its relatively affordable cost and strong job-placement rate, and the 
availability of financial aid.   
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http://www.gradschool.emich.edu/facstaff/facstaff_subdir/grad_prog_oversight/grad_council/grad_council.html  
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NSSE 2011 benchmark results indicate EMU performed on par with Michigan benchmark institutions in 
overall satisfaction with the entire educational experience, as well as on quality of relationships with 
other students, faculty members and administrative personnel and offices.  Carnegie Classification 
benchmark institutions reflected higher on these same metrics (statistically significant differences).  
EMU freshmen performed on par with Michigan benchmark institutions in terms of satisfaction with the 
overall quality of the academic advising received; however EMU seniors reported less satisfaction with 
the overall quality of academic advising compared to both Michigan and national benchmark 
institutions. 

EMU performed better than Michigan benchmark schools on institutional environment metrics 
including: 

 providing the support you need to help you succeed academically. 

 encouraging contact among students from different economic, social, racial or ethnic 
backgrounds. 

 helping you cope with your non-academic responsibilities (work, family, etc.). 

In addition, subgroups of students express both satisfaction and dissatisfaction in locally -administered 
surveys: 

 Honors students are highly satisfied with the quality of their Honors courses and faculty 
members, with their academic advising, and with their priority registration. 

 Student employees find their on-campus employment experiences worthwhile both 
professionally and personally.  Meeting and getting to know other students, as well as EMU 
faculty and staff, are aspects of the employment experience that these students value highly.  
Some student employees, however, must work at another job (in addition to their on-campus 
employment) to fund their education.  In addition, surveys conducted by the Financial Aid and 
via the Transfer Task Force indicate that students are dissatisfied with the availability of on-
campus employment opportunities (both College Work Study and regular employment). 
Students living on campus are satisfied with the safety/security aspects of on-campus housing.  
These students do, however, voice dissatisfaction with some other aspects of campus housing 
(e.g., extent of wireless options in some halls; lack of air conditioning in some halls; noise levels).  
As on many campuses, resident students are most satisfied with single rooms and pri vate 
bathrooms.  Resident students’ satisfaction with most aspects of on-campus housing has 
increased over the past three years; on virtually all dimensions, EMU students’ ratings of 
campus housing and dining rank at or near the midpoint of other instituti ons in EMU’s Carnegie 
Classification. 

 Students contacting the Office of Financial Aid have, over the past three years, reported 
increasing levels of satisfaction with the quality of customer service (e.g., staff members are 
friendly, helpful; trust that information is accurate). 

 Students who use the Disability Resource Center report satisfaction with the Center’s services 
and programs.  However, students voice concern about the physical accessibility of some older 
campus buildings. 

 Students report both satisfaction (e.g., cardiovascular equipment; Courtside Café menu; fitness-
program offerings; aquatic/whirlpool facilities; intramural sport availability) and dissatisfaction 
(e.g., weekend hours; shower facility; EagleCard access issues) with the campus Rec/IM facilities. 

 Both FTIAC and new transfer students report high levels of satisfaction with the new-student 
orientation program.  However, some transfer students also report that the time and number of 
campus visits required to resolve transfer-equivalency issues prior to the start of the semester 
were excessive.  
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 In addition to current students, prospective students and their families are important EMU 
stakeholders.  Following campus visits, both groups report satisfaction with the campus 
appearance and safety measures, opportunities for student involvement, and friendly 
atmosphere.  Both also, however, express concern about the size of residence hall rooms and 
the relative numbers of resident and commuter students.  

Alumni satisfaction is measured periodically through surveys designed by IRIM.  Most recently, the 2011 
Alumni Survey of 2009 graduates involved collaboration among the President’s Executive Council, 
University Advising, and Career Development Center and the Office for Alumni Relations.  The surv ey 
consisted of seven sections asking about students’ current status or their satisfaction toward EMU with 
regards to their college experiences, jobs and careers, experiences with academic programs, 
opportunities to build competencies and skills, student services, and alumni participation.  Key findings 
and their impact on alumni initiatives are: 

Finding employment post-graduation. This cohort of respondents’ employment statuses included 
full-time employment (62%), part-time employment (10%), self-employment (2%), employment and 
continuing education (6%), temporary employment (3%) and volunteering (1%).  Those who are 
continuing education full-time and part-time (4%), and caring for home and family (2%) were excluded 
since they are “not seeking employment.”  Nearly a quarter (23%) found their first job after graduation 
via social networking, a higher percentage than other means. In response, the Alumni Office increased 
efforts to support members of the Alumni Association LinkedIn group of over 4500 members. These 
data are the first that highlight the importance of social networking in job searches, and the Alumni 
Association LinkedIn group can be a useful tool for such connections.  

Alumni satisfaction with academic programs.  Nearly all respondents (87%) were “very satisfied” or 
“satisfied” with their major; among those, College of Education showed the highest satisfaction and 
College of Business showed the lowest. Among all respondents, 93% felt that EMU prepared them “very 
well,” “well” or “adequately” for continuing their education and 89% felt the same way toward EMU for 
preparing their present occupation. 

Involvement in alumni activities.  Only a small percentage of survey respondents participated in 
volunteer programs coordinated by the Office for Alumni Relations. Further investigation into whether it 
is a lack of publicity or a lack of interest will be needed to determine a course of action for the future of 
alumni volunteer programs. 

Alumni communication preferences.  This group of graduates prefers to receive news about their 
departments/colleges and general news about the University. The least popular topics included athletics 
and donor information. These communication preferences now guide the stories shared in the al umni 
monthly electronic newsletter and social-media efforts. 

Academics. The aspects of the academic experience with which respondents expressed greatest 
satisfaction were the variety of General Education courses (93%), quality of courses in their majors 
(92%), and results of the graduation audit (92%). The top three least-satisfactory aspects of academic 
experience were information provided about internships, practica, co-op experiences and career choices 
(53%), opportunities to discuss career choices with faculty members (65%) and effectiveness of 
academic advising in General Education (68%). 

The top five things alumni liked most during their study at EMU were: (1) Professors, faculty, and 
educational reputation; (2) Classes, programs, and learning experience; (3) the surrounding 
environment; (4) Facilities and campus; and (5) campus experience, community service or internship 
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opportunity.  Survey respondents also made recommendations in the areas of academic courses, 
programs and departments; academic advising; administrative policies; parking; and career services.  

3R5 (FYI) EMU’s ongoing success in building and maintaining external collaborative relationships (see 
9R2) also reflects success in building relationships with key stakeholders.  In addition, more than 50 local 
businesses now cooperate with EMU to offer students, faculty, and staff discounts when they show their 
campus identification cards; EMU has received external funding to operate such outreach programs as 
the “Designed by Nature” after-school program and the “Upward Bound” college-preparatory program; 
EMU sororities and fraternities annually raise funds for regional charitable drives, including St. Jude’s 
Children’s Research Hospital and the Ometta M. Smith Memorial Playground; and EMU students, faculty 
and staff regularly participate in the annual Relay for Life and Start! Heart Walk.  

3R6 (FYI) Comparisons with 2006 NSSE reveal that EMU first-year and senior student respondents 
perceived lower levels of active and collaborative learning, level  of academic challenge, student-faculty 
interaction, a supportive campus environment, and enhancing educational experiences than did their 
counterparts at either the top 50%  or the top 10% of campuses.  At that time, however, senior EMU 
respondents perceived higher levels of all of these qualities than did first-year EMU respondents, 
suggesting that greater experience at EMU strengthens students’ relationships with the campus.  By the 
2011 NSSE, both EMU first-year and senior students reported perceptions of these aspects of the 
University that were comparable to Michigan benchmark institutions (see 1R6, Table 1R6.1), or in some 
instances slightly more favorable than these peers.   

In 2008 EMU received the highly regarded Carnegie Community Engagement Classification for both 
Curricular Engagement and Outreach & Partnerships from The Carnegie Foundation for the 
Advancement of Teaching. 

Improvement (I)  

3I1 (2012 REVIEW) Focusing on several student populations and data-driven decision making over the 
past four years, EMU has made significant improvements to support student retention and create a rich 
student experience. EMU has enhanced processes for establishing relationships with prospective and 
new students. In 2011, EMU established a Facebook community for new FTIAC and transfer students, 
recognizing millennial students’ preferred modes of communication and to give accurate and timely 
information and build community among entering students. EMU also implemented a “Return to Learn” 
campus visit program aimed specifically at adult students. These visits provide opportunities for adult 
students to explore academic programs, tour the campus, and learn about campus resources. EMU is 
also home to the Early College Alliance (ECA), an early college program established in partnership with 
the Washtenaw Intermediate School District (WISD). The most recent contract renewal clarified several 
issues related to ECA students’ participation in campus programs and use of campus services and 
facilities.  

Over the past four years, EMU made several improvements to processes through which new students 
matriculate. A cross-divisional team charged with learning about transfer student needs gathered data 
from numerous sources, and used the information to increase the number of academic advisors in the 
colleges; to establish a pilot “transfer concierge” program, and to launch an online option for transfer 
student orientation as well as a revamped on-campus transfer student orientation.  The scope and 
accuracy of the EMU website content pertaining to transfer-student issues also improved. The 
University is now in the process of implementing redLantern, a transfer equivalency, registration and 
advising tool that provides access to essential information to all parties across campus who may be 
working with transfer students, to ensure consistency of advising and timely decision-making. 
Substantive improvements to the FTIAC Fast Track orientation program have also been noted; through 
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use of technology for data collection and information sharing as well as changes in content and 
processes, new students have a greater understanding of general education requirements, and both 
new students, general education advisors and academic program advisors are more prepared for the 
academic advising experience at orientation. 

EMU has also enhanced alignment of the campus’ broad array of academic support services. In 2010, 
the Student Success Network (SSN) was established. The SSN knit together the primary academic 
support (e.g., Writing Center; Mathematics Tutoring Center; Holman Success Center) and advising 
functions (Academic Advising Center; College Advising Centers) into a holistic unit focused on students’ 
academic success. Through the unified efforts of the SSN, faculty members now have access to an online 
“Early Warning System” for first-year students. This system allows faculty members to alert an 
appropriate academic-support center if a first-year student is headed for poor course performance 
(based on poor attendance and/or low grades) early in the semester, while there is still an opportunity 
for the student to succeed.  

Academic departments now regularly receive reports of new admits who intend to major in their 
programs, for use in planning numbers of course sections and providing adequate departmental 
representation at registration/orientation events.  

EMU has also improved access to student and faculty services and information over the past four years. 
University Health Services hired additional counselors to meet increasing demand, and implemented an 
online appointment setting service for medical and psychological services. The Office of International 
Student Services has also adopted this online system. University Health Services also collaborated with 
the Office of Student Conduct and Community Standards to develop a “Faculty 911” guide, and formed a 
cross-divisional Student Intervention Team that meets regularly throughout the school year to address 
concerns of distressed and/or disruptive students. 

At the same time, EMU established a Veterans’ Services Office. This office exists to assist students who 
are veterans make optimal use of their GI Bill funding, troubleshoot registration problems, and advise a 
student veterans’ organization. Several student life offices (Campus Life; Residence Life; Diversity and 
Community Involvement) merged to provide cohesion among these offices’ work and to develop a 
consistent array of programs.  

The campus launched an online campus-crime map in 2009/10. In 2010/2011, EMU also launched an 
online, interactive campus map that enables students to locate faculty office and classroom locations (as 
well as parking lots, various campus services, building accessibility features, and amenities). Campus 
signage, more generally, has undergone continuous improvement over the past four years.  

EMU has made major improvements to key campus facilities in the past three years. Two major 
academic buildings – Pray-Harrold and the Mark Jefferson science complex – were completely 
refurbished in the largest capital improvement project in the campus’ history. In addition, an indoor 
athletic practice facility was constructed, and improvements to the Student Center were completed. 
EMU also established four themed residence-hall communities, and made physical improvements to 
first year center residence halls. Our campus cafeteria recently underwent a substantial renovation.  

3I2 (FYI) The divisions of Academic Affairs and Student Affairs and Enrollment Management collect 
evaluative data on almost all programs offered.  Furthermore, EMU participates in most major national 
surveys of student and faculty experience (e.g., NSSE, CIRP, etc.).  Both the AAUP faculty union and the 
EMU Office of IRIM conduct peer comparisons of salary, workforce, and working condition variables in 
preparation for each process of contract negotiations. 
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Category Four  

Processes (P) 

4P1 (FYI) Identification of the credentials, skills, and values required for faculty, staff, and 
administrators begins with the hiring authority (HA) – the supervisor in the case of staff and 
administrators, and the department head and department personnel committee in the case of 
faculty.  Classification specifications are maintained via an on-line database for all staff and 
administrator positions.  They detail the essential duties and qualifications required of each position and 
serve as the basis for screening and selection of candidates in the hiring process.  
Through an AQIP Action Project, the Institution recently developed core competencies for AP 
(administrative) positions and has a process in place to address core competencies for CS (clerical staff) 
positions next.  As these competencies are identified and documented for recruitment purposes, they 
will be incorporated within classification specifications to further improve their effectiveness as 
important management tools.   

Within the Colleges, specific requirements for faculty are defined in the school or department 
documents, per AAUP contract. Academic department heads work with faculty colleagues and deans as 
they specify the essential and desired qualifications for new faculty hires. These additional credentials, 
skills, and values are defined by the faculty and department head/director relative to the needs of the 
school or department at any given time. 

4P2 (FYI) Search/interview committees are utilized for all senior-level administrative positions and for 
many lower-level managerial and staff positions.  In this process, essential and desired qualifications are 
identified and behavior-based interview questions developed to use in evaluating candidates.   A less 
involved process may be used for lower-level staff positions, but includes guidance from Human 
Resources on appropriate screening and interview practices.   

All hiring actions are ultimately reviewed and approved by the Human Resources office with appropriate 
rationales before a final hiring offer is made. In addition, the process requires checking references, a 
criminal-background check, and verification of required educational credentials.  All regular staff and 
faculty positions are required to follow a standardized posting and recruitment process.  

Faculty positions also involve the search/interview committees with structured evaluation protocols to 
determine the best-qualified candidate. 

4P3 (FYI) Hiring Process. EMU is located in a culturally diverse area and typically attracts well -qualified 
and diverse candidate pools for vacancies. State and regional unemployment rates are high, and EMU 
draws robust pools for staff positions recruited through local/regional searches. Part-time and 
temporary staff are used across campus to fill gaps in instructional and support services. Faculty 
released time can also be used to address emerging needs and unexpected vacancies.  Faculty and 
administrative positions are advertised in local, regional, and national publications. 

An online hiring system is used for all positions. Candidates submit applications and related documents 
(e.g., cover letters, résumés), and search-committee members screen applications using this 
information. The HA and search committee work closely with HR staff to identify candidates who meet 
minimum qualifications and ensure that the candidate-screening process is carried out consistently. The 
committee then selects 3-5 candidates for interviews based on key competencies. Per bargaining-unit 
contracts, internal applicants are given preference. 

Faculty and administrators at the department-head level and above are normally recruited through 
national searches; executive search firms are used for presidential se arches. The campus conducts 
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regional (e.g., Detroit metropolitan area) and internal searches for staff and lower-level administrative 
positions. The hiring process is also described in 4P1 and 4P2. 

Interview itineraries include meetings in which search-committee members pose a standard set of 
questions to all candidates, as well as meetings with individuals who will work closely with the 
candidate. Following interviews, the search committee formulates recommendations to the Hiring 
Authority. 

Retention: EMU addresses employee retention in several ways. The University routinely analyzes and 
adjusts its compensation and benefit programs with a “total compensation” strategy to remain market 
competitive and minimize the potential for losing valued employees because of compensation 
issues. Counter-offers are also possible as a strategy. Supervisory and leadership-training programs have 
been developed with material included on employee-relations issues.  The University has a formal 
annual employee performance-management program to promote positive communications between 
supervisors and subordinates.  Exit interviews are conducted for administrator positions to identify 
reasons for separation, and any issues with the work environment.  Employee-turnover statistics are 
monitored for trends in the various employee groups. 

4P4 (FYI) Academic departments and colleges and the faculty union conduct subsequent orientation 
programs focused on the evaluation and promotion process. A key focus in both the new -faculty 
orientation program and the subsequent department/ college orientation programs is the ability to 
work successfully with EMU students. Relevant topics include considerations (e.g., student-learning 
styles) important in working with a diverse student population, the institutional framework for 
coordinating didactic and experiential education, and campus resources supporting instructional 
technology. New faculty members attend an orientation workshop prior to Fall term.   
The Faculty Development Center, often in partnership with the Division of Information Technology 
(DoIT), offers ongoing training opportunities for all faculty. Another ongoing training program concerns 
EMU’s new General Education curriculum. Workshop topics have included advising under the new 
curriculum, developing GenEd courses, and writing learning outcomes.  

New staff and administrators participate in a new-employee orientation focused on benefits, high-
quality service standards, and universal considerations (e.g., parking, safety, and security) as well as a 
departmental orientation. Departmental orientations typically include a focus on how departments 
support the educational mission of the University. 

4P5 (FYI) Student demographics, including high school-graduation projections, transfer-student 
markets, and potential sources of non-traditional students, are part of the University’s analysis when 
anticipating work-force needs. Demographics of the instructional work-force, including likely numbers of 
retirements, are also considered.  
Employee turnover at the Institution averages 6.1% annually, a rate that compares favorably with other 
institutions. This rate is essentially constant across employee groups.  

4P6 (FYI) Shared governance at EMU incorporates the coordinated work of the Faculty Senate, 
Graduate Council, and College councils; key administrative bodies (e.g., Provost’s Council, Executive 
Council ); campus-wide planning bodies (e.g., Budget Council); and unions. Communication within, 
between, and among these bodies takes many forms, including meetings and memoranda, emails, and 
postings on “EMU Today” and the campus newsletter (FOCUS).   

4P7 (FYI) EMU’s philosophy and mission are built upon a shared vision of values and guiding 
principles.  To demonstrate this shared commitment to excellence, the University’s Board of Regents has 
established a code of ethics for itself. Senior administrators are required to sign a Conflict of Interest 
statement annually. 

http://www.emich.edu/facdev/index.php
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Ethical behavior is expected throughout the University.  The University maintains a policy manual, which 
has broad applications throughout the University.  It ensures regulatory compliance, promotes 
operational efficiencies, enhances the University’s mission, and reduces risk.  Both Academic and Staff 
Human Resources maintain and implement the University’s equal-employment opportunity and 
affirmative-action policies.   

The University, through the establishment of employee work rules, articulates the expectations of 
appropriate behavior for affected employees.  EMU has policies and infrastructure in place to address 
such matters as sexual harassment, academic dishonesty and misconduct in research, protection of 
human-research subjects and ethical treatment of animals used in research, protection of employees, 
and student health and safety.  The University provides an online tutorial for all employees regarding 
the prevention of sexual harassment.   

Both Human Resources Departments work with the unions to maintain open communication to achieve 
collaborative resolutions.  Shared governance is demonstrated in the collaboration between 
management and the unions. Collaborative methods include Labor-Management meetings, and both 
union and management representation on key campus-wide planning bodies (i.e., Budget Council, 
Faculty Senate).  

The University’s commitment to ethical behavior is also demonstrated by the College of Business’s 
Annual Ethos Week.  This is a week filled with national business speakers who stress the importance of 
ethics in business.  All employees are encouraged to attend Ethos Week activities sponsored by the 
College of Business.     

4P8 (2012 Review) All divisions design specific training programs for their staffs in response to current 
issues.  

Since May 2007, EMU has increased the frequency and breadth of campus-safety training. A new 
campus emergency-response plan and notification system has been implemented. Additional campus 
policies, procedures, and security measures have been established. Additionally, the Director of Training 
and Professional Development is working with the Department of Public Safety (DPS) to integrate safety 
training into the forthcoming Learning Management System.  The DPS hired an Emergency Management 
Director to initiate, coordinate, and assist in disseminating safety-training programs to the EMU 
workforce. A Community Emergency Response Team (CERT) was established to address emergencies 
and support non-emergency events on campus and within the neighboring community.   

Several strategies are used to determine training and professional-development needs. First, an annual-
training and professional-needs analysis is conducted with Institutional leadership to determine high-
priority training needs. Second, the Academic Affairs Leadership Development Council and the Training 
and Professional Development Council meet regularly to discuss and implement training and 
professional-development programs for Academic Affairs Leaders and administrative employees 
respectively.  

Third, the newly developed employee-competency models guide ongoing training and professional-
development efforts. Fourth, the performance-evaluation processes for faculty and administrative 
employees can guide training needs at the individual level. A gap between performance standards and 
performance observed triggers discussion between the employee and the supervisor regarding training 
that can assist the employee in improving. Even in the absence of an observed performance deficit, part 
of the performance-evaluation agenda is always identification of professional-development, training, or 
enrichment experiences in which the employee is interested.  
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Finally, the Faculty Development Center, the Department of Information Technology (DoIT),  Academic 
Human Resources, and Staff Human Resources occasionally conduct surveys regarding training interests. 
Surveys of Faculty Professional Development needs are held every three years. Evaluations from faculty-
development workshops, technology-training sessions, and General Education workshops and training 
programs are reviewed to determine their impact and identify additional topics of interest.  

EMU’s training efforts inevitably focus on helping students learn since the largest segment of the 
campus workforce is the faculty (including lecturers and other instructional staff). The instructional-
evaluation process focuses heavily on teaching effectiveness, as judged by students, peers, and self -
evaluation. Thus, steps to strengthen performance almost always have a bearing on increasing teaching 
effectiveness for most EMU employees. 

4P9 (2012 Review) EMU has two offices dedicated to employee training and development. The Faculty 
Development Center (FDC) focuses on faculty development while the office of Training and 
Organizational Development (TOD) focuses on staff training and development. 

The FDC offers a broad array of professional-development programs on topics ranging from pedagogical 
approaches, to technology applications in the classroom, to data analysis. These programs are open to 
all instructional staff, including graduate assistants. The FDC and DoIT jointly offer an e-Fellows program 
through which faculty members receive funding and support for incorporating technology in teaching. 
Other professional-development programs aimed specifically at faculty include the Sabbatical Leave 
program and the Faculty Research Fellows (FRF) program, both of which provide released time from 
teaching so that faculty members can focus on a scholarly agenda. 

A range of technology and management-related topics are available to employees.  Recent topics 
include: Getting to Publishing: A Boot Camp for Writers; Temporary Employment Independent 
Contractor Guidelines; Effective Instructional Practices: A Conversation About Excellent Teaching; Office 
Politics; Social Networks that Adapt to Rapid Change; Providing High-Quality Customer Service at EMU; 
Maximizing Students' Out-of-the-Classroom Time; A Better Way to Live: Controlling Stress with 
Meditation; SNAP I: Developing the Questionnaire; Business Writing Tips; and Correcting Misconduct 
and Problem Performance: A Roadmap to Success. 

All employees also have tuition waivers on EMU regular courses as an employment benefit.  

EMU Staff Human Resources provides training and development opportunities for all administrative 
employees. A new position was funded, and in Spring 2008 a Director of Training and Organizational 
Development was hired to better focus training and development offerings for administrative 
employees. Recent initiatives include: 

 Development of a core competency model (an AQIP Action Project) to guide employee training 
and development and other related HR initiatives. 

 The purchase of a Learning Management System to track training participation and to improve 
online-learning opportunities. 

 Creation of an ongoing Lunch & Learn training and education series to provide development 
opportunities for all employees. 

4P10 (2012 REVIEW) Performance evaluation is a shared campus-wide endeavor at EMU, although the 
processes involved are “owned” by the  Human Resources office and the Academic Human 
Resources office.  Since 2008, these offices spearheaded development of core competencies linked to 
EMU’s various non-faculty employee classifications.  The core competencies provide a framework not 
only for performance-evaluation processes, but also for linking performance descriptions to the 
University and unit-level missions, and for recruiting and interviewing prospective employees.   

http://www.emich.edu/hr/
http://www.emich.edu/ahr/
http://www.emich.edu/ahr/
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Following, and resulting from, our submission of the 2008 Systems Portfolio, a comprehensive new 
evaluation program for staff employees was implemented across campus. The new system is an online 
program that is easily accessible by both supervisors and employees, a factor that makes reviewing and 
updating the evaluation document convenient throughout the year. The system is tied to the campus-
wide core competency model that is also used to recruit, interview, and evaluate non-bargained-for 
staff employees. These changes, brought about through an AQIP Action Project, have resulted in raising 
the self-evaluation score for this category from an (O) in 2008, to an (S) for the current Systems 
Portfolio. 

Unit-level administrators, campus bargaining units, and campus employees themselves are all involved 
in implementing EMU’s performance-evaluation processes.   Staff members who are promoted 
internally have a performance evaluation after a qualifying period, which is generally 30 calendar days , 
but can be extended if necessary. For new hires at EMU, the probationary period begins with the date of 
hire; length of the probationary period varies by employment classification.  Thereafter, performance 
evaluations occur annually.   

The evaluation forms are electronic, and thus easily accessible for updating and review throughout the 
year.  As a result, performance feedback provides a detailed and comprehensive basis for performance 
improvement and ongoing professional development.  The process allows, and in fact encourages, 
linking professional development and performance-improvement goals to an online library of 
resources.   

If an employee develops performance problems between annual evaluations, the supervisor works with 
a consultant in the Human Resources office to initiate a Performance Improvement Plan (PIP).  Through 
the PIP, performance expectations are clarified and a corrective plan is developed jointly by the 
employee, the supervisor, the Human Resources consultant, and (if the employee wishes) a union 
representative.  

The faculty personnel-evaluation process is outlined in the EMU-AAUP contract. All faculty members 
complete an annual Faculty Activity Report (FAR), which is one element of both probationary-faculty 
members’ pre-tenure evaluations and of tenured-faculty members’ Periodic Performance Evaluations 
(PPEs).  Prior to tenure, faculty members are evaluated annually on their teaching, scholarship, and 
service. The standards against which the evaluation occurs are outlined in the  Departmental Evaluation 
Document (DED) created by each academic department. In addition to the FAR, probationary-faculty 
members prepare statements outlining how they have met the qualifications outlined in their DED and 
documentation to support their statements. 

The probationary-faculty member receives feedback each year from the department personnel 
committee and department head, and in the third and fifth years from the dean and assistant vice 
president for academic human resources and budget as well. The evaluation process leads to 
recommendations regarding reappointment in the third and fifth years, and a recommendation 
regarding tenure and promotion in the sixth year. 

After tenure is awarded, the department personnel committee and department head conduct a PPE 
every four years to assess performance. The PPE involves review of the  FARs submitted since the last 
PPE and review of student course-evaluation data covering the same time period. If performance 
deficiencies are identified that can be remedied within a year, the faculty member is advised of these 
concerns, but no prescriptive action is taken. If performance deficiencies are identified that cannot be 
remedied within a year, the department head and personnel committee work with the faculty member 
(and, often, a union representative) to develop a performance-improvement plan and to establish a 
timeline for a follow-up PPE. 

http://www.emich.edu/ci/pdf/Category_4.pdf
http://www.emich.edu/hr/hrforms/Forms/PDP_pip.pdf
http://www.emich.edu/ahr/forms.html
http://www.emich.edu/ahr/deds.html
http://www.emich.edu/ahr/deds.html
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4P11 (2012 REVIEW) The recognition and celebration of employee excellence is vital to EMU’s 
objectives in facilitating innovation and creativity in academic service, research, and pedagogy. 
Employees are recognized through a number of awards, celebrations, and ceremonies that take place 
throughout the year. Many of these awards take the form of monetary awards or research grants and 
fellowships, and encourage research and professional development among EMU empl oyees. A 
representative overview of these forms of employee recognition appears in the table below. 
Examples of Employee Recognition 

Annual Employee-
Recognition Program 

Al l  EMU employees are recognized for their years of service. Service awards are offered every five years. 

Office-Professionals Day 

An annual event that recognizes and rewards the University clerical-support s taff. The purpose is to 
recognize the importance of this group of employees to the University through a  day of sessions that are 

focused on developing their professional and personal development a long with networking opportunities. 

Faculty-and-Tutor 

Appreciation Day 

Faculty and lecturers are nominated for a  wide variety of awards by s tudents. Faculty and lecturers are 

recognized at an annual campus ceremony that celebrates the contributions of those who have made the 
greatest difference in the lives of their s tudents. 

Graduate Mentoring 
Award 

Recognizes a faculty member whose dedication and commitment to excellence in graduate education and 
mentoring have made a significant contribution to the quality of life and professional -development of 
graduate students.  The recipient receives a  graduate assistant for 20-hours per week. 

Graduate Faculty-Advisor 

Award 

Recognizes a faculty member whose dedication and commitment to excellence in graduate 
advising/program coordination have made a s ignificant contribution to the quality of life and professional 

development of graduate s tudents, the functioning of graduate programs, and the Graduate Sch ool at 
EMU. 

Lesbian Gay, Bisexual, and 
Transgender Resource 

Center ς Mentor and Role-
Model Awards 

Faculty and staff members of the campus community are honored for their contributions to making EMU 
a  safe and inclusive community for LGBT s tudents. 

Staff HR Employee 
Recognition and Rewards 

Recognizes and rewards employees who perform well and exemplify the competency associated with 

their position. The competencies are those that have been identified as key qualities sought from staff 
who are supporting the instructional and non-instructional University programs and services. 

tǊƻǾƻǎǘΩǎ bŜǿ CŀŎǳƭǘȅ 
Research Award 

Faculty in their fi rst or second year of employment are granted monetary awards to carry out carefully 
des igned research or creative projects. A program is designed to help new faculty establish a research 

agenda that will make them more competitive for external funding. 

Faculty Research and 
Creativity Fellowships 

Faculty are released from their normal teaching schedules in order to apply themselves to a  carefully 
planned research or creative project.  Monetary assistance is a lso provided to each award winner for 
specific needs associated with their projects. 

College of Business 
Excellence Awards 

Recognize faculty in the COB—nominated by their peers–for their outstanding contribution during the 
past year in the areas of Research, Teaching, and Service, and to recognize a staff member for 
outstanding service during the past years. 

Ronald W. Collins 
Distinguished Faculty 

Award 

Six faculty members are honored each year for distinction in the categories of early career faculty-
teaching and research; senior faculty-teaching and research; creative activity; and service to the 
University. Faculty receive a monetary award and recognition at an annual campus ceremony. 

Annual Teaching 

Excellence Awards 

Seven faculty members who have distinguished themselves in the classroom are recognized at an annual 

campus ceremony. 

Division of Student Affairs 

and Enrollment 
Management Gold 
Medallion Award 

For more than 25 years the DSAEM has honored outstanding service and performance of staff and 

s tudent employees with the annual Gold Medallion programs. Gold Medallion awards are non -monetary 
but are highly regarded and va lued. Individuals are nominated who demonstrate s trong support for 
s tudents and s tudent services. In 2010, an additional recognition program was added for student 

employees and volunteers. 

Many of these awards are presented during the annual Celebration of Excellence week, during which 
EMU also recognizes outstanding student work through the Undergraduate Symposium and the 
Graduate Research Fair. 
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The University strives to provide a generous benefit package in an effort to remain competitive in the 
market place for recruiting and retaining the best available talent. EMU values its employees highly, and 
benefits offered include health, dental, and life insurance; disability programs; retirement plans; flexible-
spending accounts; and such paid time-off benefits as sick and vacation days. Employees have access to 
onsite child care; as well as theater, music and dance programs; and athletic events. The University’s 
Tuition-Waiver Program provides tuition assistance for employees, their spouses, and dependent 
children toward classes at EMU. 

The University strives to provide competitive compensation in an effort to obtain the best talent 
available to fill faculty and staff positions. Compensation and benefits plans are developed by obtaining 
salary- and benefits-survey data from the local area and peer institutions.  A merit-based pay concept 
has been implemented for non-bargained-for staff and athletic coaches.  Salary increases for the 
bargained-for employee groups are dictated by contract language. 

4P12 (FYI) Employee interest surveys are conducted on an on-going basis. For example, our Lunch and 
Learn program offers short two-hour seminars that are designed to serve the needs and interests of our 
employees as well as the needs of the University.  

On-going communication with our union leaders provides useful feedback to University administrators 
on the important issues and concerns of our staff and faculty. This collaborative process allows the 
administration to respond quickly to resolve issues and address concerns. As a result of listening to staff 
such programs as flexible work schedules, voluntary work-schedule adjustments, energy-savings days, 
and telecommuting have been implemented and embraced by the University leadership. 

4P13 (FYI) Our most recent employee survey indicated that most employees are satisfied with their 
jobs. Employees have expressed a general interest for more professional development and the 
University has responded by implementing a new Learning Management System through which training 
is offered and tracked for all University staff.  
To promote good health and well-being, the University recently collaborated with its health care-plan 
administrator to conduct on-site health appraisals for University employees. Our public safety 
department has expanded police presence, prevention programming, communications (i.e., text 
message and incident awareness), and the Student Eyes and Ears for University Safety (SEEUS) program 
in an effort to increase safety awareness. The program also provides an after-hours escort service for 
faculty and staff who work late. Additionally, the University has a dedicated health and safety 
department. 

Results (R)  

4R1 (2012 REVIEW) A number of EMU's administrative units and divisions conduct their own internal 
employee-climate surveys. Extended Programs and Educational Outreach (EPEO) regularly distributes 
and analyzes an employee-climate survey, most recently in 2007/2008 and 2010/2011. Results from the 
survey have helped EPEO in identifying areas of concern among employees, and in developing and 
implementing measures designed to improve communication and confidence in leadership, place 
greater emphasis on process, and maximize business.  In the spring of 2010 and 2011, EMU's 
Department of Public Safety conducted an emergency-preparedness survey of EMU students, staff, and 
faculty, as part of an initiative sponsored by a grant from the U.S. Department of Education.   The survey 
has proved invaluable in helping the University to identify vulnerabilities and areas for improvement 
with regard to its response plans and procedures for man-made and natural disasters.  Additionally, 
both EMU's Physical Plant and Division of Student Affairs and Enrollment Management (DSAEM) 
regularly administer employee-climate and communication surveys within their units. 
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As part of ongoing efforts to improve its data collection and assessment methods, DSAEM has 
contracted with the Student Voice assessment program to use Student Voice in administering surveys, 
collecting and analyzing data, and presenting collected information in a format that is acce ssible to all 
divisional staff, as well as other University stakeholders.  Since contracting with Student Voice, DSAEM 
has employed its services in administering a number of benchmarking surveys throughout 2010-2011, 
including surveys for Dining Services, Orientation and First Year Programs, Residence Life, Greek Life, 
Civic Engagement, and College Health.  Data are currently being analyzed and compared with peer 
institutions, and results will be used to improve programs and services for students in relevant 
departments. 

4R2 (FYI) EMU’s commitment to employee satisfaction and engagement is also measured by its 
employee turnover rate, which averages 6.1%.  This rate compares favorably with the national statistics. 
Another measure is employee longevity.  Each year EMU honors its employees with an Employee Service 
Award Program.  This program honors those with years of service in increments of 10, 15, 20, 25, 30, 35, 
40, etc. In 2009, 240 employees were honored, among them 10 employees who achieved in the 40th-
year anniversary. Numerous faculty awards have been granted for faculty sabbaticals and research, as 
shown in Figure 4.4. 

 

 
Figure 4.4 Faculty Sabbatical and Research Awards Granted (and Applied For) 

 
One-Semester 
Sabbatical 

Ful l-Year 
Sabbatical 

Faculty Research 
Fel lowship 

Spring/Summer Research 
Awards 

New-Faculty 
Research Awards 

2008-
2009 

18 (25) 9 (9) 17 (24) 5 (14) 17 (18) 

2009-

2010 
9 (10) 8 (8) 15 (25) 4 (9) 12 (16) 

2010-
2011 

16 (17) 6 (6) 15 (25) 4 (13) 14 (16) 

Faculty tenure and promotion data are shown in Figure 4.5. 

Figure 4.5 Faculty Awarded Tenure and Promotion, 2008 - 2011 

 
Awarded Tenure Awarded Promotion 

Effective Fall 2008 18 36 

Effective Fall 2009 31 47 

Effective Fall 2010 39 63 

Effective Fall 2011 24 42 

4R3 (FYI) EMU faculty, staff, and administrators regularly are recognized by their respective 
professional organizations for outstanding accomplishments. For example, in 2008 a School of Social 
Work professor was selected as Social Worker of the Year by the Michigan chapter of the National 
Association of Social Workers. EMU has many similar examples each year.  Though EMU is not a 
Research 1 institution, the faculties are successful in garnering external support for research, including 
teaching-related research and contract work.   

4R4 (2012 REVIEW) The University provides a competitive employee-benefits package in an effort to 
obtain the best talent available to fill faculty and staff positions. The benefits plans are developed by 
obtaining national, local, and peer-institution benefits and survey data.  
Market information is obtained from: 

 College and University Personnel Association (CUPA-HR) Benefits Survey 
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 Society for Human Resources (SHRM) benefits survey and data 

 Greater Ann Arbor Society for Human Resources (GAASHRM) 
 International Foundation of Employee Benefit Plans (IFEBP) retirement and benefits survey and 

data 

 American Payroll Association (APA) benefits data 

 Various employee benefit consultant publications and survey data 
 The University provides benefits packages that generally meet, and occasionally exceed, the 

market average. 

In 2008, EMU participated in the National Employee Attitude Survey. The survey asked employees 
questions regarding teamwork, communication, quality and commitment, and personal 
development.   Overall, the University scored within 92% of the national average in all categories; the 
strongest scores were in the personal development category with a score of 95%. EMU participants 
reported that they are recognized and praised when they do a good job, that they are committed to 
doing high-quality work, and that they understand how their roles fit in with the organization’s future.  

EMU collects the employee turnover rate annually to evaluate performance in recruiting and retaining 
qualified employees. The staff turnover rate in 2008 was 7.5%. Since that time our staff turnover has 
been 5.5% in FY09, 6.5% in FY10, and 6.6% in FY11. The CUPA benchmark is 7.1%. EMU’s relatively low 
staff turnover may reflect both a sluggish economy, and competitive salaries and benefi ts for EMU 
employees.  

EMU’s Training and Organizational Development (TOD) Director recently attended a Michigan University 
TOD roundtable and National University Roundtable to share best practices. At a Fall 2011 Michigan 
Colleges and Universities Roundtable meeting, EMU TOD metrics and "valuing people" processes 
compared very favorably with other higher-educational institutions.  EMU TOD systematically collects 
both Level I and Level II evaluation data, and goes beyond simply evaluating the number of part icipants 
attending events or number of sessions conducted.  Level I evaluations measure the immediate 
participant reaction following training. Level II evaluations measure learning that has occurred following 
training as demonstrated through our discussions with participants and managers 2-3 months following 
training. The departments actively seek employee-satisfaction data and then incorporate many of these 
suggestions to continuously improve the events that affect our employees in the spirit of valuing pe ople. 

Improvement (I)  

4I1 (2012 REVIEW) Eastern Michigan continues to make improvements in valuing the people within 
our community. Improvements have been made in employee training, professional development, and 
career development. A campus-wide learning-management system has been developed and 
implemented, providing staff with professional and personal development through an online course. 
Originally piloted with a small group of employees, it has grown to include all non-bargained-for 
employees and two bargaining units. The desire is to have all staff use this system in the future. Lunch & 
Learn programs are offered regularly for all University employees. A new-employee orientation program 
was developed and implemented in Spring 2010. This program acclimates newly hired employees to the 
University, and includes a follow-up session within the first 90 days of employment. 
The University President meets regularly with union leaders, to give them opportunities to voice various 
concerns they may have. As an addition to this, the President and Chief Financial Officer (CFO) host 
regular university-wide budget forums to inform the campus community regarding the University’s 
budget for reasons of transparency. The forums offer an opportunity for employees to have direct 
access to senior University leaders to raise questions about the budget-development process. 
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The University has made several improvements in campus-safety measures.  Since 2008, the University 
has added a Director of Emergency Management Services. In addition, a comprehensive plan for campus 
safety and emergency preparedness was developed and implemented. SMS messaging and email alert 
systems have been developed and implemented to provide timely and accurate information to the 
campus community regarding safety. We have seen a dramatic reduction in campus crime; burglaries on 
campus, for example, dropped by more than 60% between 2007 and 2009. 

Eastern also values people by improving the physical environments for working, teaching, and 
learning. Since 2007, major improvements have been made to Mark Jefferson and Pray-Harrold, our 
largest classroom buildings. Additionally, classroom space has been added to McKenny Hall. The 
completion of the new Science Center has also provided additional classroom and office space for 
students and faculty. A Vice President of Communications was hired in 2008 to provide greater 
continuity in campus-wide communications and public relations. Communication to the campus 
community, coordinated through this office, now provides greater consistency in how information is 
communicated and provides a central location for information sharing.    

4I2 (FYI) Eastern’s strategic plan (expected completion date 2013; see Category 8) will provide a 
framework for target selection. 

Category Five 

Processes (P) 
5P1 (FYI) The University’s mission and strategic direction have been established through the 
governance and committee structure described in the portfolio Overview, Item 5. This structure ensures 
that faculty, staff, students, and other key stakeholders are considered and have appropriate input. 
Implementation involves the adoption of policies and procedures that are consistent with the 
University’s mission and strategic directions. The process provides the continuing opportunity for 
learning, innovation, and improvement. 

The EMU Board of Regents meets according to a published schedule (seven times per calendar year). 
The Board’s standing committees are: Athletic Affairs; Faculty Affairs; Student Affairs; Educational 
Policies; Finance, Audit and Investment; and Personnel and Compensation. Except for the Personnel and 
Compensation Committee, the committee meetings are open forums that address a variety of matters. 
The Budget Council is group of faculty, staff, administration and students formally  appointed who 
provide guidance and recommendations on the process, procedures and development of the university 
budget. This Budget Council and the University CFO hosted a series of open Budget Forums in 2010 and 
11 as state-support for higher education dwindled.  

In 2011, a University Strategic planning process was launched with cross-divisional university 
representation and university-wide input. The Strategic Plan’s process can be viewed here35.  

5P2 (FYI) In 2011 the President launched a university-wide Strategic Planning following the 
establishment of a University dashboard and Economic and Social Impact Study in 2009 and 2010.  
Following a university and community wide survey it is anticipated that a reworking of university mission 
and priorities will be communicated by December 2012.  
Colleges, University divisions and departments have set their own strategic plans. These plans can be 
viewed here36. 

                                                                 

35
  http://www.emich.edu/strategicplan/index.php 

36
 http://www.emich.edu/strategicplan/unit_plans/index.php 

http://www.emich.edu/strategicplan/index.php
http://www.emich.edu/strategicplan/unit_plans/index.php
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5P3 (FYI) The University uses a specialized and integrated committee framework that encompasses all 
University constituencies. Vice Presidents have established input and committee structures within their 
divisions. Academic deans and department heads have committee structures within their academic units 
that provide faculty, staff, and, at times, students with opportunity to participate on committees that 
have decision-making or relevant policy-input powers. 

EMU uses a variety of communication methods.  The University’s Division of Communications has 
primary responsibility for the University’s formal communication structure, internally and externally. 
The President, Secretary to the Board of Regents, Vice Presidents, other executive officers, deans, 
department heads, directors, managers, etc., regularly communicate within their areas and/or with the 
campus community through reports, campus blogs (where all stakeholders can offer commentary), 
memorandums, web-sites, social networking e-mails, meetings, retreats, newsletters, and the student 
newspaper both in paper and online which has an active comment section.   

Prior to making decisions, information and input are collected from interested stakeholders through the 
use of teams, task forces employee unions or committees; these individuals then make 
recommendations to the administration. Membership in these groups reflects all stakeholders and is 
often made up of cross-divisional members as appropriate.   

Contract language in 10 collective-bargaining agreements provides guidelines for collecting input.   

5P4 (FYI) Leaders guide the University in seeking future opportunities by active participation in 
international, national, regional, state, and local activities. Administrative leaders collaborate with 
faculty and communities to identify opportunities that are aligned with the EMU mission and vision.   A 
key component is the use of advisory boards across colleges, schools, departments, and 
programs.  These boards comprise community experts who provide guidance related to current 
academic programs, possible future programs, and evaluative feedback on the success of EMU 
graduates.  The Center for Entrepreneurship’s advisory board provides mentors EMU students as they 
develop business plans and launch businesses37. 

Government and Community relations, along with the Office of Research and Development, direct 
opportunities to University faculty and staff that enhance student learning and opportunities through 
community programming. Additionally, EMU’s Comprehensive Campaign has three priority areas 
(Developing Leaders for the 21st Century, Connecting Learning to Community Needs, Sustaining and 
Strengthening the Eastern Experience) that are intended to meet the needs of all university 
stakeholders.  

Faculty, staff, students and EMU alumni participate in “EMU Day in Lansing” to advocate for resources 
from the State Legislature and to provide information about EMU to legislators. 

Opportunities to sustain the current learning environment and stimulate future opportunities have been 
provided by the Faculty Development Center38, memberships in professional organizations, attendance 
at professional conferences, subscriptions to professional journal, electronic grant opportunities, and a 
series of university-launched inter-disciplinary and cross-divisional summits designed to foster 
collaboration and programming in the areas of student success and diversity.  

                                                                 

37
 http://www.cob.emich.edu/include/templatesubpage.cfm?id=1265 

38
 http://www.emich.edu/facdev/ 
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5P5 (2012 REVIEW) Key long-term decisions are made by our appointed, eight-member Board of 
Regents and top University administrators in matters of strategy, policy, and widely applicable 
procedures.  The Board takes an active role in setting the direction and establishing crucial overall 
priorities for the University, with direction and counsel from various vice presidents and members of the 
Executive Council. 

The Board also holds open committee meetings before its regular, bi -monthly meetings. These 
committee meetings offer information, access, and the chance for input by a variety of campus groups. 
Committees include faculty affairs, educational policies, athletic affairs, student affairs, and audit and 
finance. 

Board of Regents decisions and key sentiments are shared at the President’s weekly meeting with all 
senior-level administrators and at such other levels as divisional, college, department, and student-
government meetings. Many key board decisions are publicized by press releases, by stories in the 
campus faculty/staff newspaper, and on the University’s website.  

Operational and mid-level decisions are made by such various administrators as deans, school directors, 
and department heads. Great variability exists as to academic decision-making processes within the 
University, depending upon the scope and range of the decisions in question. Curricular decisions 
require extensive discussion among faculty from relevant colleges, schools, departments, and programs. 
Broader academic policies on admission, grading, and withdrawals require reactions ranging, variously, 
from the local level to the Faculty Senate; some require input from the University’s Board of Regents.  

EMU is noteworthy in that with many key decisions, extensive input is sought from appropriate bodies 
at various levels in the organization. Some of these obligations are contractual, while others stem from a 
campus culture that now expects transparency and a high level of participation. A recent example of 
such ad-hoc input is the renovation of Pray-Harrold, the campus’s largest classroom building. A decision 
was made to vacate the building for a year in order to speed construction. The process involved seating 
various faculty/staff committees to study how to facilitate and manage the move, along with numerous 
forums and a website to explain the process. This project was completed in Fall 2011.  The website was 
active during construction but is no longer available.  

In recent years, a notable increase has occurred in implementing measures that facilitate electronic 
input and feedback across a number of units and divisions at Eastern. For example, the Division of 
Academic Affairs recently created an e-mail account for the Academic Affairs Budget Forum, and 
personnel in the division were invited to correspond and contribute their thoughts on University budget 
matters. The President regularly sends out emails detailing the ongoing budget challenges, and holds 
frequent forums to explain them to the campus community. 

The University also has a crisis communications plan that designates a key group that will form and 
make various decisions on operations and messaging, depending on the level of the crisis.   The plan also 
specifies various channels through which the University will communicate. 

In Spring 2011, the President reactivated EMU’s Institutional Strategic Planning Council. The Council was 
originally formed in 2006, and is now under her leadership along with Economics Department Head, Dr. 
Raouf Hanna. This is a crucial step in overall institutional communication and integration. The goals of 
the Council are as follows: 

 To revisit the Institution’s vision, mission, values, and goals, and adjust as appropriate after 
discussions with key focus groups and stakeholders. 

 Integrate with the Higher Learning Commission North Central Association criteria as guiding 
principles. 
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 Develop operational plans for achieving the Institution’s vision through strategies and activities 
aligned with EMU’s mission. These must involve specific stretch goals vs. generic goals. 

 Integrate those efforts with current directions of the University to ensure a five -year, 
sustainable plan that has accountable measures and acknowledges given resources.  

Overall, the refinement of decision-making processes constitutes an opportunity for the University. 
Eastern does not formally employ any kind of continuous improvement decision-making model, such as 
the Stakeholder Alignment Model. The use of such a model across the University’s many units and 
divisions would streamline decision-making processes and prove invaluable in times of crisis or with 
challenging decisions. 

5P6 (FYI) Enrollment reports39  showing applicants, number accepted, and number enrolled and 
enrollment trends (broken down into various subgroups) are widely disseminated.  These reports are 
one basis for student recruitment and retention planning.   

These and other (e.g., financial indicators; grant and contract proposals and awards; facilities projects; 
fundraising; and the like) reports are consolidated in briefing books distributed to the Board of Regents 
members and senior leadership prior to every Board of Regents meeting. Regents use these reports as a 
basis for discussion, raising questions for further research and analysis, and deliberation regarding 
policies and strategies.  Since 2008, efforts to address university retention and student success have 
increased resulting in the launch of a Student Success Network five-year strategic plan and 
establishment of programs such as Keys to Degrees to meet the needs of single parents.  

The 2010 & 2011 NSSE Surveys40 have resulted in programmatic and process changes including a 
significant increase in first year student support services.  One such service is the Get On the Right Track 
program, which pairs first year students with a graduate student mentor to assist the new student in all 
areas of university life including academics, residential life, financial aid and co-curricular 
opportunities41. 

5P7 (2012 REVIEW) Eastern Michigan has strengthened its communications function since 2010.  The 
University hired a vice president of communications and an executive director of media relations, both 
new positions, in order to promote transparency, proactive communication, and strategic messaging.  
The Division of Communications coordinates regular internal communications designed to foster greater 
unity through increased understanding of campus events and insight into how executive decisions are 
made.  

EMU’s internal communications are now frequent, regular, and multimodal.   As the table below shows, 
the campus uses print, online, social networking, broadcast, and various graphic media that collectively 
build community, loyalty, and identity among key constituents. They provide information, enhance 
awareness, offer entertainment options, and advertise special events and priorities.  

This past year, EMU introduced its new and improved website, which offers easy navigation, greatly 
expanded graphic capability, and expanded content-management capability.  The site will continue to 
expand as a focal point for information dissemination. 

                                                                 

39
 irim.emich.edu/quick_facts.php 

40
 irim.emich.edu/ia_surveys.php#NSSE 

41
 http://www.emich.edu/hsc/righttrack/index.html  

http://www.emich.edu/hsc/righttrack/index.html
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In addition, campus governance and administration collaboratively offer regular, focused occasions for 
face-to-face dialogue.  For example, President Susan Martin holds monthly, informal “Conversations 
with the President,” which allow students to ask questions, along with receiving a campus update from 
the President. The President also routinely sends campus emails in response to special events or crises. 
An example is her continued messaging on budget changes necessitated by state funding cuts.  The 
President and CFO also conduct regular public forums on budget challenges confronting the University.  
Both the budget forums and the “Conversations with the President” are reported in FOCUS EMU, the 
internal faculty and staff newspaper, and are presented as video on our website. 

More generally, the campus routinely organizes public forums as emerging national or local issues 
dictate. These forums emphasize such EMU core values as non-discrimination and celebration of 
diversity. Examples include a forum on a racially charged cartoon that appeared in the student 
newspaper, and a teach-in on the Spring 2011 unrest in Egypt. Also, such campus initiatives as vacating a 
major building under renovation and relocating numerous classes and offices during the construction 
period were discussed in multiple forums; a special website provided regular updates and even how to 
locate a specific teacher or class, throughout the renovation project 

Major communications efforts are also being implemented in order to make the campus more attractive 
and user friendly for students and other stakeholders. An example is an interactive campus locator map 
that involves cross-divisional cooperation between communications, the Institute for Geospatial 
Research, and Campus Life. 

The Faculty Senate, comprised of professors representing each academic department, is the chief liaison 
between the faculty and administration. Given EMU’s strong union environment, the body offers a 
crucial and meaningful avenue of communication with the administration. The Provost attends every 
meeting and responds to questions, along with offering an update on campus issues. Several times a 
term the President also attends and offers updates.  

Along this same line, the EMU Budget Council, composed of faculty and staff, offers valuable comments 
and perspectives on developing the general fund budget at EMU. At the level of academic departments, 
Departmental Input Documents (DIDs) specify communication processes betwee n faculty and 
department heads to ensure that the principle of shared governance flows throughout the University.  

EMU’s Board of Regents governance structure offers multiple vehicles for comments and suggestions 
from faculty and students. For example, a Regent chairs the Faculty Affairs committee, which discusses 
such academic issues as retention and accreditation.  

Student representatives from such areas as the campus LGBT resource center, campus housing, the 
Greek system, and the Graduate School make up the Student Leader Group, which meets with EMU 
administrators and Regents in the Student Affairs Committee of the Board of Regents. The committee 
offers exceptional access and opportunities to communicate with these elected student leaders.  

During a crisis, the University communicates through a variety of venues, including emergency text 
alerts, campus blast emails, a public address system, strategically placed digital billboards, special 
postings, and pages on the University website. 

Major Modes of EMU Campus Communication 

Communicatio

n Vehicle 
Description Purpose Owner 

Key 

Contributions 

Eastern Echo 
Student-run newspaper 
prints Monday, Thursdays; 
website, online updates. 

Impendent voice on campus. Ad-supported 
Ensures 
accountability, 
s tudent voice. 
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FOCUS EMU 
Faculty-staff online paper 
runs  weekly during 
academic year. 

Inform campus about academic 
activi ties, events, achievements, 
and news. 

EMU 
Communications 

Promote 

understanding
, empathy, and 
campus pride. 

Eastern 

Magazine 

Print, online alumni 
magazine that runs fall, 

winter, and summer. 

To entertain, s timulate, create 
loya lty, and reinforce fundraising 

efforts . 

EMU 

Communications 

Helps build 
relationships 

with 
s takeholders. 

EMU TODAY 
Dai ly online ca lendar of EMU 

events, programs, news. 

Inform campus; ensure access to 
crucia l, timely news and 

deadlines. 

EMU 

Communications 

Promote 
transparency 
through 

rel iable 
source. 

EMU Website 
Centra l point for information 
dissemination on campus. 

Inform, entertain, crisis alerts, 

key info for s tudents, prospective 
s tudents. 

EMU 
Communications 

Present 
dynamic, 

appealing face 
of the 
University. 

Press releases 

Stories of possible interest 

to external media, internal 
audience. 

Create interest, awareness of 

EMU's  s trengths, minimize crisis 
damage, 

EMU 

Communications 

Promote 
awareness of 

EMU to 
draw support, 

s tudents. 

my.emich 

Personal, secure portal that 

offers  events, internet, 
intranet. 

Offer campus community access 

to key data to perform time-
related functions 

EMU 
Communications 

Access to key 
personal data 
as  aspect of 
transparency. 

Facebook, 
Twitter, 
Youtube 

Individual programs, depts., 
people, maintain social 
media accounts. 

Spread word on events, news, 
programs through particular 
networks. 

Various offices 
manage their FB, 

Twitter accts. Division 
of Communication 
uses outside company 

to monitor 

Reinforce 

campus 
activi ties, 
image. 

WEMU 
Independent NPR campus 
radio s tation w/jazz, news 

format. 

Inform, entertain, build identity 
through distinct program format. 

Funded by EMU and 
l i stener donations. 

Accountability, 

separation of 
news  from 

University 
control . 

College, 
departmental 
online 

newsletters 

Usually once or twice a  
term. 

Note achievements, activities of 
department. 

Individual 
departments. 

Increase 
identification 
with individual 

unit. 

E Edge, 
imodules, 
newsletter 

Onl ine alumni newsletter. 
Provide condensed package of 
campus news for alumni, 
s takeholders. 

EMU 

Communications 

Bui ld loyalty, 

EMU identity. 

Campus e-mails 
Sent to group of employees, 
s tudents totaling 25,000. 

Inform of events, developments, 
crises that a ffect/concern all 

EMU 
Communications 

Promote 
campus unity, 
sense of well-

being, safety. 

Text alerts 
E-mail, cell phone text 
a lerts. 

Alert campus of closures, 
threats. 

EMU 
Communications 

Alert campus 
of need to act 
in event of 

emergency. 

Digital 

billboards 

Four brightly l it billboards 

s tationed at corners of 
campus. 

Inform of events, closures, 

emergencies 

EMU 

Communications 

Promote 
brand identity 

or campus 
security. 
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Highway 

billboards. 

Located on Detroit area 

highways such as I-94. 

Advertise special events, such as 

Ethos  Week. 

EMU 

Communications  

E-TV Campus TV s tation. 
Education, information and 
entertainment. 

EMU 
Communications  

iTunes U 
Onl ine repository of public 
and private content. 

Educate, inform, entertain, 
expand image. 

EMU 
Communications  

Hanging 
banners 

Prominent signs highlight 
key campus events, brands. 

Underscore campus priorities 
and identity, such as "Education 

Fi rs t." 

EMU 
Communications 

Bui ld loyalty, 
EMU identity. 

5P8 (FYI) In summer 2011, the President launched a university-wide strategic planning process42. 

This process is in its first phase, recently launching a survey inclusive of all university stakeholders (area 
businesses, staff, students, alumni). This survey requested feedback on University mission, values, 
internal strengths and external strengths. Through the planning process, the University’s leadership will 
develop strategic priorities and a set of strategic directions congruent with EMU’s mission, vision, and 
values.  

Additionally in all oral and written communication an emphasis on EMU’s affordability, access and 
educational quality are reinforced and repeated. 

5P9 (2012 REVIEW) A great deal of variation exists with respect to implementing programs to develop 
leadership abilities among the faculty, staff, and administrators of the academic and administrative units 
and departments at Eastern Michigan University. 

The Department of Human Resources, as well as Academic Human Resources, has begun implementing 
measures within their own units to encourage the development of leadership abilities. In 2008, an 
Academic Affairs Leadership Development Committee was created, led by the Human Resource and 
Academic Human Resource directors. By September 2009, the committee had gathered a list of core 
competencies, challenges, and workplace demands of DH/SDs through online surveys.   In 2010, Human 
Resources launched its Training and Organizational Development Area, which focuses on leadership 
skills, access to resources, and engagement.  

Performance-evaluation forms for administrators now focus on various leadership qualities. These 
qualities include embracing diversity, decision quality, composure, integrity, trust, ethics, and values. 
The evaluation itself now involves an exchange of goals, performance objectives, and ways to improve 
that are ultimately entered on a form signed by the evaluator and employee. Thus, the employee gains a 
clear understanding of needed leadership elements and his or her progress in those areas.  

Additionally, in Fall 2011, Academic Human Resources began a series of  roundtables for and with 
Department Heads and School Directors.   These roundtables open to all school directors and 
department heads addressed such topics as:  “What’s My Job?  Perspectives on Being a Successful 
Department Head,” “Faculty Input: How to Work with Shared Governance,” “Department Head 
Evaluation,” and “Adjunct Bargaining.”   A follow-up survey on the roundtables is being developed. A 
schedule of roundtables based on survey responses will be implemented for the 2012-13 academic year.  

The Division of Student Affairs and Enrollment Management oversee the BEST, a two-year program 
required for all graduate assistants in the Division of Student Affairs and Enrollment Management.  BEST 
is intended to help graduate students become more marketable by providing them with applied, career-

                                                                 

42
 www.emich.edu/strategicplan/index 

http://www.emich.edu/strategicplan/index
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oriented skills focusing on such leadership areas as chairing committees, crisis management, and human 
resources. 

Furthermore, the Provost’s Office and Academic Affairs initiated the Faculty Internship for Leadership 
Development program. This program invited tenure-track faculty to apply for a teaching released-time 
appointment in an administrative office within the Division of Academic Affairs. Faculty Interns gained 
experience in the normal operations of the area, and were assigned special projects.  The goal of the 
internship program is to provide faculty with the opportunity to explore administration as well as assist 
the Division in specific areas. The first cohort of faculty interns was assigned to assessment of stu dent 
learning, data management, and new-program development.  

Overall, this item represents an opportunity for improvement for Eastern Michigan University, since no  
comprehensive initiatives aimed at fostering leadership across the University exists. Indiv idual units 
(e.g., Human Resources) have begun to implement initiatives, but these are still in the developmental 
stage, and are not intended to serve as University-wide measures. 

5P10 (FYI) The University’s mission, vision, and values appear in key University print and electronic 
documents. The president and other campus leaders consistently reiterate these themes in their oral, 
electronic and written communications as well as in annual evaluations of all leadership personnel.  

Succession processes for leadership for cabinet level positions and deans comes through search 
committees, often appointed by the President or provost. Committees conduct a national search that 
includes a first cut and then phone interviews with a variety of candidates. Generally, 4-5 finalists are 
brought to campus for a day of interviews with the search committee, relevant staff members and a 
public forum. The relevant final party, usually the president, will make a final decision on the 
appointment.  

Academic Human Resources established a series of roundtables to assist with critical leadership issues in 
Academic Affairs as a means of improving communication for both current departments and successors  

Compensation for administrative personnel and faculty is determined through relevant benchmarking 
data supplied by the Department of Human Resources.  

Results (R)  

5R1 (FYI) Annual performance evaluations that reflect strengths and opportunities are gathered for all 
employees, but, in general, are not systematically analyzed with an eye towards identifying those with 
unusual skills or potential in leadership and communication.  

An important component of the nascent strategic-planning process is to collect and analyze key 
performance measures associated with implementing strategic initiatives. Two AQIP action projects 
focused on initiating and implementing a Balanced Scorecard to support EMU’s formal tracking and 
review of key performance indicators.  Though campus leadership ultimately decided to adopt an 
Institutional Dashboard rather than a Balanced Scorecard, the commitment to monitoring measures of 
University vitality remains.     

5R2 (2012 REVIEW) The arrival of a new University president in 2008 led to personnel and structural 
changes in the Departments of Human Resources, University Communications, and Academic Human 
Resources.  These changes included development of several processes affecting University leadership 
and communication. Many of these processes, including those detailed below, are also addressed in the 
responses to items 5P5, 5P7, and 5P9. 

In 2009, the Department of Human Resources implemented a Core Competency Model, which it uses to 
evaluate and support career development; succession planning; and employee training, development, 
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and selection. The model, which describes the essential qualities and abilities needed by each employee 
to advance EMU’s institutional mission, aligns competencies with more than 1,400 professional 
development courses. Since the program’s implementation, more than 106 trainings have been 
conducted, with several focused on leadership and strategy. Data were collected on training sessions 
between July 2010 and June 2011 from participants; on average, the quality of the training was rated 3.5 
on a 4.0 scale. 

Academic Human Resources conducted a series of five roundtable discussions with deans, academic 
department heads, and school directors during the 2010-2011 academic year. These roundtables 
addressed concerns in the areas of: (1) adjunct bargaining and contract negotiation; (2) faculty input and 
shared governance; (3) department head duties and roles; and (4) department head evaluation and core 
competencies. Attendees at each of the roundtables provided written reactions, with attendees at the 
discussion on faculty input providing immediate comments. Surveys distributed to participants following 
each roundtable indicated an average quality score of 7.4 on a 10.0 scale.  

The roundtables involved more than just training; there were opportunities for department head and 
school directors to participate in the decision-making on issues that involved them.  Additionally, draft 
of a department-head and school director handbook was developed to assist new department heads 
and school directors and plan for leadership succession.  Based on surveys of department h eads and 
deans, the 2011-12 roundtables addressed Fundraising; Review of Grievances, Lessons Learned; 
Budgeting Process, and Faculty and Full-Time Professional-Technical Union Negotiations. Additionally, a 
series of workshops for new department heads is planned. These workshops will focus on the new 
Adjunct Lecturer Contract; Orientation to Grievances, Student Complaints and Faculty Evaluations; and 
Orientation to Recruitment and Hiring.  

In August 2010, the Division of Communications launched a revamped University website, aimed at 
improving communications between the University administration and the campus community, as well 
as communications with external stakeholders. Since the unveiling of the new site, the Division has 
employed Google Analytics to collect data and compile weekly reports on site traffic and usage figures, 
including page views, average duration of site visits, and page views of specific areas within the website.  

5R3 (FYI) Comparative results are not available at this time. 

Improvement (I )  
5I1 (2012 REVIEW) The arrival of a new University president in 2008 signaled a broad variety of 
changes in administration and staff, along with a renewed focus and stability in the areas of leading and 
communicating across the University. 

As noted in prior responses, key milestones include implementing a Core Competency Model (in Human 
Resources) to guide administrator and staff leadership development through training sessions and 
processes (2009), developing action-oriented roundtable discussions with academic leaders (2010-11), 
and creating a new campus website, which was implemented in August 2010. 

All of these measures are being evaluated, the first two by survey data following meetings or training 
sessions, and the website by Google analytics that measures site visits and length of stay. Because these 
measures are relatively new, comparable, year-to-year data are not yet available, but will be examined 
in the upcoming years. 

5I2 (FYI) Improvements and targets will be addressed after data are available . 
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Category Six 

Processes (P) 
6P1 (FYI) EMU uses such national standardized assessments as the NSSE and CIRP as strategies to 
identify student support-service needs. In addition, units across the University use methods ranging 
from surveys and focus groups to suggestion boxes and similar informal methods. Most offices rely on 
more than one method and analyze all of the information collected to add, change, or eliminate support 
services. For example, an AQIP Action Project that focused on high-quality service delivery enabled the 
Office of Financial Aid to identify service needs through surveys of both students and of office 
personnel.  

Another approach is placing students on key University committees and councils to express their needs 
directly to campus leaders who can take action.  The EMU Student Leader Group, which is composed of 
student representatives from twelve major student organizations, serves on the Student Affairs 
Committee of the Board of Regents. This group defines a common student agenda and is an advisory 
group to both the Vice President for Student Affairs and the President. Group members develop and 
present position papers that reflect their priorities. EMU has also included student representatives on 
the most recent presidential search committee and the search committee for the Executive Director of 
Public Safety. 

6P2 (FYI) Units use advisory councils as one means of determining reactions to their operations, and 
particularly of identifying areas in which more or different support is needed.  Examining national 
standards and benchmarking are used in some areas; for example, such examinations triggered recent 
hires of additional mental-health professionals in the Snow Health Center.  In a more reactive mode, 
complaints (from students or other campus constituents, or from external constituents) and/or 
complaint-driven surveys provide information about support needs.  In addition, EMU periodically 
conducts “town hall” meetings to discuss matters of concern to the campus community.  Recent 
meetings have concerned budget projections and safety/security concerns. 

EMU’s Bruce K. Nelson Faculty Development Center, a key support service system for faculty and staff, 
uses a multi-faceted approach to identifying needs. Every three years, the Center conducts a web-based 
survey of all faculty, lecturers, administrators, and adjunct faculty regarding professional-development 
needs in teaching, research, and technology areas. The Faculty Development Center Advisory 
Committee (comprised of EMU faculty members) solicits input from colleagues prior to an annual 
planning retreat. At the end of each of the Center-sponsored workshops, seminars, and semester-long 
programs, participants complete an evaluation that asks for suggestions for future programming.  In 
addition, the Center staff track the general nature of individual consultations to determine patterns. 
Finally, the Center regularly receives emailed suggestions from faculty, and evaluates them for 
feasibility. 

EMU’s Human Resources office uses additional means of identifying the needs of faculty, staff, and 
administrators. 

 In spring 2008, EMU participated in the National Employee Attitude Survey (NEAS) conducted by 
Business and Labor Reports.  While the level of participation (n=660 non-academic staff and 
administrators) was gratifying, it has been difficult to use these data for comparative purposes 
since few other participating organizations were universities.   

 The Office of Diversity and Affirmative Action conducts exit interviews with departing 
employees.  
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 The various employee bargaining units regularly gather information from their memberships 
concerning support and professional-development needs and convey this information to the 
pertinent administrators. 

6P3 (2012 REVIEW) Ensuring the physical safety and security of members of the campus community is 
of the highest priority for Eastern Michigan University. The University has devoted extensive time and 
resources during the past five years to designing and implementing improved support processes that 
ensure the safety and wellness of students, employees, and visitors on campus.  
In conjunction with EMU’s Department of Public Safety and other administrative units, the EMU Housing 
Office is charged with maintaining the physical safety and security of the occupants of University 
residence halls and on-campus apartments. Ensuring that students have access to information on 
campus rules, regulations, and materials on safety is an essential part of this mission. In the interest of 
keeping students informed, University Housing produces a Guide to Campus Living for students in 
residence halls, as well as a Guide to Apartment Living for residents of University apartments. In 
addition to these information-distribution processes, EMU Housing implemented several measures to 
ensure the physical safety of resident students on campus.  These measures include:  

Night Watch 
Program 

A student employee monitors the front doors of residence halls during evening hours and signs in residents and 

guests.  This employee reports concerns to the Department of Public Safety and the Housing duty s taff, 
provides eyes and ears around the resident halls, and monitors the flow of residents and guests.  

Security 
Cameras 

Securi ty cameras exist in all of the residence halls and Brown/Munson apartments, and are generally 
cons idered an after-event tool to gather evidence. The Night Watch s taff can conduct live monitoring to report 

problems, and the cameras can be viewed by DPS dispatchers. 

Exterior card 
access 

Al l  residence halls have card access to the exterior doors, which begins at 7 pm daily and ends at 7 am the 
fol lowing day. It is a lso utilized 24 hours a  day in halls that are open during University breaks.   

Gotcha 
Program 

University Housing s taff, in conjunction with personnel from DPS, check resident doors to see if they are 
secured. A “Gotcha Card” i s placed inside unsecured rooms and unoccupied rooms, and the door is secured. 

DPS a lso conducts i ts own door checks independent of the Gotcha Program. 

EMU’s Department of Public Safety (DPS) has the responsibility for formulating community-safety and 
emergency-response protocols, and for implementing programs and measures that promote the safety 
and wellness of University students, employees, and guests on campus. DPS oversees EMU’s  police 
department, a full-time force of 17 Police Officers, one crime-prevention officer, four-full time 
dispatchers, four sergeants, and three administrators. In addition to maintaining a 24/7 police presence 
on campus, the EMU DPS engages in community policing through its Area Police Officer and Bicycle 
Patrol programs. 

EMU police also oversee the SEEUS (Student Eyes and Ears for University Safety) program. SEEUS 
personnel are students who are hired by the Department of Public Safety after a careful screening 
process. Their primary purpose is to provide escorts for persons walking alone to on-campus 
destinations, and to provide additional eyes and ears for campus police by observing the campus 
environment. All SEEUS personnel are equipped with two-way radios for direct access to the DPS's 
dispatcher. SEEUS personnel are not permitted to become involved in any physical altercations.  

In addition to its role in overseeing the SEEUS program, DPS is charged with formulating guidelines and 
procedures for EMU’s Community Emergency Response Team (CERT), and with training CERT volunteers. 
CERT arose from the University’s recognition of the need to incorporate and utilize volunteers in support 
of DPS and the campus community during disasters, emergencies, and/or large planned events. EMU 
has taken a proactive stance in this area by training members of the campus community to be part of 
the CERT program. 
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The formulation and implementation of the University’s emergency alert procedures is one of the most 
important of DPS’s charges on campus. An overview of EMU’s emergency communication and alerting 
capabilities appears in the figure below: 

Outdoor Speaker Array 
A system, consisting of seven speakers, that operates as part of an emergency alert system, and 
transmits voice-intelligible messages and alert tones to the outdoor campus environment. The 
system is not designed to penetrate buildings, but is audible above normal street noise. 

In-Building 

Speakers/Voice-Over 
Fire Alarm 

Upgrades to the EMU fire-alarm platform now a llow for the use of voice-audio communications in 

addition to the fire alarm indicators inside of buildings on campus. 

RAVE Text Alerting 
RAVE Alert i s a broadcast a lerting interface that allows the University to quickly send emergency 
noti fications via text messages, email, or recorded voice messages to registered subscribers to the 
service. 

EMU Website 
The EMU website can be used to provide information in support of an a lert. Messages can be 
posted to the website, and/or the EMU homepage can be replaced with a  pre-developed 
emergency website. 

Darktronics Outdoor LED 

Displays 

These outdoor LED screens reach students and visitors through an electronic medium that a llows 

the University to display essential text and images at key gateways to the campus. 

Eaglemail 
Eaglemail can be used to distribute notifications and information on s ituations to all campus-

community members with an emich.edu email account. 

A number of other units on campus oversee their own processes to promote community safety and 
security, often in conjunction with DPS. University Health Services’ Student Intervention Team and 911 
Response Card program provide a venue (outside of the student judicial system) through which 
members of the campus community can log a care report on an individual, which is then assessed and 
addressed by the Student Intervention Team. Other bodies concerned with forming and implementing 
health-and-safety processes include the University Health and Safety Committee, a University-wide 
committee that meets monthly to discuss/share information about physical health and safety issues; 
and the Committee on Workplace Violence, a committee of fifteen University employees, charged with 
designing a workplace anti-violence policy that ensures the safety of members of the EMU community.  

6P4 (FYI) Leadership/management teams in each unit manage key processes on a day-to-day basis, but 
with relatively little standardization across the University. Some variation in management processes is 
inevitable, given the diversity of operational units (e.g.,  the Physical Plant Grounds Crew versus the 
Student Health Center versus the Holman Learning Center).  Continuous-improvement initiatives at 
EMU, however, work towards an optimal level of standardization in support-service management 
processes. 
Processes are documented on a macro level in the Board of Regents Policy Manual and the University’s 
Procedures Manual. Processes and policies are also documented for students in such publications as the 
EMU Student Handbook and the Guide to Student Involvement.  Most departments maintain policy 
manuals, procedures manuals, and/ or handbooks; however, there is no campus-wide mandate that 
processes be documented or that provides a timetable for regular review and updates.  

Some units have outstanding practices of using suggestions as tools for and improvement.  For example, 
as part of EMU’s AQIP Academic Advising Action Project, students and advisors were surveyed 
separately to determine the support-service needs of both students and advisors. The EMU Student 
Success Council is using the results of these surveys to improve the delivery of academic advising from 
students’ admission through graduation, and to determine effective ways to integrate career advising 
with academic advising. Data from the Housing and Dining Services Resident Survey (conducted annually 
for the past 18 years) are used to make decisions regarding program changes. Student satisfaction 
information is systematically gathered and assessed in the offices of Records/Registration, Financial Aid, 
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Student Accounting, Freshmen Academic Advising, academic administrative units, and the academic 
support services in the Holman Learning Center. 

6P5 (FYI) Strategies include holding regular staff meetings and periodic cross-divisional, topical 
meetings; maximizing constituent involvement as processes are developed and revised; and providing 
access to and encouragement of professional development.  For example, the Physical Plant’s biweekly 
staff meetings regularly include representatives from the Department of Public Safety and the EMU 
Housing office.  In the Human Resources office, there is a formal staff rotation process to ensure that all 
are able to engage in ongoing professional development.  
University reward and recognition programs support innovation and knowledge sharing, as do the 
various non-AQIP Continuous Improvement Councils and the AQIP Action Project program.  For 
example, the Career Services Quality Team (CSQT) instituted a unit-wide blog as a means of improving 
communication within the unit; they also initiated a “buddy system” of cross-training to improve 
colleagues’ understanding of one another’s roles and provide back-up in the event of extended 
absences.  As noted above, earlier AQIP Action Projects led to innovation and improvement in academic 
advising and financial-aid services. 

Results (R)  

6R1 (FYI) For student/campus life programs, the most common measures currently collected and 
analyzed are satisfaction and utilization data. Satisfaction data are most often collected in annual 
surveys of students (e.g., Housing and Dining Services survey) in order to find areas of concern about 
services offered. Utilization data are collected annually as part of annual re view activities (e.g., campus-
life programs), and in smaller increments, such as statistics of participation in a specific program. The 
analysis of these data is most often performed as part of the annual -review process and is used to plan 
changes in services for the next year.  Benchmarking is performed using the NSSE and CIRP Entering 
Student surveys, as well as comparisons between EMU’s and peer institutions’ campus -crime statistics. 
Other support units collect and use data specific to their missions in order to identify targets for 
improvement and to track performance.  As noted earlier, the Bruce K. Nelson Faculty Development 
Center collects data describing faculty/lecturer/graduate-assistant participation in programs and 
satisfaction with events, and plans to implement methods and approaches discussed in sessions.    

The EMU Physical Plant collects and monitors performance data on an ongoing basis.   Included in these 
data are numbers of work orders submitted, in process, and completed by month; monthly s tatus 
updates on all capital projects; and reports on staff vacancies and hiring and on the unit budget.   

The EMU Department of Public Safety collects campus-crime data and publishes an annual campus-
crime report, as required by the Jeanne Clery Act.  In addition, this division publishes daily crime logs, 
fire logs, and campus police advisories on the Department of Public Safety website. 

Additional Types of Data Collected in Various Support Units 

Support Units 
Customer 
Surveys/Comments 

Focus  
Groups 

Uti l ization 
Data  

Budget 
Data  

Benchmarking 

Academic Advising X 
 

X X X 

Computer Labs 
  

X X 
 

Faculty Development 
Center 

X 
 

X X X 

Financial Aid X 
 

X X X 

Halle Library X 
 

X X X 

Computer Help Desk 
  

X 
  

Holman Learning Center X 
 

X X X 

Campus Housing X X X X X 
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Human Resources 
   

X X 

Physical Plant 
  

X x 
 

Public Safety X 
 

X X X 

Purchasing X 
 

X X X 

Student Business Services 
   

X X 

6R2 (2012 REVIEW) An overview of information on the performance results of the University’s 
student-support-services is collected annually through two internal surveys: the EMU Senior Survey, and 
the Career Services/Alumni Survey.  

The EMU Senior Survey gathers information about the experiences of graduating seniors. On the most 
recent survey of students,  

 More than 50% reported a sense of belonging at EMU. 
 More than 75% reported good relationships with fellow students. 

 Nearly 75% reported good relationships with faculty, although fewer than 50% reported positive 
interactions with administrative and support-services offices. 

 More than 70% reported that their courses were academically challenging, but only 61.9% 
believed they received a high-quality education from EMU, and less than 60% believed EMU 
prepared them well for their future careers. 

 Half indicated that they would choose EMU again. 

The Career Services/Alumni Survey gathers information about the experiences and current employment 
scenarios of recent alumni. Respondents to the most recent survey reported that,   

 93.5% believe EMU is a great University one year after graduation; this figure increases to 96.1% 
after five years. 

 86.5% believe the amount paid for their education was worth it.  

 84.7% were satisfied/very satisfied with their majors. 

 Nearly 65% are employed full time. 
 45.6% were satisfied/very satisfied with the effectiveness of academic advising, five years after 

graduation. 

The Division of Information Technology regularly gathers and analyzes for trends data on documented 
computer-lab usage, documented usage of my.emich, turnaround time on calls to the IT Help Desk, and 
student usage of the Academic Project Center.  

In Winter 2010, the Help desk received 7,670 calls with 3,871 (50.5%) resolved on the first call and 6,184 
(80.6%) closed by the due date. Of those calls, 57.58% were from students, with the remainder from 
faculty or staff. Most calls concerned My.emich login issues, followed by problems with Eagle Mail.  

In Fall 2010, the Help Desk received 9,420 calls, with 4,891 (52.0%) resolved on the first call and 7,578 
(80.4%) closed by the due date. Of those calls, 64.15% were from students, with the remainder from 
faculty and staff. Again, My.emich login Issues generated most calls, followed by problems with Eagle 
Mail and network connection. 

The Academic Projects Center (APC), a service facility that offers individual writing, research, and 
technology assistance, is a collaboration between the University Library, Academic Technology and 
Computing Services, the University Writing Center, and the Writing Across the Curriculum and First Year 
Writing Programs. Use of the APC has been tracked through a sign-in sheet since inception (Winter 
2008), and user satisfaction is gathered through an online feedback form since Fall 2009. Highlights of 
the resulting data are: 

 Use of the APC in Fall 2009 increased 22 percent over Fall 2008. 
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 Most (65%) students identified a need for help with writing; 24% needed research help; and 
approximately 8% requested help with technology. 

 During Fall 2009, 24% of student visits were from graduate students; 44% of visitors were 
juniors and seniors. 

 In response to the question: “If you could do one thing to improve the APC, what would it be?” 
the most frequent responses were more hours and more consultants.  

6R3 (FYI) EMU solicits reactions to determine the relative urgency and importance of administrative 
support-services to constituents. 
The Faculty Development Center Survey, conducted every three years by the Faculty Development 
Center, is one example. The 2005 survey represented all subdivisions of faculty, lecturers, and 
administrators. Most respondents expressed the need for programs on teaching as the highest priority, 
with an emphasis on making learning more meaningful and actively engaging students. Respondents 
also expressed interest in research-related programs, though less frequently than support focused on 
teaching.  Subsequent programming reflected these expressed priorities.  

The 2008 Faculty Development Survey revealed similar priorities among the FDC constituents.  Again, 
most respondents desired support focused on teaching strategies, parti cularly those that are 
technology-based and those that are aimed at active student engagement.  There was also strong 
interest in programs focused on research and various data analysis approaches.  

6R4 (FYI) EMU support areas use information and results to guide their prioritization of various service 
offerings and scheduling/format choices for making these services available.  

6R5 (2012 REVIEW) Eastern Michigan University participated in The National Association of College 
and University Food Services’ (NACUFS) 2010 Customer Satisfaction Benchmarking Survey. The survey 
benchmarks characteristics, needs, and opinions of Dining Services’ customers. The table below outlines 
how Eastern Michigan compares to other institutions based on similar characteristics. 
Satisfaction by 
NACUFS Categories 

Eastern Michigan 
University 

Midwest Public 
Primarily 4-
year 

Mainly self-
operated 

Student Population 
10, 001 to 20,000 

Food: Overall 3.86 3.85 3.87 3.85 3.9 3.83 

Service: Overall 4.08 4.17 4.16 4.17 4.2 4.15 

Cleanliness: Overall 4.14 4.24 4.24 4.24 4.27 4.21 

(Based on a  1 to 5 scale, where 1=very dissatisfied/not at all important, 2=somewhat dissatisfied/not very important, 3=mixed, 

4=somewhat satisfied/ somewhat important, and 5=very satisfied/very important)  

We have seen increases in the following areas: Food Overall satisfaction received 3.83, up from 3.67 in 
2008 with taste receiving a 3.89, up from 3.72 in 2008.  Service Overall scored a satisfaction level of 
4.08, up from 3.93 in 2008.  

The table below shows how EMU compares to peer-institutions following the 2011 NSSE Survey.  A “+” 
signifies EMU having a higher score then our peers, a “-“signifies a lower score on average than our 
peers.  

EMU Compared with peer institutions First-Year Senior 

Providing the support you need to help you succeed academically. +++ + 

Encouraging contact among students from different economic, social, and racial or ethnic backgrounds. +++  

Providing the support you need to thrive socially. ++  

Helping you cope with your non-academic responsibilities. +++  

Our University Housing services conducted an Association of College and University Housing Officers -
International (ACUHO-I) resident assessment during the 2009-2010 school year. Eastern resident 
students are most satisfied with their safety and security as well as with the residence hall staff.  This 
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survey also showed that EMU needs to make improvements in residential climate; EMU ranked poorly 
compared to peers when it came to student satisfaction with their own personal interactions w hile living 
in the residence halls.  

Improvement (I)  
6I1 (2012 REVIEW) The University is increasing efficiency in a manner that decreases spending without 
sacrificing services.  We are encouraged by the amount of collaboration across divisional lines and within 
individual units/divisions. We are increasing focus on streamlining evaluation processes to accurately 
determine where monies are spent and ensure that budget priorities are in line with the University 
mission. 

Permanent customer service/continuous-improvement teams were implemented in two University 
departments, Physical Plant and the Career Development Center, following the success of the team 
established through one of Eastern’s initial AQIP Action Projects (Financial Aid – Quality Service). 
Evaluations of both of the newly-established teams were completed, and both teams have enhanced 
departmental operations and procedures as result. For example, the Physical Plant team supplied first 
aid kits to all University buildings, shifted to using hydro-seeding to restore seasonally damaged grass, 
and streamlined the lamp-ordering process.  The Career Development Center team created a 
streamlined process for handing Federal I-9 forms, developed a departmental blog to enhance internal 
communication, and implemented internal cross-training programs. 

Also as a follow up to one of EMU’s original AQIP Action Projects, the recommendations of the 2007 
AQIP Advising Team were implemented to improve students’ advising experience. General Education 
advising has been centralized within the Academic Advising Center (now University Advising and Career 
Development Center).  Beginning with the FTIAC class of 2009, the UACDC is responsible for all General 
Education advising.  The UACDC also offers advisor-training programs for all faculty and staff twice 
yearly.  The training programs now incorporate shadowing of seasoned advisors to increase value to 
participants.   

Eastern also implemented a faculty-intern program to address advising needs of high-risk groups (i.e., 
probationary students, undeclared students, and those not making progress toward degrees).  This 
faculty-intern program, known as the Coordinated Student Advising Team (CSAT), reaches out to at-risk 
students through an intrusive advising and study-skills experience for students.   

Since CSAT was initiated, Eastern’s probation and retention rates have improved. The number of 2010-
2011 FTIACs who ended the year on academic probation decreased by 25.8%, relative to the Fall 2009 
FTIAC cohort.  

In Fall 2011, EMU implemented the Campus Map Project, an interactive tool that highlights points on a 
map based on users’ search criteria.  This project has provided two mapping versions.  One version 
allows students to search (via GIS) for classes, people, and parking on campus43. 

For class searches, the map indicates the building in which the class is held and displays a building map 
showing the classroom location within the building.  A second version assists Physical Plant personnel by 
locating electrical panels, fire hydrants/extinguishers, and gas, electrical, phone, sewer, and water lines 
in every campus building. This version has also been made available to local fire and utility companies to 
aid them in their responses to campus emergencies. 

                                                                 

43
 http://livemap.emich.edu/campuslife/ 
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6I2 (FYI) EMU currently sets targets for improvement in this area in a decentralized 
manner.  Developing and implementing a more systematic approach to setting performance -
improvement targets is an opportunity for improvement. 

Category Seven 

Processes (P) 
7P1 (2012 REVIEW) The process of selecting and managing data and performance information to 
support EMU programs and services occurs at all levels of the organization, and data are distributed 
through multiple channels.   Collectively, this process supports all aspects of EMU’s mission and goals; 
the values of accountability, quality, responsiveness, and teaching and learning are particularly 
important guidelines for these processes.  While some of our processes and their associated databases 
support either instructional or non-instructional programs and services, the majority provide support for 
both. 

Many of our processes for the selection and management of data are aimed heavily at such external 
audiences as accrediting bodies, public- and private-funding agencies, sources for financial aid, and 
agencies and regulatory bodies within the state and federal governments. In these instances, the 
processes of selecting and managing the necessary information are implemented by EMU’s official data-
collection and management body, the office of Institutional Research and Information Management 
(IRIM); the Division of Business and Finance; the office of Financial Aid; and individual academic colleges 
and departments. Often, the processes of selecting and managing data are implemented through the 
collaboration of two or more of these units. Because these processes support externally based 
requirements, the cycle of data collection, the specific types of data gathered, and often the reporting 
format are also externally mandated. The table below provides representative examples of these 
externally-driven processes of information management. 

Examples of Externally Driven Information-Management Processes 

Type of Information Purpose of Information External Mandating Agency Responsible EMU Unit 

Enrol lment, student 

demographics, and 
academic 

programming 
covered by the 
Integrated 

Postsecondary 
Education Data 
System (IPEDS) and 
Higher Education 
Institutional Data 
Inventory (HEIDI). 

Provide federal, s tate, and other 
regulatory agencies with current, 
accurate, a nd comprehensive 

information about EMU, such as 
s tudents, academic programs, 
employees, course offerings, and 

degree completions. 

Department of Education, federal 
government (IPEDS) 

IRIM; i rim.emich.edu. 

Department of Management and 
Budget, State of Michigan (HEIDI). 

EMU financial 
management. 

Maintain high level of transparency in 
our financial management/operation; 
secure funding/bond rating for 

capital improvements. 

Department of Management and 
Budget, State of Michigan. 

Bus iness and Finance 
Division, 
emich.edu/busfin; 

University Budget 
Office 

Campus-crime 

s tatistics. 

Provide s tate and federal agencies, 

and current/ prospective students 
and their families, with current and 

accurate information about campus 
safety; compliance with Jeanne Clery 
Act. 

Department of Education, federal 

government. 

Department of Public 

Safety, 
emich.edu/publicsafety. 

Students’ levels of 
financial need; 

Secure students’ eligibility for 
federal, state, and private sources of 

State and federal Departments of 
Education; various private, 

Student Affairs and 
Enrol lment Services 
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default rates. educational grants, loans, and 

scholarships. 

federal, and state agencies. Division, 

emich.edu/dsaem; 
Office of Financial Aid, 
emich.edu/finaid. 

Laboratory and 

research-related 
expenses. 

Establish and document the indirect-

cost rate for externally funded 
research. 

Office of Management and 
Budget, federal government. 

Academic Affairs 
Division; Office of 
Research Development, 
ord.emich.edu. 

Educational resources 
(e.g., curriculum, 
faculty, facilities and 
equipment, funding); 

s tudent performance 
(e.g., acquisition of 
specified 

competencies, 
outcomes); and 

a lumni 
accomplishments. 

Document compliance with 
s tandards established by institutional 

and specialized accrediting bodies on 
the part of the 56 EMU 
programs/colleges holding 
specialized accreditation. 

Higher Learning Commission 
(HLC); 56 individual national 
accrediting agencies. 

Academic Affairs 

Division; IRIM; 
individual colleges, 
departments, and 

programs. 

Workforce 
demographics; salary 

and operating 
budgets in specific 
units. 

Document compliance with state and 

federal standards (e.g., EEOC, ADA, 
Ti tle IX) 

Equal Employment Opportunity 

Commission; Department of 
Justice; various federal and s tate 
agencies. 

Bus iness and Finance 
Division; Academic 
Affa i rs Division; 

Pres ident’s Office; IRIM; 
Office of Human 
Resources, 
emich.edu/hr. 

Student-athlete 
academic 

performance 

Document student-athletes’ progress 
towards degrees, graduation rates as 

per NCAA Division I  standards. 

National Collegiate Athletic 
Association (NCAA); Department 

of Education, Ti tle IX. 

Athletics Division, 
emueagles.com; 
Student- Athlete 
Support Services 

Data  related to 

employees’ and 
s tudents’ safety. 

Gather safety data related to campus 
faci lities and laboratories, and 

provide overall support to the Center 
for Organizational Risk Reduction and 
the Office of Risk Management. 

Occupational Safety and Health 
Administration (OSHA), federal 
government; Michigan OSHA, 

s tate government; American 
Disabilities Act (ADA), federal 
government; and other federal 

and s tate laws and agencies. 

Center for 
Organizational Risk 
Reduction (CORR), 

emuosha.org; Office of 
Risk Management, 
emich.edu/risk 

management. 

The same agencies responsible for selecting and managing data for external audiences also implement 
the processes of selecting and managing data that are aimed at internal audiences. In a general sense, 
information driven decision-making has become a culture at EMU.  Many internally driven processes are 
designed to be responsive to the needs of specific stakeholders in the EMU campus community – 
faculty, staff, administrators, and students – and are frequently used for campus management, planning, 
and continuous improvement. The table below provides representative examples of these internally-
driven processes of information management. 

Examples of Internally-Driven Information-Management Processes 

Type of Information Purpose of Information Responsible Unit(s) 

Nature and quality of academic 

programming (e.g., catalogs, 
academic-program review, 
student-course evaluations, 
student-learning outcome 
assessment). 

Document curricula and 

activi ties inherent in offering 
and supporting courses and 

programs; ongoing 
improvement of instruction, 
courses, and academic 

programs. 

Academic Affairs Division; Office of Academic 
Programming; Office of Institutional Effectiveness 
and Accountability (OIEA), emich.edu/ci; Provost’s 
Office; Academic Departments. 
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Unit-level financial reports (e.g., 

budget and transfers, records of 
spending, fundraising reports). 

Review and plan expenditures, 

revenue generation to support 
units’ missions. 

Bus iness and Finance Division, emich.edu/busfin; 

University Budget Office; emich.edu/training/boe. 

Facilities information (e.g., 

building/facility condition; 
maintenance needed, scheduled, 

completed; building/facility/room 
characteristics and availability). 

Preserve and improve the 
condition of the campus 

phys ical assets; maximize 
effective facility use. 

Pres ident’s Office; Office of Operations; Academic 
Affa i rs Division; Provost’s Office; Phys ical Plant, 

emich.edu/physplant/facilities_maintenance. 

Furthermore, in recent years EMU has developed and implemented a number of online portals, 
databases, and websites that have served to increase the campus community’s access to essential data 
and reporting. Examples of electronic tools for disseminating of information can be seen in the table 
below. 

Examples of Electronic Data-Distribution Resources 

Name of Resource Description of Services Provided Responsible Unit(s) 

Board of Regents (BOR). 
Governance issues; minutes from various 
committees; s taff/faculty hiring/retirements/ 

separations. 

BOR, emich.edu/regents. 

IRIM Website. 
Web portal provides access to IRIM’s repository of 

official institutional data. 

IRIM, i rim.emich.edu. 

Business and Finance. 
Provide detailed financial information to the EMU 

community. 

Bus iness and Finance Division, 

emich.edu/busfin. 

R25. 
Databases for space scheduling; automates 
classroom assignments. 

Provost’s  Office, R25.emich.edu. 

Banner. 
Foundational institutional database for s torage 
and information management. 

Division of Information Technology (IT), 
i t.emich.edu/inb. 

My.emich Web Portal. 
EMU porta l for employees and students to access 
a l l types of personal and academic information. 

Division of Information Technology (IT), 
my.emich.edu 

Business Operations 
Enterprise (BOE) 

Operational system that provides dynamic reports 
for unit-level operations 

Division of Information Technology (IT), 
emich.edu/training/boe. 

Academic Review and 
Continuous 
Improvement (ARCI) 

Website. 

Resources, executive guidance, and campus 
comments for departmental annual planning and 
academic program-review self-studies. 

Office of Institutional Effectiveness and 
Accountability (OIEA), emich.edu/ci; 
Academic Review, 

emich.edu/ci/academicreview. 

Campus-events 

information (e.g., 
recognition events, 

awareness-building 
events, enrichment 
events). 

Engage campus community and key external 

constituents (e.g., alumni, parents, donors) in 
celebrating EMU accomplishments; understanding 

internal and external challenges (e.g., student 
success, hate imagery, recruitment and retention, 
s tate fiscal condition). 

Al l  EMU Divisions, via print and electronic 

publications and mailings, 
emich.edu/univcomm/emutoday. 

Additional information is disseminated through a number of methods, such as the President’s Campus 
Forums, a series of campus-wide forums recently that enable the campus community to engage directly 
with President Martin; and through various electronic and paper-based University publications that are 
targeted toward the information needs of specific campus constituencies, such as EMU Today44, Focus 
EMU45 , and campus wide-emails and electronic alerts. 

EMU closely follows and meets reporting requirements for federal and state governmental agencies, as 
well as private accrediting bodies and other agencies; and the University makes improvements in its 
information-management processes continually.  For example, the Office of Records and Registration 
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 emich.edu/univcomm/emutoday 
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 emich.edu/focus_emu 
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will launch the third-generation degree-audit software (redLantern) in Fall 2012, and IRIM began 
providing GIS information for use in student recruitment and enrollment management in Fall 2011. 
Overall, using data and performance information for decision-making has become a culture at all levels 
during the past four years. 

7P2 (FYI) EMU has ongoing short-term and long-range planning activities at different levels. The 
Institutional Strategic Planning Council (ISPC) leads the University-level planning process, while such 
divisional planning councils as the Student Enrollment Management Council (SEM), Academic Planning 
Committee, and University Budget Council develop divisional or special plans.  These planning groups 
select data and performance information through, for example, SWOT analyses, focus group studies, 
surveys, environmental scanning, and benchmarking.  Improvement efforts are reflected through such 
processes as academic program review, area quality-improvement initiatives, and employee-
performance review.   
IRIM serves as the major hub to manage and distribute analytical data and performance information 
related to planning and improvement.  Other key units are also involved in the process.  For example, 
many operational reports available in BOE via my.emich, such as section enrollment and budget reports 
can also be dispersed to individual departments as well as the University at large.  

7P3(FYI) EMU uses collective inputs and multiple venues to determine the needs related to the 
collection, storage, and accessibility of data and performance information.  Two main offices, DoIT and 
IRIM, actively work with different units to gather input.  DoIT has three designated performance 
improvement technologists who interact with campus units to identify needs and develop applications. 
IRIM meets with all associate deans on a regular basis to capture their suggestions.  The Division of 
Business and Finance (B&F) also develops many reports.  There are potential improvement 
opportunities for B&F to work more closely with academic departments and units.  EMU’s data 
retention task force recently completed its work as an AQIP Action Project. The team worked on policies 
and rules with regard to EMU’s data storage and retention.  

7P4 (2012 REVIEW) At the organizational level, data are analyzed through several interrelated 
processes, and managed by dedicated offices and professionals across EMU’s campus. Data and 
information are shared, at the organizational level through a number of methods, including community 
forums, campus publications, and digital media sites. IRIM maintains and updates a website that 
presents EMU’s performance information and shares it with the public. IRIM has also developed EMU’s 
initial dashboard, which captures primary key-performance indicators. The Provost’s office maintains 
and updates the Academic Review and Continuous Improvement (ARCI) web portal, which supports the 
analysis and dissemination of data related to the Academic (Program) Review process. Furthermore, the 
DSAEM, the Board of Regents, and the Division of Business and Finance all maintain their own web-
based information-distribution sites. The offices of both the President and the Provost regularly 
distribute updates via e-mail and mailed publications to share analyzed information with the public.  

The office of Institutional Research and Information Management (IRIM), in its capacity as the official 
reporting unit for EMU, constantly engages in extensive and intensive analyses in areas including 
enrollment, retention, degree completion, program sustainability, instruction, and the satisfaction and 
engagement levels of students, faculty, and staff. IRIM uses various methods to analyze data drawn 
from both EMU’s information system and a variety of surveys. Analyzed information is disseminated 
through various venues to government and other external agencies, and shared broadly with all 
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stakeholders via IRIM’s website46. IRIM is also responsible for providing hundreds of ad-hoc analytical 
reports each year for internal and external users.  

 For the past several years, IRIM has invested time and resources, and made great progress, in sharing 
EMU’s information in a user-friendly way. The design of many reports is based on a data-mart and 
dashboard concept in which users can easily identify specific information they need. Two typical 
examples of the aforementioned approach can be found at the Quick Facts site47 and EMU’s Dashboard 
page48. The Quick Facts area is broadly used by college deans and department heads to easily obtain 
analyzed data and trends. The dashboard provides a concise design on the homepage that  presents an 
overview, while users can also drill down to more detailed levels and obtain benchmarking information.  

 IRIM staff constantly analyzes and shares information from peer institutions. In addition to the present 
peer comparisons on the website, IRIM regularly conducts peer analyses. A typical example is 
benchmarking EMU’s retention rate among Michigan public universities (see table below). 
Benchmarking information is shared broadly among the Board of Regents, senior administrators, faculty 
members, and other key stakeholders. Using benchmarking information in decision-making, planning, 
and contract-negotiation processes has become an accepted practice at EMU. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Office of the Provost is responsible for the supervision and implementation of Academic (Program) 
Review – a cyclical self-study process that monitors and ensures the integrity and quality of EMU’s 
academic programs. Academic Review integrates assessment of student learning, along with specialized 
accreditation where it exists, into an iterative process to capture program-level assessments and make 
improvements from the micro/course-level to the macro/college-level. The narrative reports are 
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47
 http://irim.emich.edu/quick_facts.php 

48
 http://irim.emich.edu/dashboard 

Freshmen-to-Sophomore Retention Rate in Michigan Public Universities  
(Based on First-Time, Full-Time Freshmen Cohort) 
School Fal l 2008 Fa l l 2009 

University of Michigan - Ann Arbor 96% 96% 

Michigan State University 91% 91% 

Grand Valley State University 83% 84% 

University of Michigan - Dearborn 78% 83% 

Michigan Technological University 83% 81% 

Central Michigan University 76% 80% 

Wayne State University 76% 77% 

Eastern Michigan University 72% 77% 

Western Michigan University 72% 76% 

Oakland University 74% 73% 
University of Michigan - Flint 72% 72% 

Northern Michigan University 73% 71% 

Ferris State University 68% 70% 

Saginaw Valley State University 71% 68% 

Lake Superior State University 69% 68% 
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captured in an online template that serves as a reference, workspace, and repository of information 
about department or school academic programs at the graduate and undergraduate levels.  

Faculty program coordinators, department heads, and school directors use such data as enrollment, 
graduation, cost and similar information provided by IRIM to confirm trends and prepare for shifts in 
student interest or capacity to deliver programs. When combined with information gathered by 
professional associations, advisory boards, other institutions, and industry, faculty members are able to 
strengthen programs to ensure relevance and distinction of the degrees for our students. For example, 
the M.S. program in Historic Preservation noted during their Academic-Review process new standards 
requiring specific faculty-student ratios after the successful completion of National Council for 
Preservation Education accreditation in 2009.  Data showed increasing interest in the program as well as 
success in matriculating and placing graduates. As a result, the dean for the College of Arts and Sciences 
approved the search for an additional faculty member for the department.  

With the support from IRIM, the majority of the data-gathering and documentation processes have 
been automated electronically. All documents within the cycle are available online through website. 
Brief summaries of activities and findings are reported in the Academic Affairs newsletter.  

The University Budget Council (UBC) has two major responsibilities. It assists in developing a balanced 
budget based on careful analysis of program, enrollment, market, compensation, and other relevant 
trends that are consistent with long-range financial projections, and provide channels for adequate 
communication about budgetary issues and procedures within the University community. UBC’s 
membership includes representatives of divisions, colleges, and various stakeholder groups who 
constantly analyze EMU’s financial health, gathering input from different parts of the University, and 
sharing budget financial information with the campus community.  

Understanding interrelationships, dynamics, and dependencies among the various University units is 
critical to the successful development of the University budget and management of the University’s 
resources. The analytical work and information sharing by the UBC provides for improved planning and 
managing of limited resources, greater transparency in the budgeting process, and heightened 
ownership for decisions made by the administration and the Board of Regents.   

The Division of Student Affairs and Enrollment Management (DSAEM) is working on an assessment 
platform designed to gather, connect, and translate data into information that can be used to enhance 
the student experience. The DSAEM uses StudentVoice®, an external vender, to administer student 
surveys, collect and analyze data, and present findings in an accessible format for all divisional staff, and 
other University constituencies. The analyses are shared in a variety of ways, such as PowerPoint 
presentations in division staff meetings, the DSAEM newsletter, the DSAEM web site, and Assessment 
Council reports. The Division conducts an annual climate survey that provides valuable information 
regarding the effectiveness of planning and management practices. The aggregated data are shared with 
every department director and with their staffs in department meetings. Themes and trends are 
identified and used to support divisional strategic planning. 

The DSAEM has established an Assessment Council charged with maximizing assessment efforts and 
monitoring the assessment agenda within the DSAEM. The Council ensures that: 

 A structure is in place to produce a common data-reporting system, 

 All departments have assessment plans, 

 Plans are implemented, 
 Results are reported, and 

 Results are applied to continuous-improvement efforts. 
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The Council has recently designed a DSAEM assessment page so all staff can keep up-to-date with 
progress in developing the SAEM assessment plan, including the reporting of results from divisional 
assessments administered. Additionally, the DSAEM has created two documents to assist in gathering, 
analyzing, and sharing data and information collected across the Division. The first is the Assessment 
Project Report Form, which is designed to identify the proposed assessment project, method of 
gathering information, assessment type, and anticipated outcomes. The second document is the Post-
Assessment Report Form, which is designed to identify key data and learning outcomes from 
department or division projects, how the data will be utilized, and to whom and how the information 
will be shared. 

At the college level, college administrative offices consult data from IRIM, and from the student and 
financial-information systems to make decisions about the allocation of college resources.  College-level 
allocations and reallocations are based on incentive models that are agreed upon by deans and their 
respective department-level administrators. To support this process, college deans’ offices regularly 
deliver data to department heads to help them understand whether they are achieving goals regarding 
the announced incentive metrics.  

For example, as the largest college at EMU, the College of Arts and Sciences distributes monthly 
spending reports and weekly enrollment reports to department heads. The spending reports are simple 
summaries to help department heads gauge whether they are on track and will not exhaust their 
spending budgets before the end of the fiscal year. The weekly enrollment reports show year-to-year 
changes during each semester’s registration cycle. The college also distributes weekly summaries of all 
General Education offerings with predictions of first-day-of-class section-fill rates for each course, and 
for the aggregated course offerings for each of the eight required General Education categories. 

Across EMU’s departments, enrollment data from previous terms are consulted in determining the 
numbers and scheduling for course sections in planning course schedules. As a term is approaching, 
department heads use data on the number of students registered in various sections to make informed 
decisions about whether to add or cancel sections. In the long term, enrollment data help indicate 
student levels of interest in fields of study, and guide faculty and administrators as they plan new 
courses and programs, and make decisions about hiring faculty. Departmental productivity data on, for 
example, average enrollment per section, are used to assign adjunct instructors to programs. These 
data, as well as data on student interests, are consulted in decisions about additional faculty and 
lecturer positions. 

Student ratings of faculty are used in evaluating faculty for tenure, promotion, and regular professional 
review. If improvement is called for, students’ comments and ratings on end-of-course evaluations 
suggest areas in which a faculty member can become more effective.  

Financial data are important in academic decisions about program and facility development.  They help 
in monitoring resources available for equipment and software purchases, travel, lab development, 
programs that engage departments with external constituencies, and many other decisions critical to 
the academic enterprise.          

Student-grade records are used in decisions about student awards. They also are employed in the 
advising process for students, supporting suggestions about future courses, waiving of prerequisites, 
and similar matters. 

7P5 (FYI) The needs and priorities for gathering comparative data and information are driven by specific 
institutional processes and purposes.  Some of these key processes include institutional planning, union -
contract negotiation, fundraising, financial ratings, and federal and state compliance requirements.  
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Peer institutions within the higher-education community are selected based on such commonly used 
criteria as size, Carnegie classification, and geographic region.   

EMU is a member of various higher-education benchmarking consortia.  Several groups based on our 
institutional affiliation, such as the Michigan Public Universities (regional and/or master’s) and the Mid -
American Conference (MAC) institutions, are adopted for benchmarking activities.  The Division of 
Student Affairs and Enrollment Management participates in the NASPA Assessment and Knowledge 
Consortium studies in areas of residence life, orientation, fraternity and sorority life, and recreation and 
wellness.  In addition, several departments have joined with other leading higher education associations 
and organizations to utilize national benchmarking surveys in the areas of financial aid, dining services, 
college health, and more. Programs with licensure requirements consistently benchmark against other 
institutions to evaluate their quality.  For certain areas, such as business and facilities, benchmarking 
measures go beyond the higher-education community. 

7P6 (FYI) For the past several years, the central goals for EMU have included stabilizing the Institution, 
increasing enrollment, improving student retention and graduation, and maintaining affordable tuition.  
Departments and units at various levels are focused on analyzing information that supports achieving 
the aforementioned goals.  Analyzed information is shared through a variety of venues, such as 
websites, newsletters, and weekly updates to the BOR.    

In 2011, the President reactivated the Institutional Strategic Planning Council (ISPC). The council has 
been meeting and developing EMU’s strategic plan for the next 5-7 years.  At the same time, colleges 
and support divisions are working on area long-range plans.  It is expected that with EMU’s new 
strategic plan in place next year, a stronger alignment of data and information analysis between area 
units and the overall institution will be formed. 

7P7 (FYI) Individual units hold ongoing training for staff members responsible for entering data into the 
information system.  As the steward of EMU’s main information system, DoIT has developed a 
systematic approach that includes comprehensive policies and procedures to ensure the reliability and 
security of the Banner system and commercially supported application software.  All enterprise 
applications are backed up nightly with production database copies maintained off -site.  All requests for 
system access are evaluated by a Functional Security Team, which retains ownership and control of the 
data.  EMU recently formed a Personal Identifiable Information Group (PII) that is focusing on 
implementing higher security measures and may involve training across the campus in the future.   

IRIM is the steward of EMU’s data warehouse, an information repository that stores static and clean 
data. The data warehouse allows IRIM to produce consistent reports for users.  Building more summary 
tables into the data warehouse allows faster turnaround when generating reports and higher security.  

Results (R) 

7R1 (2012 REVIEW) EMU has many major knowledge- and information-management systems. Listed 
below are a few major examples of Institutional systems for information and knowledge management at 
EMU (Table 1). 

Table 1. Examples of Major Systems for Information and Knowledge Management 
System Name Owner Function of the System 

 Banner IT Overa l l Institutional-information system. 

 Data Warehouse IRIM Captures snapshot data for reporting and analysis purposes. 

 Program Review (electronic) Provost Data  portal for academic-program review. 

 R25 Provost Data  system for classroom scheduling. 
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 Online Catalog System Provost Electronic undergraduate and graduate University catalogs. 

 Employee/Student Self- Service IT/HR EMU centra l portal for employee and student services. 

 Grades First Student Success An early diagnostics system for at–risk students. 

 E-College Course Management  EPEO  Provide students and faculty with materials for online and Internet-
enhanced courses. 

 eSuccess HR Employee self-paced online courses for professional-development 
purposes. 

 SuccessFactors HR Employee performance-review system. 

 Mr. Green Wrench Phys ical Plant Track and keep records for all requests related to facilities. 

A variety of methods and venues are applied to measure and analyze the performance and effectiveness 
of those systems for information and knowledge management regularly.  For example, IRIM formed a 
liaison group among all academic associate deans. The group meets regularly to evaluate the utility, 
accuracy, and presentation of various IRIM reports, make suggestions for improving ex isting reports, and 
discuss ideas for developing new reports.  Table 2 presents examples of these measures and analyses. 

Table 2. Examples of Measures and Analyses of Effectiveness and Performance in Different Areas 
Dimensions Examples of Measures Venues for Analysis 

Reliability, Accuracy, & 
Validity 

Users’ reactions. 
Publ ished data-standards manual. 

Pol icies and procedures for data entry and data retention. 

IRIM-Associate Deans Team. 
Data  Standards Committee. 
DoIT Steering Committee. 
DoIT Leadership Team. 

Accessibility and 
Availability 

Wi-Fi coverage on campus. 

IRIM reports published on websites. 
IRIM statistics on ad-hoc report requests. 

IT help-desk statistics. 
BOE report usage. 
EagleMail statistics (including SPAM/Virus blocking). 
System/Server uptime. 
DoIT computer lab usage. 

IRIM-Associate Deans Team. 

DoIT Steering Committee. 
DoIT Leadership Team. 
Student-Success Council. 
Student Enrollment Council 

Security and 
Confidentiality 

Virus , spam, and firewall protections. 
Password protection and requirements on refreshing password 

on a  regular schedule. 
Data  encryption. 

Audit Banner-account access privileges. 

DoIT Steering Committee. 
DoIT Leadership Team. 

Banner Functional 
Administrators. 

DoIT Security Team. 

EMU’s commitment to continuous improvement is supported by its ongoing gathering and analyzing an 
array of measures of performance and effectiveness. Some of the key measures of performance and 
effectiveness are demonstrated on EMU’s dashboard (irim.emich.edu/dashboard.  See Figure 1 for a 
section of EMU’s dashboard below). 
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Figure 1. An excerpt from EMU’s dashboard

 

 
Not necessarily all-inclusive, the dashboard captures the most important Key Performance Indicators 
(KPIs) of institutional performance and effectiveness. The design allows users to not only understand the 
Institution’s health at a glance, but also give them the ability to explore more detailed information 
(second to the last column) and view benchmarking information as well (under last column).  

In this section, we present measures of the performance and effectiveness for information and 
knowledge management that we collect and analyze regularly. We will discuss those measures relative 
to several key themes, including Student Success, Instructional Effectiveness, Student Services, Finance, 
Facilities and Operations (including DoIT), and Other Areas 

Student Success 
Putting students first is reflected EMU’s institutional motto—Education First. Performance and 
effectiveness measures related to student success are collected and analyzed regularly. Some typical 
measures include overall enrollment growth and such student outcomes as retention and graduation 
rates. Indirect measures are used to measure student satisfaction and engagement. Table 3 lists the 
major categories of performance and effectiveness measures we gather and analyze regularly. 

Table 3. Examples of Key Performance and Effectiveness Measures in Student Success 

Key Areas of Performance and Effectiveness Key Areas of Performance and Effectiveness 

Student Learning Outcome Assessment. Overa l l enrollment growth. 

Grade distribution analysis. Enrol lment: UG and GR. 

Student advising and tutoring analysis. Credit-hour generation. 

Student employment. Degrees awarded. 

Financial aid awarded. Admittance yield rate. 

Academic-probation rates. Admission cri teria. 

FTIAC enrollment. Student engagement. 

FTIAC graduation rates. Student satisfaction. 

FTIAC retention rate. Alumni satisfaction. 
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Some performance measures are analyzed at a very detailed level and include the use of benchmarking 
methods. For example, IRIM even developed a survey dashboard that allows users at the college l evel to 
work with NSSE results49. Student-retention and degree-completion data are collected and analyzed 
regularly and shared via IRIM’s website50. 

Instructional Effectiveness 
Improving instructional effectiveness is a priority at EMU. In addition to embedding certain measures of 
instructional effectiveness in the ongoing Academic Review and Student Course Evaluation processes, a 
variety of information is gathered and analyzed throughout the University. Table 4 presents several key 
areas of instructional-effectiveness measures gathered and analyzed. 

Table 4. Performance/Effectiveness Measures Related to Instructional Effectiveness 

Performance/Effectiveness Measures Responsible Office/Unit 

Faculty Development Center usage. Provost’s Office 

Numbers of research grants and patents Office of Research Development 

Student course evaluations. Provost’s Office 

Faculty turnover. Academic HR 

Per student credit hour cost. IRIM 

Average teaching load. IRIM 

Average class size. IRIM 

Faculty sabbaticals and awards. Provost’s Office 

Numbers of tenured/tenure-track faculty. IRIM 

Numbers of new-hire tenure-track faculty. Academic HR 

IRIM analyzes and publishes a department profile annually51, which presents comprehensive 
information about instructional performance and effectiveness at the department, college, and 
University levels. The report has become a commonly used first reference for department heads and 
college deans when gauging the performance and effectiveness in their individual areas. 

Student Services 
EMU has implemented systematic-assessment measures in the Division of Student Affairs and 
Enrollment Management to enhance services to students.  The Division has an Assessment Council and a 
designated person coordinates assessment activities for the division.  StudentVoice is used to allow 
students to express their opinions.  Each office within the division has assessment objectives, and a 
formalized assessment-training program was accomplished.  At the divisional level, performance 
evaluations and assessment strategic planning are linked to provide additional analysis.  

Finance 
Financial performance and efficiency are critical to the sustainability of any organization. At EMU, data 
regarding financial performance and efficiency are regularly gathered and analyzed. The  Finance 

                                                                 

49
 http://irim.emich.edu/dashboard/bmkNSSE.php 

50
 http://irim.emich.edu/data_student_outcome.php 

51
 http://irim.emich.edu/data_dept_profile.php 
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Division’s website presents an overview of a variety of financial -performance and effectiveness 
information the Division collects and analyzes regularly52. These measures include: 

Table 5. Major Financial-Performance Indicators 

Indicators 

Cash-reserve levels and primary-reserve ratio. 

Various budget trends. 

Tota l  amount of account receivables. 

Bond-rating ratios for Moody's and S&P. 

Financial ratios for Higher Learning Commission. 

Revenue from tuition and fees. 

Tui tion rate: Undergraduate in-state/out-of-state; Graduate in-state/out-of-state. 

Debt versus revenue levels. 

Return on net assets (measures growth of wealth). 

Net operating ratio (measures surplus or deficit). 

Composite financial index (overall strength of Institution; 3.0 i s healthy)  

Facilities and Operations (Including DoIT) 
EMU’s facility division continually strives to collect data that are related to efficient use of space and 
other resources. An example can be found on Physical Plant’s  website53. 

EMU’s Division of Information Technology (DoIT) internally tracks a number of performance indicators.  
These messages include: 

Table 6. DoIT Performance Indicators 

Indicators 

IT Help Desk contacts. 

Number of students who use an IT computer lab. 

Number of pages printed in IT computer labs. 

System/Server uptime. 

Other Areas 
EMU is committed to establishing both internal and external partnerships and collaborations to support 
the core mission of the University. Some key-performance measures include the number of articulation 
agreements with area community colleges, and the growth in gifts and donations.  

EMU promotes a culture of diversity. The University has a diverse student and employee population 
(please refer to the Quick Facts link on the IRIM website54. Nevertheless, EMU makes relentless efforts 

                                                                 

52
 http://www.emich.edu/busfin/  

53
 http://www.emich.edu/physplant/energyconservation.html  

54
 http://irim.emich.edu/quick_facts.php 

http://www.emich.edu/busfin/
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to cultivate the culture of diversity. The first Diversity Summit was held in January 2011. Performance 
data related to diversity are collected and shared by the Office of Diversity and Affirmative Action55. 

Led by the staff in Human Resources, all staff employees at EMU are required to go through an annual 
employee performance review process. The review is based on a well-structured protocol that reflects 
measures for current performance and future goals. 

7R2 (FYI) The general effectiveness of the University is indicated by enrollment growth, stability of the 
University, efforts in supporting student success, affordability through low tuition increases and 
financial-aid growth, upholding quality, responding to change, and continually collecting the correct 
data. EMU has maintained its Institutional accreditation with HLC since 1915, as well as many program-
based accreditations.  Such various avenues as BOE, the IRIM website, and other financial reports 
illustrate the ways that the University is accomplishing its mission and goals.  Although the balanced-
scorecard was not adopted, the University implemented an Institutional dashboard along with other 
major reports (e.g., Institutional data book) to measure and monitor performance and effectiveness.  

7R3 (FYI) As described in 7P5, EMU uses a variety of methods and peer groups to benchmark.   Most 
frequently, EMU compares its results with other peer institutions in several major areas, including: 1) 
student success (retention and graduation), 2) student satisfaction and engagement by using CIRP and 
NSSE data, 3) employee compensation and benefits, information that is critical when negotiating union 
contracts, and 4) financial health. One financial concern is our relatively low cash reserves in comparison 
with other Michigan public universities. 

Improvement (I)  

7I1 (2012 REVIEW) The last review of EMU’s AQIP systems portfolio took place in 2008.   Since then, 
EMU has made significant progress in measuring effectiveness. These improvements are related to 
collecting, analyzing, distributing, and using data, information, and knowledge to manage and drive 
performance improvement.  The following examples have made an Institution-wide impact in measuring 
and improving effectiveness. 

EMU Overall and Academic Affairs 
EMU designed and released its Institutional dashboard56 in late 2010. The dashboard covers such major 
areas of Institutional performance as student success, faculty support, diversity, and partnerships. The 
design of the dashboard has provided a succinct overview of key indicators along with the capacity for 
drilling down to more detailed information and benchmarking data. Most recently, IRIM has begun to 
expand the dashboard to include information from major student surveys (e.g., NSSE, CIRP).  

IRIM has designed and implemented a comprehensive academic decision-support tool57 that is geared 
toward helping college deans and department heads make timely and proper decisions. The tool 
provides user-controlled analytical information on program efficiency and productivity, academic 
outcomes and faculty support, and budget. 

EMU has taken significant steps to identify and implement benchmarking measures.  For example, 

 The design of EMU’s dashboard provides benchmarking capacity under a variety of areas.  

 In 2009, EMU hired Hanover, a national consultant for higher education benchmarking.  
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 http://www.emich.edu/diversity/aaar.php 

56
 irim.emich.edu/dashboard 

57
 irim.emich.edu/adst 
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 The University is a member of the Oklahoma Study (Center for Institutional Data Exchange and 
Analysis), which provides systematic and comprehensive benchmarking data on student 
retention and graduation. 

 IRIM regularly uses IPEDS and HEIDI (Michigan State Reporting System) to generate 
benchmarking information as well. 

In 2010, the Academic Affairs division implemented the Acalog® course- and program- 
development/management system.  The system helps improve the consistency and level of 
standardization of catalogues through regular updates.  

In 2009, EMU purchased the R25® classroom-scheduler and management system that allows the 
Institution to monitor and improve the efficiency of classroom use.  

Student Affairs and Enrollment Management 
Since 2008, the Division of Student Affairs and Enrollment Management has: 

 Implemented systematic assessment measures to enhance services used by students; 

 Created an Assessment Council and designated a central person to coordinate assessment 
activities. Each office in the Division has established assessment objectives; 

 Regularly gathered and analyzed students’ reactions and suggestions via StudentVoice®; 
 Formalized an assessment-training program; and 

 Linked performance evaluations and strategic planning together to provide additional analysis.  

The Division publishes a new comprehensive University-wide calendar system from Campus Life. 
The Division uses technology-assisted methods for recruitment and admissions processes. These 
methods have improved recruitment and admissions. 

Human Resources 
In 2011, EMU moved its paper-based annual employment-performance review to an online system 
called SuccessFactors®.  The switch significantly improved data gathering.  

Business and Finance 
Since 2008, the Division of Business and Finance has implemented several key projects to monitor and 
improve effectiveness and efficiency of operations.  Some examples are: 

 Online requisitions; 

 Online payroll; and 
 Online review and approval of P-card (departmental charge cards) transactions. 

Additionally, the Division holds regular budget summits and forums to broadly share information 
through various venues.  Analyzed financial data are presented during these campus-wide forums; the 
forums have been well-received, especially during the severe budget reduction the University 
experienced in 2011. The Division also overhauled its chart-of-accounts structure.  The new chart of 
accounts has been in place since July 1, 2011, providing the capacity to allocate, monitor, and analyze 
financial data more effectively. 
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DoIT and Physical Plant 
DoIT implemented the Business Object Enterprise (BOE) Reporting System that presents information 
needed for daily operations at varied levels. 

EMU’s employee and student self-service function (my.emich.edu) provides a comprehensive portal for 
employees and students to access and update their personal information more efficiently and 
accurately. 

Staff in Physical Plant regularly gather and analyze data to improve the efficiency of energy and facility 
use.  The Division generates many reports, including monthly building-energy58. Other reports and 
tracking metrics are used for energy, utility costs, and recycling.  

As an Institution that has made a long-term commitment to continuous improvement, EMU has 
implemented comprehensive measures of performance outcomes and effectiveness in every key 
area.  Below is a simple diagram that shows the major areas of systematic and comprehensive measures 
that EMU has implemented and how the University uses the information to improve effectiveness.  

Opportunities for Improvement 
Certainly, the journey of measuring effectiveness never ends. With many comprehensive processes and 
measures in place, EMU needs to make greater efforts to improve its systematic approach to measuring 
effectiveness. Some of the opportunities for improvement include: 

 Streamlining academic-review processes, including redesigning and simplifying pertinent data 
reports; 

 Ensuring the compatibility and communication between all secondary-information systems and 
the main Banner system; 
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 Incorporating comprehensive- and systematic-outcome measures every time a major project is 
implemented; 

 Developing a task-specific data mart that allows more user-interactive and instant reporting; 
 Continuing to improve and expand capacity for benchmarking; and 

 Using technology to its fullest extent to achieve efficiencies and University goals and objectives.  

7I2 (FYI) At EMU, applying data and information in planning and decision-making has become a 
campus-wide culture at different levels and allows for greater utilization of data.  All major 
committees/councils, along with key offices, are working together to create a better infrastructure, 
select specific processes to improve, and set goals.   
For example, gathering broad input and using data set the foundation for the University when creating 
its new strategic plan.  The current strategic planning cycle included surveys distributed to all internal 
and external stakeholders. The survey received more than 2,300 responses that will help shape the 
future of EMU in the next 5-7 years.  

Shared governance is also a part of the campus culture that helps select processes to improve and to set 
targets in measuring effectiveness. EMU has strong faculty governance and engaged involvement on 
numerous committees/councils, and very active student-government participation.  

Category Eight 

Processes (P) 

8P1 (2012 REVIEW) There is a great deal of variation as to planning processes among the University’s  
various administrative divisions and units, as well as its academic departments, schools, and colleges.  

The Division of Academic Affairs is currently beginning preparations to develop and eventually 
implement a University-wide academic plan. The plan will be developed by a 15-person committee, 
consisting of eight faculty members and seven administrators, who will form specialized working groups 
to ensure that the plan developed aligns with EMU’s values and long-term goals. 

The College of Technology has attempted a comprehensive planning process on several occasions, most 
recently in November 2008. Discussions are currently underway to revitalize efforts and drive toward 
implementation. The College of Arts and Sciences formed a Strategic Planning Committee, which is 
currently developing a 3-5 year strategic plan. The Committee will have a plan ready by the beginning of 
2013.  The Graduate School typically holds a Strategic Planning Retreat each August, at which they 
discuss goals and future plans, as well as outcomes and results from the previous academic year. 
Documents produced at the retreat are shared with relevant stakeholders and discussed in September 
and October. The development and implementation of a more comprehensive planning process has 
been put on hold until a permanent dean is in place. 

The Division of Student Affairs and Enrollment Management currently employs a cyclical Strategic 
Planning Process, consisting of an overarching mission and five-year goals, supported by one-year 
objectives with corresponding action strategies. The Division of Information Technology adopted a 
similar process in November 2010. The Division of Business and Finance operates on a six -month 
planning cycle. Business and Finance holds a Strategic Planning Retreat at the end of each six-month 
cycle, during which progress from the previous cycle is analyzed, and goals and implementation plans 
are discussed for the next cycle. The Division has reported that this model has resulted in great 
improvements to morale and overall team cohesiveness. The Department of Human Resources also 
conducts planning retreats throughout the year to formulate action plans and review the progress of 
ongoing projects. Additionally, the Department provides planning services and resources to several u nits 
across campus.  



Category Eight- Processes (P) 87 

8P2 (2012 REVIEW) The University’s administrative and academic divisions and departments handle 
the selection and implementation of short- and long-term strategies.  

Several administrative divisions, and academic schools and colleges, have formed guidance committees 
to select short and long-term strategies. For example, the Division of Information Technology is served 
by the IT Steering Committee, which is composed of faculty and staff representatives whose 
contributions ensure that the IT strategic plan aligns with the goals of campus users. The College of Arts 
and Sciences uses its Strategic Planning Committee to select short and long-term strategies. The 
committee includes representatives of College stakeholder categories: faculty, le cturers, adjuncts, PT 
and CS staff, students, and alumni.   

Both the Division of Budget and Finance and the Graduate School conduct regular strategic-planning 
retreats, in which managers and other constituents select and plan strategies for the coming seme sters. 
The Division of Student Affairs and Enrollment Management (DSAEM) delegates responsibility to its 
component departments for selecting strategies that support divisional goals, as well as departmental 
objectives and action strategies. 

Overall, this item constitutes an opportunity for Eastern Michigan University; steps towards 
improvement are underway.  In March 2011, President Martin re-established the Institutional Strategic 
Planning Council (ISPC). As the Council nears the end of the current strategic-planning cycle, a 
comprehensive strategic planning process will be implemented, leading greater cohesion among 
planning in the University’s various units. 

8P3 (FYI) Macro and micro plans based on EMU’s Institutional values and goals are a framework for 
developing key-action plans.  Divisional and unit work plans are developed within that framework, and 
divisional leaders prepare performance reports describing the extent to which plans were fulfilled.   

The Balanced Scorecard Implementation AQIP Action Project team identified macro measures in the 
area of finance to be used and communicated to students, faculty, staff, administrators, and key -
stakeholder groups.  The Action Strategies identified in the “Planning for Success” document served as a 
basis for action plans defined by the performance targets and responsible bodies specified in that 
document.   

Based on a 2010 review of campus plans published within the past decade, initiatives that emerged 
repeatedly but were not fully addressed became targets for action plans.  

8P4 (2012 REVIEW) The degree of coordination of planning processes varies among Eastern’s divisions 
and units. 
Within the Division of Academic Affairs, each program and department submits annual plans aligned 
with the HLC five criteria for accreditation. These plans are aggregated and reviewed, and are the basis 
for college and divisional plans.   The Division formed its Blue-Ribbon Planning Commission in 2010; that 
Commission familiarizes itself with campus-wide planning efforts, and aligns funding with future plans. 

The Division of Student Affairs and Enrollment Management (DSAEM) focus broadly on the University’s 
needs through regular studies of strategic strengths, opportunities, and goals. Individual departments 
within DSAEM are responsible for developing action strategies that support the Division’s broader goals 
and objectives, along with their own plan with goals, objectives, and action strategies focused just on 
their unit.  The Division engages with various Institutional entities to ensure alignment with key 
University initiatives.  Engagement takes the forms of individual Division members’ attendance and 
participation in such EMU leadership bodies as President Martin’s Cabinet, the Executive Council, the 
Strategic Enrollment Management Council, and the Faculty Senate. 
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8P5 (FYI) Measures and performance targets were developed through discussion among  members of 
the Board of Regents, President Martin’s Cabinet, and the Executive Council members. These targets 
appear in the 2008-2010 “Planning for Success” document.  Current measures and targets are being 
identified through ISPC’s current work.   

8P6 (FYI) Discussions within President Martin’s leadership team result in recommendations to the 
President regarding strategy and action plan prioritization, and thus resource allocations.  The University 
Budget Council provides comments and makes recommendations regarding a budget consistent with 
strategies and action plans.  The President recommends a budget proposal to the Board of Regents.  The 
Board of Regents approves and adopts a budget. 

 

8P7 (FYI) On an ongoing basis, EMU leadership develops alternative scenarios based on projections 
regarding overall enrollments, the enrollment mix, tuition levels, and levels of state funding.  These 
scenarios are the basis for discussions among the campus leadership, faculty, and staff about how best 
to address the operational risks of the various scenarios.  Typically, EMU planning has proceeded based 
on relatively conservative projections regarding enrollments and state funding. 

EMU has campus-crisis-response and -communication plans in the event of serious health or security 
threats.  In addition, the Provost’s office is developing a plan for upcoming negotiations with the AAUP  
faculty union. 

8P8 (FYI) All divisions design and implement professional-development programs in response to 
changes in institutional strategies and action plans (see Category 4). For example, the Division of 
Academic Affairs implemented an administrative-intern program for faculty members in the winter 2009 
term.   

In Spring 2008, EMU hired a Director of Training and Professional Development.  Almost immediately, 
this individual implemented a rich menu of training opportunities focused on problem solving, plan ning, 
supervision, and leadership.  The Training and Professional Development website describes these 
activities in detail.  Most of these opportunities are open to all members of the campus community.  In 
addition, the Director of Training and Professional Development works with other campus groups upon 
request to provide training related to unit-plan development and implementation. 

Results (R)  

8R1 (2012 REVIEW) The Office of Institutional Research and Information Management (IRIM) is the 
source of comprehensive information about the University. IRIM initiates and conducts studies and 
analyses in support of strategic planning and continuous improvement, budgeting, academic-program 
review, enrollment management, and the like. 

Institutional data used to determine the effectiveness of our planning processes range from the annual 
administration of the CIRP Freshman Survey and National Survey of Student Engagement (NSSE) to 
retention and graduation rates, numbers of degrees awarded, faculty and class sizes, enrol lment 
management (student headcount, credit hours), cost of attending, and indicators of student life. While 
these measures have the potential to directly affect the University’s planning processes, the Institution 
has not yet formally defined the key performance indicators to be used with the University’s strategic-
planning process.  As the ISPC strategic-planning process is drafted, effectiveness measures for the 
planning processes will be imbedded, and regularly monitored and analyzed.  

At the divisional and unit levels, a range of measures assess effectiveness of planning.  In the Academic 
Affairs Division, it is premature to specify the metrics to assess the Division’s planning process while the 
Blue Ribbon Planning Commission is developing the Division’s  plan, but this Commission is charged with 

http://emichportfolio2.project.mnscu.edu/vertical/Sites/%7BCF2F253B-7E70-47CD-A0D0-4ADEE18BB19B%7D/uploads/%7B3000A1E3-E20D-4697-8ECE-B349303FA346%7D.PDF
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developing an assessment plan. The Division of Student Affairs and Enrollment Management has several 
measures to evaluate planning, including a SWOT analysis, an annual climate survey, benchmarking 
surveys (orientation, residence life, Greek Affairs, civic engagement), customer satisfaction measures, 
need assessments, student-learning outcome evaluations, use data, and enrollment attraction and 
conversion assessments, all of which are linked to the Division’s strategic plan. 

8R2 (FYI) Unit plans have, overall, resulted in acceptable levels of goal attainment: 
 In 2007, EMU implemented Timely Warning policies, enhanced practices for the daily crime -

summary log, and a 16-point safety and security plan.  These steps reflect the DPS’s and campus 
goals for compliance with Clery Act provisions.  Between 2008 and 2009, campus crime 
decreased in 12 of the 13 categories tracked under Clery Act provisions; this trend was 
maintained in nearly all categories through 201. 

 For the most recent fiscal year, actual expenditures were within 1% of the budget; similarly, 
actual revenues were within 1% of projected revenues. 

 After a multi-year enrollment decline (that did not conform to projections), EMU saw an 
enrollment increase of 4.26% in Fall 2009.  (Enrollment had been projected to remain at Fall 
2008 levels.  In this case, we were happy to have missed the target.)  Enrollments have 
remained at approximately the 2009 level since that time.   

 NSSE data reveal that EMU seniors reported higher levels of all five indicators of effective 
education (level of academic challenge, active and collaborative learning, student-faculty 
interaction, enriching educational experiences, and supportive campus environment) in 2008 as 
compared to 2006.  NSSE responses remained approximately at the 2008 level in subsequent 
years.   

 During the past four years, EMU has developed, implemented, and refined an Integrated 
Program Review process that uses the HLC Criteria for Accreditation as a framework.  In Spring 
2009, the Division of Academic Affairs lead all academic programs to specify student-learning 
outcomes and integrate these specifications into the program-review process. 

 Between FY08 and FY09, the dollar value of grant and contract proposals increased by 
$33,381,079 (or 94%); the dollar value of grant and contract awards increased by $2,566,723 (or 
24%) during the same period, although the numbers of proposals and awards decreased over 
that time period.  The dollar value of awards fluctuated since that time, reaching a high point in 
2009-2010; however, the success-rate for grant and contract proposals has remained constant 
over the past four years.   

8R3 (FYI) Performance targets appear in the 2008-2010 "Planning for Success" document.  Updated 
targets will be part of the ISPC planning document, currently under development.  

8R4 (2012 REVIEW) Currently, there is no mechanism for comparing with other institutions regarding 
processes of strategic planning and continuous improvement. At the same time, Eastern does use IPEDS 
(Integrated Postsecondary Educational Data System) to influence decision-making using peer data. 
Statewide data from other Michigan public universities are compared to EMU for enrollment, retention, 
graduation, and financial-performance planning. 

Individual departments and divisions use a variety of peer and aspirational institutions depending on the 
strategy being developed or reviewed; determining a single group of peer institutions for the entire 
University is a challenge. In the planning, program-review, and accreditation processes, academic 
colleges and programs select appropriate peer institutions and collect benchmark data from those 
institutions. 
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In addition to using peer institutions as benchmarks, the University also uses best practi ces and 
professional-organization standards.  The Division of Student Affairs and Enrollment Management 
regularly assesses its programs and services to refine its strategic plan and action strategies. The Division 
will conduct national benchmarking assessments through such specific national higher education 
organizations as the National Orientation Directors Association, American College Health Association, 
and National Association of College and University Food Services. 

This past year, benchmarking surveys were administered for Dining Services, Orientation Programs, 
Residence Life, University Health Services, Greek Life, and Civic Engagement. The data are currently 
being analyzed and compared with peer institutions. The results will be used to improve programs and 
services in these departments. 

8R5 (FYI) We measure our planning processes through attainment of milestones, expansion, and plan 
implementation.  For example, the AQIP Academic Advising Action Project was expanded to a standing 
student-retention team.  Other Action Projects (e.g., reducing the number of un-awarded scholarships; 
empowering learners) have similarly attained their goals, and in some instances have been expanded in 
scope.  Furthermore, the campus has seen several continuous-improvement projects (e.g., online leave-
reporting system; paperless payroll-stub distribution; LiveText implementation) outside the scope of 
AQIP Action Projects initiated and completed since January 2008. 

Improvement (I)  
8I1 (2012 REVIEW) The following are areas in which Eastern Michigan University is making 
improvements related to planning for continuous improvement. The Division of Academic Affairs has 
implemented a new administrative oversight through which they learn from recent summarization of 
strategic-planning efforts at EMU.  

During the past year, the University has made advancements in improving marketing and 
communication. These improvements include more robust and vibrant presentation of stories about 
EMU events and accomplishments, increased focus on external outreach via news media contracts, and 
streamlining assignments to ensure more focus in faculty/academic program coverage.  

8I2 (FYI) This area is currently an opportunity for improvement at EMU. 

Category Nine 

Processes (P) 

9P1 (2012 REVIEW) EMU receives many of its students through relationships with community colleges 
and high schools throughout Michigan; students come primarily from the southeastern sector of the 
State. The Office of Community College Relations works to enhance the educational transition to EMU 
for community college students by sharing curricular information and data to promote a smooth 
transfer process. The progress of these students is tracked using grades and yearly progress reports 
from matriculation at EMU through graduation.  

A recently developed formal relationship through which EMU receives students is the Early College 
Alliance (ECA), a program through which EMU joins with Washtenaw Community College and the 
Washtenaw County Intermediate School District. ECA serves high school students by providing a 
mechanism through which they can simultaneously complete the last two years of high school while 
earning college credits on the EMU campus.  

More generally, EMU builds and maintains relationships with prospective students, both traditional and 
non-traditional, through the interactions shown below.  
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In addition, EMU actively recruits international students 
and has established formal relationships to support that 
activity.  Members of the admissions staff visit foreign 
embassies in Washington, D.C. each fall to provide 
information about EMU’s academic programs and 
support services for international students.  Admissions 
staff members and academic administrators also visit 
various foreign countries (primarily Asian and Middle 
Eastern countries, at this time) for recruiting purposes; 
typically, these visits take place in cooperation with a 
secondary or higher-education institution in the host 
country.  Finally, several academic programs have 
established cooperative degree programs with foreign 
universities; through these programs, students work 
towards an EMU degree by studying in both their host 
countries and at EMU.  All of these international 
recruiting activities enhance the diversity of the EMU 
campus and make EMU’s resources available 
throughout the world. 

Advisory boards and committees exist across the University.  Advisory boards serve many purposes, 
including curricular advice, strengthening collaborative relationships with school districts, community 
colleges, surrounding cities, non-profit agencies, employers, and local and state governments; and fund-
raising activities. An EMU college or academic program cultivates each collaborative relationship; the 
primary coordination responsibility rests within that unit. 

9P2 (FYI) To ensure that EMU meets the needs of graduate schools and employers who hire our alumni, 
communication between University decision-makers, liaisons, and advisory boards is critical. Accredited 
programs engage in regular and rigorous reviews that focus on curricula and program standards, as well 
as on outcomes identified for students.   

As described in Category 1, faculty and academic administrators have integrated assessment of Student 
Learning Outcomes (SLOs) into the academic-program review process.  Program faculty communicated 
with employers, accrediting bodies, and graduate schools in identifying the SLOs.  

Several colleges and departments at EMU have internal and external specialized-accrediting bodies that 
provide guidelines and help to determine the individual needs of their programs.   
Many programs, particularly professional programs, at EMU also have advisory boards composed of 
practicing professionals in the region, alumni, clinical and field educators, and related stakeholders who 
can provide suggestions about EMU graduates’ levels of preparation for work or more advanced study.  

9P3 (FYI) EMU provides a broad menu of services to students internally (see Category 3, Category 6) 
and thus nurtures activities and relationships within the organization to support those services. 

Some of EMU’s longest-standing local community and regional relationships are with organizations that 
provide support to students by offering service-learning or other experiential-learning opportunities, 
and employment opportunities.  These relationships include Washtenaw County United Way, Ypsilanti 
Meals on Wheels, the Ypsilanti Heritage Festival, and the Ypsilanti Relay for Life.  EMU’s strong 
relationship with the community has been recognized by the Carnegie Foundation for the Advancement 
of Teaching and resulted in EMU receiving the Carnegie Community Engagement status in 2008.  

EMU Student Recruitment-Relationship Mechanisms 

Recruiting Current High 
School Students: 

Recruiting Transfer 
Students: 

Recruiter visits to high 
schools. 

Transfer in a  Day. 

Explore Eastern. Advis ing at Community 
Col leges. 

Eastern Fridays. Transfer Student 
Orientation. 

Fast Track. Recrui ter visits to 
Community Col leges. 

Washtenaw Consortium 

Grant. 

  

Upward Bound. Recruiting Adult 

Learners: 

International Compact. Return to Learn. 

Early Col lege Alliance. Adult Bachelor’s-Degree 
Program. 

  Second Bachelor’s-
Degree Program. 
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EMU recognizes systematic attention to relationships with external organizations that provide services 
to students as opportunities for improvement in the future. 

9P4 (FYI) The EMU Purchasing Department coordinates and supports campus units’ 
purchasing/contracting for goods and services.  EMU has established policies and procedures for 
conducting small-dollar transactions via a University-issued MasterCard, purchasing from a sole-source 
vendor, developing and distributing Requests for Proposals/Qualifications (RFP/RFQs), selecting vendors 
via a competitive or sealed-bid process, and working with proprietary vendors.  Through competitive 
bidding and pricing discounts, EMU has established a list of preferred vendors in various categories.  

9P5 (2012 REVIEW) Building external relationships and community engagement is given high priority 
at EMU. As also described in Category 2, the interactions between the University and the general 
community are integrated into all levels of the University, and are complex and multifarious. Deans, 
department heads, faculty, and staff belong to business and industry associations, chambers of 
commerce, and economic-development groups. For example, EMU faculty, staff, and administrators are 
members of Ann Arbor Spark, the Ann Arbor/Ypsilanti Chamber of Commerce, and the Washtenaw 
Economic Development group. The EMU Nonprofit Leadership Alliance (formerly the American 
Humanics) program and the Academic Service-Learning office have created an interactive website59 to 
facilitate discourse with all community organizations that are in need of interns and to facilitate 
collaboration between the community, students, and faculty. In addition, partnerships and 
collaborations with community organizations are facilitated through grants from various local, state, and 
federal agencies. 

Many of EMU’s individual colleges or programs are driven by discipline-specific accreditation 
requirements; these requirements often include building relationships with business or industry -specific 
organizations. For example, the School of Nursing, School of Social Work, and College of Education all 
pursue discipline-specific accreditation that has requirements for advisory committees comprised of 
professionals who provide suggestions regarding field or clinical curricula.  

9P6 (2012 REVIEW) EMU ensures that its partnership relationships are meeting the needs of all 
involved parties by holding regular meetings with stakeholders in relevant communities, and by 
conducting regular studies and surveys to learn about the reactions of partner institutions and 
organizations. 

EMU’s office of Institutional Research and Information Management (IRIM) prepares and distributes an 
annual Community College Transfer Student Report, which tracks community-college transfer students 
at EMU and provides comparative data for transfer students and native EMU students. Additionally, a 
Community College Partners Survey is under development, in conjunction with the Community College 
Relations Advisory Board. This survey will help EMU gather reactions from its community-college 
partners on their needs and strategies for addressing these needs.  

Recruitment representatives from EMU regularly attend college-fair events at area high schools to 
introduce high school students to the University. Additionally, EMU hosts an Annual High School 
Counselor Breakfast, which brings high school counselors to Eastern Michigan University campus fo r 
recruiting purposes. 

                                                                 

59
 http://www.emich.edu/engage/ 
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9P7 (FYI) Student representation on key-University councils allows students a formal structure to build 
relationships with University decision-making groups. For example, the EMU Student Leader Group, 
which is made up of student representatives from twelve major student organizations, serves as the 
Student Affairs Committee of the Board of Regents. This group works to define a common student 
agenda and serves as an advisory group to the Vice President for Student Affairs and Enrollment 
Management and to the President. This student participation has provided the University with valuable 
information from students on elements that are critical to their educational experience.  
Another area at Eastern that provides a strong internal collaborative network is Extended Programs and 
Educational Outreach (EPEO).  EPEO works with every college and with most EMU support offices to 
provide a cohesive network of services. Program coordinators and administrators within EPEO are aware 
of the capacity, services, and talent at the University and help to unite those areas to create better 
relationships. 

At EMU, an increasing number of cross-college and cross-disciplinary academic programs also exist, all 
represented and advised by integrated steering committees. These programmatic partnerships (e.g., 
Integrated Marketing Strategies, Language and International Business) provide models of fostering 
collaborative relationships across campus. 

Finally, when task forces or ad-hoc work groups are established (e.g., University Budget Council; AQIP 
Action Project teams; Institutional Strategic Planning Council), EMU takes deliberate steps to ensure that 
all relevant sectors of the University community are represented.  

Results (R) 

9R1 (2012 REVIEW) The fostering of collaborative and interdisciplinary relationships is a top priority 
for EMU and, as such, many of the University’s individual administrative and academic units conduct 
their own measures aimed at building and sustaining relationships, both between units with in the 
University and with external organizations. 

The University’s office for Community College Relations monitors EMU’s relationships and level of 
engagement with the area’s numerous community colleges. Of particular interest in recent years has 
been data on the University’s growing number of transfer students from community colleges, which is 
monitored through the Office’s annual Community College Transfer Student Report. The report presents 
data on transfer students’ average GPA, number of credits transferred, and number of degrees 
ultimately awarded by the University. The report, which is distributed within EMU and to area 
community colleges, has shown an increase in all three areas since 2004. .  

The collection and analysis of data on the University’s collaborative relationships are especially 
important with regard to student professional- and career-development. The University Advising and 
Career Development Center oversees and facilitates the recruitment of students by a variety of 
employers in interviews conducted on campus, and collects data on these measures through the 
University’s online jobs portal (eaglecareers.experience.com). Additionally, the College of Business 
(COB) conducts an annual Career Day Conference that draws corporate representatives to campus to 
discuss full-time and internship positions with EMU students.  The COB collects data on representatives’ 
reactions to the conference, and their relationships with EMU more generally.   

9R2 (FYI) One indicator of collaboration in this area is EMU’s ongoing federal funding (1999-2011) for 
the Upward Bound program, a pre-college academic program designed to provide students from 
Ypsilanti High School and Willow Run High School with the academic skills and motivation necessary to 
obtain college degrees. 
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9R3 (2012 REVIEW) EMU has sharpened its focus in building collaborative relationships since the 2008 
portfolio.  Efforts are concentrated on strengthening relationships with community colleges, in light of 
the importance of these institutions for student recruitment.  The development, refinement, and 
ongoing use of the Transfer Student Report reflect this focus.  Institutions with whom EMU competes for 
transfer students (e.g., University of Michigan, Michigan State University, Wayne State University, 
Central Michigan) do not offer comparable analytics to their community college partners.  Reactions to 
the Transfer Student Report – and EMU’s relationship efforts more generally -- from community-college 
partners have been positive.   

A second area of focus in building collaborative relationships is on our ultimate “consumers,” those 
employers who hire EMU graduates.  EMU’s strategies for strengthening and supporting these 
relationships include on-campus job fairs (e.g., Annual Teacher Job Fair; Diversity Career Fair; 
Government Job Fair), and an online portal to connect Eastern students with volunteer and employment 
opportunities (both on-campus and off-campus).  In these respects, EMU’s performance closely 
resembles sister institutions.   

Improvement (I)  
9I1 (2012 REVIEW) As noted in 9R3, EMU has refined the Transfer Student Report as a tool for 
strengthening relationships with community colleges.  Ongoing conversation with the Community 
College Relations Advisory Board members guides these refinements, and suggests additional avenues 
for further collaboration.  For example, EMU and some community-college partners are exploring 
possible mechanisms to allow students to take courses at, and receive financial aid from, both EMU and 
a community college simultaneously.   

EMU also continues to improve processes for recruiting FTIAC students.  The Office of Admissions has 
refined its high school visit program for Michigan and Ohio by identifying “tiers” of schools for visits 
based on the potential for expanded recruitment.  The Early College Alliance at EMU program has 
expanded its enrollment; the success to date of this early college program has prompted exploration of 
expansion possibilities.   External funding and collaborative relationships have contributed to the 
“Dreams to Reality” (D2R) and “UPrep Opening Doors” (UPOD) programs, both aimed at encouraging, 
preparing, and supporting Detroit under-privileged youths to pursue post-secondary education at EMU.   

9R3 also identified relationships with EMU alumni employers as a recent area of focus.  We have built on 
prior successes in this area by expanding the number and range of employer consort ia and networks 
with which we have relationships.  For example, since the 2008 portfolio, EMU has created a Corporate 
Relations Management team and has become a member of the Detroit Chinese Business Association.   

9I2 (FYI) EMU is at an initial stage of this process. 
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Criteria Index  

Criterion One ɀ Mission and Integrity  
The organization operates with integrity to ensure the fulfillment of its mission through structures and 
processes that involve the board, administration, faculty, staff, and students.  

Core Component 1a 
The organization’s mission documents are clear and articulate publicly the organization’s commitments.  

 EMU has a long tradition of community engagement particularly that linked to education and 
lifelong learning (e.g., http://www.emich.edu/engage/).  Partnering with communities is rooted 
in the institutional mission statement. (2I1) 

 The University’s mission, vision, and values appear in key University print and electronic 
documents.  The President and other campus leaders consistently reiterate these themes in 
their oral and written communications.  (5P10) 

 Building external relationships and community engagement are part of the EMU mission and are 
given high priority (9P5). 

Core Component 1b  
In its mission documents, the organization recognizes the diversity of its learners, other constituencies, 
and the greater society it serves. 

 Eastern Michigan University has a large number of resources centers and programs created for 
specific groups of students, such as the Disability Resources Center, the  Women’s Center, and 
the Center for Multicultural Affairs. In addition, Eastern Michigan University has been 
recognized as a military friendly school by GI Jobs Magazine and has been ranked in the top 15% 
of military friendly schools in the USA for the past three years. [1P10] 

 These partnerships also reflect outreach to various types of community –including communities 
defined by place (e.g., Ypsilanti, southeastern Michigan), heritage (e.g., African-American, 
Arabic), purpose (e.g., corporations, churches/synagogues/mosques, non-profits), and interest 
(e.g., environmental preservation, social advocacy). (2I1)  

 Performance-evaluation forms for administrators now focus on various leadership qualities, 
including embracing diversity, decision quality, composure, integrity, trust, ethics, and values. 
(5P9) 

 To recognize the diversity of its external constituents, EMU builds relationships that the 
characteristics of each external constituents. For example, EMU collaborated with the 
Washtenaw Intermediate School District to create the Early College Alliance (ECA), an early 
college program through which high school students attend the EMU campus to simultaneously 
complete their high school degree and earn up to 60 college credits. (9P1).   

Core Component 1c 
Understanding of and support for the mission pervade the organization. 

 Departmental orientations for new employees typically include a focus on how the department 
supports the educational mission of the University. (4P4)  

 The employee core competencies provide a framework not only for performance evaluation, but 
also and for employee recruitment, and for linking position descriptions to the university and 
unit-level missions.  (4P10) 

 The EMU mission and strategic directions are established and updated through inclusive 
processes that incorporate input from all constituencies.  (O5, 5P1)  
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 Many of our programs are externally accredited. EMU strongly supports the discipline -specific 
accreditation requirements works towards identifying and building relationships with business 
or industry-specific organizations.(9P5) 

Core component 1d 
The organization’s governance and administrative structures promote effective leadership and support 
collaborative processes that enable the organization to fulfill its mission.  

 In the past several years, Eastern Michigan University has undergone some restructuring in 
order to better support student learning. The Division of Student Affairs and Enrolment 
Management has developed a strategic plan that restructured the division; a new organizational  
structure called the Student Success Network was developed by Retention and Student Success; 
and Academic Affairs created the Office of Institutional Effectiveness and Accountability. [1I1]  

 Eastern’s outreach to communities occurs at various levels, and in a variety of mechanisms (2P2, 
2P3). 

 Shared governance is demonstrated in the collaboration between management and the unions. 
(4P7) 

 Shared governance at EMU incorporates the coordinated work of the Faculty Senate, Graduate 
Council, and College Councils; key administrative bodies (e.g., Provost’s Council, Executive 
Council); campus-wide planning bodies (e.g., Budget Council; Institutional Strategic Planning 
Council) and unions.  (4P6) 

 Through its seven meetings per year, the Board of Regents use committee meetings to help set 
direction and align administrative practices with Board policy.  Most committee meetings are 
open to the public.  (5P1; 5P5) 

 The Institutional Strategic Planning Council (ISPC), reactivated in 2011, began its current 
planning process by revisiting the Institution’s vision, mission, values, and goals through 
discussions with key focus groups and stakeholders., and through an electronic survey process 
which was sent to all university stakeholders including elected officials and community 
members.  (5P5) 

 To enable a collaborative process with the external constituents and to create strong 
community engagement, the University supports centers and programs like the Institute for the 
Study of Children, Families and Communities, Nonprofit Leadership Alliance program, the 
Academic Service Learning program, VISION. EMU became a recognized as a Carnegie engaged 
university in 2008, and has been recognized on the Presidents Honor Roll for the period 2006-
2011 (9R1) 

Core component 1e 
The organization upholds and protects its integrity. 

 All programs are subject to regular program review to ensure that Eastern Michigan University 
continues to meet certain learning standards, particularly nationally accredited programs. The 
Office of Academic Assessment has developed the academic program review process and 
ensured that all programs on campus have developed student learning outcomes. [1P18]  

 Eastern offers an anonymous Internet-based service through which any member of the campus 
community can report illegal, unethical, or suspicious behavior (3P6) 

 EMU has policies and infrastructure in place to address such matters as sexual harassment, 
academic dishonesty and misconduct in research, protection of human research subjects and 
ethical treatment of animals used in research, protection of employees, and student health and 
safety.  (4P7) 
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 Ethical behavior is expected throughout the University.  The University maintains a policy 
manual which has broad applications throughout the University.  The manual guides regulatory 
compliance … and reduces risk. (4P7)  

 The University’s commitment to ethical behavior is demonstrated by the College of Business’ 
Annual Ethos Week.  (4P7) 

 EMU is noteworthy in that with many key decisions, extensive input is sought from appropriate 
bodies at various levels in the organization. Some of these obligations are contractual, while 
others stem from a campus culture that now expects transparency and a level of participation.  
(5P5) 

 Performance-evaluation forms for administrators now focus on various leadership qualities, 
including embracing diversity, decision quality, composure, integrity, trust, ethics, and values. 
(5P9) 

 Through the collaborations and alliances that is part of, EMU upholds and protects its integrity. 
For example, through the Presidents’ Council, EMU collaborates with each of the 15 public 
universities in Michigan on issues related to their area of work (9P5).  

Criterion Two ɀ Preparing for the Future  
The organization’s allocation of resources and its processes for evaluation and planning demonstrate its 
capacity to fulfill the mission, improve the quality of its education, and respond to future challenges and 
opportunities. 

Core Component 2a 
The organization realistically prepares for a future shaped by multiple societal and economic trends. 

 Eastern periodically conducts internal surveys to learn about current community engagement 
activities (2R1). 

 EMU’s many articulation agreements with regional community colleges institutionalize our 
bonds with many of our area feeder schools.  More broadly, our educationally-focused 
partnerships strengthen our bonds with major regional employers, community organizations, 
and often with our donors. (2R4) 

 EMU uses multiple sources of information and guidance in determining new/emerging segments 
of the potential student population and new stakeholder groups.  (3P5)  

 Eastern recently identified core competencies for all professional and clerical staff positions; 
these competencies guide recruitment and evaluation processes.  (4P1)  

 Student demographics (e.g., high school-graduation projections, transfer-student markets, 
potential sources of non-traditional students) and faculty demographics are part of the 
University’s analysis when anticipating work-force needs. (4P5) 

 All divisions design specific training programs for their staffs in response to current issues.  (4P8)  

 On-going communication with our union leaders provides useful feedback to university 
administrators on the important issues and concerns of our staff and faculty. This collaborative 
process allows administration to respond quickly to resolve issues and address concern.  (4P12)  

 The ISPC goals include integrating operational plans for fulfilling the University mission and 
vision with current directions to ensure a five-year, sustainable plan that has accountable 
measures and acknowledges given resources.  (5P5) 

 Enrollment data and other (e.g., financial indicators; grant and contract proposals and awards; 
facilities projects; fundraising; and the like) reports are consolidated in briefing books 
distributed to the Board of Regents and senior leadership prior to every Board of Regents 
meeting. The Regents use these reports as a basis for discussion, raising questions for additional 
research and analysis, and deliberation regarding policies and strategies.  (5P6) 
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 The 2010 & 2011 NSSE Surveys (irim.emich.edu/ia_surveys.php#NSSE) have resulted in 
programmatic and process changes throughout all university division and programs.)  

 The University routinely collects, analyzes and distributes data to provide internal and external 
sources with societal and economic trends.  One example includes the office of Institutional 
Research and Information Management’s website (irim.emich.edu) where many trend 
illustrations can be found.  Sample links to Quick Facts, Student Profile, Faculty Profile and the 
Data Book provide all users with easy access to data for comparison trend purposes. [7P4]   

 To ensure timeliness, accuracy, reliability and security of information, different units within the 
University are responsible for entering data into the information system. [7P7] 

 Nearly all units within EMU are engaged in ongoing planning processes. (8P1, 8P2)  

 On an ongoing basis, EMU leadership develops alternative scenarios based on projections 
regarding overall enrollments, the enrollment mix, tuition levels, and levels of state funding.  
(8P7)   

 IRIM initiates and conducts studies and analyses in support of strategic planning and continuous 
improvement, budgeting, academic-program review, and enrollment management.  (8R1) 

 Unit plans have, overall, resulted in acceptable levels of goal attainment.  (8R2)  

 The Director of Training and Professional Development works with other campus groups upon 
request to provide training related to unit-plan development and implementation.  (8P9) 

 Program review is one of the tools used to assess how the various units are performing by 
identifying their strengths and challenges. Constant collaborations with Advisory Boards, which 
are working with many academic programs, ensure a good understanding of the societal trends 
and help programs adapt to the changes (9P6) 

Core component 2b 
The organization’s resource base supports its educational programs and its plans for maintaining and 
strengthening their quality in the future. 

 The University routinely analyzes and adjusts its compensation and benefit programs with a 
“total compensation” strategy to remain market competitive and minimize the potential for 
losing valued employees because of compensation issues. (4P3)  

 The Institutional Strategic Budget Council (ISBC) provides recommendations to the President’s 
Cabinet and Executive Council on the process, procedures, and development of the institutional 
budget.  In so doing, the ISBC reviews historic and actual budget, revenue, and expenditure 
information; incorporates strategic-planning priorities into budget deliberations; and assists in 
developing recommendations regarding the annual budget consistent with long-range financial 
projections based on program, enrollment, market, compensation, and other relevant trends.  
(5P8) 

 The University’s resources are essential to supporting and assisting with improvements for both 
instructional and non-instructional programs.  Several major investments to strengthening 
educational quality include (a) promoting collaborative relationships with internal and external 
organizations [7R1], (b) encouraging a diverse culture [7R1], (c) utilizing technology [7R1], and 
(d) supporting courses/programs to continuously improve [7P1].  

 Educational programs and plans are maintained, supported and improvement encouraged 
through various avenues such as catalogs, academic program review, student course evaluations 
and student learning outcomes. [7P1] 

 The Academic Affairs Planning Commission works to align funding with programmatic directions 
and future plans. (8P4) 
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 Both individual units planning, as well as broader divisional planning, are aligned with the work 
of the University Budget Council, and other key University bodies such as the President’s 
Executive Council, and the Strategic Enrollment Management Council.  (8P4) 

 Discussions within the EMU President’s leadership team result in recommendations to the 
President regarding strategy and action plan prioritization, and thus resource allocations.  The 
University Budget Council provides comments and makes recommendations regarding a budget 
consistent with strategies and action plans.  (8P6) 

 All divisions design and implement professional-development programs in response to changes 
in institutional strategies and action plans.  (8P8) 

Core component 2c 
The organization’s ongoing evaluation and assessment processes provide reliable evidence of 
institutional effectiveness that clearly informs strategies for continuous improvement. 

 Between 2008 and 2011, the number of programs on campus with stated student learning 
outcomes has increased from fewer than half to 100%, largely due to the efforts of the Office of 
Academic Assessment (OAA). The OAA also oversees program review, student learning outcome 
assessment, and specialized accreditation. [1P1, 1P2, 1P18, 1R1, 1R3] 

 Eastern’s core employee competency models guide training and professional development via 
the performance-evaluation processes; gaps between performance standards and performance 
observed triggers discussion about training that can assist the employee in improving.  (4P8) 

 Staff evaluation forms are electronic, and thus easily accessible throughout the year; 
performance feedback provides a detailed and comprehensive basis for performance 
improvement and ongoing professional development.  (4P10) 

 DSAEM has used Student Voice for benchmarking surveys throughout 2010-2011 in areas such 
as Dining Services, Orientation and First Year Programs, Residence Life, Greek Life, Civic 
Engagement, and College Health.  Results are currently being used to improve programs and 
services for students in relevant departments. (4R1) 

 EMU’s IRIM implemented a University Dashboard to further systematize EMU’s formal tracking 
and review of key performance indicators. (5P6) 

 EMU uses such national standardized assessments as the NSSE and CIRP as strategies to identify 
student support service needs. In addition, units across the University use methods ranging from 
surveys and focus groups to suggestion boxes and similar informal methods. (6P1)  

 Another approach includes placing students on key University committees and councils to allow 
them to express their support service needs directly to campus leaders who can take action. 
(6P1) 

 EMU uses advisory boards, user surveys, and comparison with national standards as gu ides for 
continuous improvement in faculty and staff support (6P2)  

 Two permanent customer service/continuous improvement departmental teams (Physical Plant 
and Career Services) were started following success of the initial AQIP team (Financial Aid). 
Evaluations were completed (campus-wide for PP and customers as well as internal climate 
survey for CS) and teams have enhanced processes and procedures as result. (6I1)  

 The University’s culture offers many methods of evidence for institutional effectiveness. [7I2] 

 Short-term and long-range planning activities occur at different University levels which include 
planning and continuous improvement strategies. [7P2] 

 The University uses multiple venues and inputs to establish the needs of departments and units 
to collect, store and access of data. [7P3] 
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 Priorities/needs of departments and units are the determining factors in selecting sources for 
information which allow for comparative data and benchmarking in order to strive for better 
strategies and continuous improvement. [7P5] 

 At the divisional and unit levels, a range of activities and measures are used to measure 
effectiveness of planning processes and systems. Institutional data that are collected and 
utilized to determine the effectiveness of our planning processes ranges from the annual 
administration of the CIRP Freshman Survey and National Survey of Student Engagement (NSSE) 
to retention and graduation rates, degrees awarded, faculty and class size, enrollment 
management (headcount, student credit hours), cost of attending, and student life.  (8R1) 

 Eastern does use IPEDS (Integrated Postsecondary Educational Data System) to influence 
decision-making using peer data. Statewide data from other Michigan public universities are 
compared to EMU for enrollment, retention, graduation, and financial-performance planning.  
(8R4)   

 In addition to using peer institutions as benchmarks, the University also uses best practices, 
professional-organization standards, national, and competitors.  (8R4) 

 This is part of our continuous search for improving relationships with the external constitutes. 
For example, the annual Community College Partner Survey, first used in October 2011, helps us 
get feedback from community colleges and helps us better fulfill their needs (9P6)  

Core component 2d 
All levels of planning align with the organization’s mission, thereby enhancing its capacity to fulfill that 
mission. 

 Several university divisions (e.g., the College of Arts and Sciences, the largest academic college 
at EMU; the Division of Student Affairs and Enrollment Management) have strategic plans that 
explicitly address community engagement. (2P2)   

 Effective planning requires valuable measuring in numerous categories at all levels which 
contribute to the University’s mission and goals. [7R2] 

 The University is currently developing a new strategic plan for the next 5-7 years.  Once in place 
next year, a stronger planning alignment at all levels will be formed. [7P6]  

 Macro and micro plans based on EMU’s institutional values and goals serve as  a framework for 
developing key action plans. (8P3) 

 Presently EMU is in the process of developing a strategic plan. Several units on campus have 
already completed their own strategic plan. In 2013 all these plans will be aligned (9I1)  

Criterion Three ɀ Student Learning and Effective Teaching  
The organization provides evidence of student learning and teaching effectiveness that demonstrates it 
is fulfilling its educational mission. 

Core component 3a 
The organization’s goals for student learning outcomes are clearly stated for each educational program 
and make effective assessment possible. 

 All programs at Eastern Michigan University have stated learning outcomes that are assessed by 
the Office of Academic Assessment (OAA). The OAA also oversees specialized accreditation and 
provides support for programs revising or developing their student learning outcomes 
performing program review. (1P18, 1R1, 1R3) 

 Eastern’s cyclic program review process includes consideration of ways in which program faculty 
and students are engaged with the community, and in which that engagement contributes to 
student learning (2P4). 
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 Student learning assessment occurs at all levels within the University.  The Division of Student 
Affairs and Enrollment Management has implemented an Assessment Committee and 
established assessment objectives for each office, utilized StudentVoice to allow students to 
express their opinions, and formalized assessment training. (7I1)  

 Other types of student learning outcomes are analyzed and distributed through various 
avenues.  National surveys such as the National Survey of Student Engagement and Cooperative 
Institutional Research Program compare results in student satisfaction and engagement. 
Additional peer group benchmarking is conducted in student retention and graduation. (7R3) 

 In its mission, EMU places a high emphasis on community engagement and applied learning. To 
support applied learning, EMU not only supports programs such as Nonprofit Leadership 
Alliance., Academic Service Learning, and VISION, but also requires internships in most of its 
academic programs. The creation of the Peace Corps Collaboration is another example of 
innovation in fulfilling our educational mission. (9I1)  

Core component 3b 
The organization values and supports effective teaching. 

 Faculty members define expectations for effective teaching at the department level and 
document these expectations in the Department Evaluation Document (DED). The DED is the 
basis for evaluating teaching performance in all pre- and post-tenured faculty evaluations. 
[1P11, 1P15] 

 Faculty Development Center (FDC) topics include considerations (e.g., student learning styles) 
important in working with a diverse student population, the institutional framework for 
coordinating didactic and experiential education, and campus resources supporting instructional 
technology.  (4P4) 

 EMU’s training efforts inevitably focus on helping students learn since the largest segment of 
the campus workforce is the faculty (including lecturers and other instructional staff). The 
instructional-evaluation process focuses heavily on teaching effectiveness, as judged by 
students, peers, and faculty members themselves.  (4P8) 

 The FDC offers a broad array of professional development programs on topics ranging from 
pedagogical approaches, to technology applications in the classroom, to data analysis.  (4P9)  

 The FDC and the Division of Information Technology (DoIT) jointly offer an e -Fellows program 
through which faculty members receive funding and support for incorporating technology in 
teaching.  (4P9) 

 Faculty and lecturers are nominated for a wide variety of awards by students. Faculty and 
lecturers are recognized at annual campus ceremony that celebrates the contributions of those 
who have made the greatest difference in the lives of their students.  (4P11) 

 Eastern’s Faculty Development Center surveys all faculty and lecturers every three years 
regarding wishes for Center programming.  In the most recent survey, most respondents’ 
desired support focused on teaching strategies, particularly those that are technology-based 
and those that are aimed at active student engagement.  (6R3) 

 Instructional effectiveness data are gathered and analyzed through several key performance 
measures, not limited to Academic Program Review, usage of the Faculty Development Center, 
research grants and patents, average teaching load, and average class size.  [7R1]  

 The University has developed a free online employee self -paced system called eSuccess with 
professional development courses, and the E-College Course Management system. [7R1] 

Core component 3c 
The organization creates effective learning environments. 
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 Eastern Michigan University offers classes in a variety of formats in order to support a wide 
range of student learning styles and needs; for instance, there are many courses offered either 
entirely or partially online to accommodate students who learn best in an online environment or 
are unable to commute to campus regularly. In addition, there are a wide range of support 
services available on campus (such as the Holman Success Center and the Academics Project 
Center). [1P8, 1P10, 1P12, 1P15, 1R5] 

 Eastern gathers data from students both on a course-by course basis and immediately prior to 
graduation regarding effectiveness of courses, instruction, faculty interaction and opportunities 
for learning.  Participation in NSSE enables benchmarking in these and other dimensions.  (3R1)  

 The most recent alumni survey indicated that, while they were students, EMU graduates most 
valued Eastern’s professors, faculty, and educational reputation; classes, programs, and learning 
experience ; facilities and campus ; and experiential learning opportunities.  (3R4)  

 EMU has made major improvements to key academic facilities in the past three years. Two 
major classroom and laboratory buildings – Pray-Harrold and the Mark Jefferson science 
complex – were completely refurbished in the largest capital improvement project in the 
campus’ history.  (3I1) 

 A key focus in both the new-faculty orientation program and the subsequent department/ 
college orientation programs is the ability to work successfully with EMU students. (4P4)  

 Since 2007, there have been major improvements to Mark Jefferson and Pray-Harrold, our 
largest classroom buildings. Additionally, classroom space has been added to McKenny Hall. The 
completion of the new Science Center has also provided additional classroom and office space 
for students and faculty. (4I1) 

 The Academic Projects Center (APC), a service facility that offers individual writing, research, 
and technology assistance, is a collaboration between the University Library, Academic 
Technology and Computing Services, the University Writing Center, and the Writing Across the 
Curriculum and First Year Writing Programs. (6R2)  

 The Coordinated Student Advising Team (CSAT) reaches out proactively to at-risk students as a 
result of building an intrusive advising and study skills experience for students. Their efforts are 
having a favorable impact on our probation and retention rates. The number of FTIAC’s who 
ended the year on academic probation decreased by 25.8%, relative to the Fall 2009 FTIAC 
cohort as a direct result of the intrusive work the CSAT program did with FTIACs who were 
identified as being a risk. (6I1) 

 Recent alumni surveys indicate that most EMU graduates responding considered their 
education, including their coursework and interaction with fellow students and with faculty 
members, valuable preparation for their careers (6R1). 

 To improve understanding of students’ needs, expectations and accomplishments, the 
University engages in numerous campus events. [7P1]  

Core component 3d 
The organization’s learning resources support student learning and effective teaching.  

 There is a wide range of support services available on campus for students (such as the Holman 
Success Center and the Academics Project Center). Data gathered from services such as these 
indicate that students who participate in these programs perform better in their courses. [1P8, 
1P10, 1P15, 1R5] 

 On the most recent NSSE administration, EMU performed better than Michigan benchmark 
schools on institutional environment metrics including providing support students need to 
succeed academically; encouraging contact among students from different economic, social, 
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racial or ethnic backgrounds; and helping students cope with non-academic responsibilities.  
(3R4) 

 In 2010, the Student Success Network (SSN) was established, knitting together the primary 
academic support (e.g., Writing Center; Mathematics Tutoring Center; Holman Success Center) 
and advising offices (Academic Advising Center; College Advising Centers) into a single unit 
focused on academic success. Through the unified efforts of the Student Success Network, 
faculty members now have access to an online “Early Warning System” for first-year students.  
(3I1) 

 Student satisfaction information is systematically gathered and assessed in … Freshmen 
Academic Advising … and the academic support services in the Holman Learning Center. (6P4)  

 … as part of EMU’s AQIP Academic Advising Project, students and advisors were surveyed 
separately to determine the support service needs of both students and advisors. The EMU 
Student Success Council is using the results of these surveys to improve the delivery of academic 
advising from students’ admission through graduation, and to determine effective ways to 
integrate career advising with academic advising. (6P4) 

 The University’s financial resources are invested effectively in technology.  An online catalog 
system, Grades First software, Wi-Fi coverage on campus including dorms and apartments, and 
24 hour IT computer lab availability are a few examples of the capital outlays. [7R1]  

 Establishing internal and external partnerships and collaborations is a synergy the University 
continues to build. [7R1] 

Criterion Four: Acquisi tion, Discovery, and Application of Knowledge  
The organization promotes a life of learning for its faculty, administration, staff, and students by 
fostering and supporting inquiry, creativity, practice, and social responsibility in ways consistent with its  
mission. 

Core Component 4a 
The organization demonstrates, through the actions of its board, administrators, students, faculty, and 
staff, that it values a life of learning. 

 Eastern Michigan University’s general education requirements involve Learning Beyond the 
Classroom (LBC) activities in order to foster lifelong learning. [1P17, 1R2]  

 Eastern operates multiple charter schools, one of which is the Ann Arbor Learning Community 
(designated one of the 53 best charter schools in the United States in 2007 by the Center for 
Education Reform). (2R2) 

 Many offices and departments throughout campus hold memberships in relevant professional 
associations, and faculty/staff regularly engage in opportunities to learn about student needs in 
a broader context, beyond the scope of the University, through these associations. (3P1)  

 Programs aimed specifically at supporting faculty members’ scholarly work include the 
Sabbatical Leave program and the Faculty Research Fellows (FRF) program, both of which 
provide released time from teaching to pursue a research agenda.  (4P9; 4R2) 

 All employees also have tuition waivers on EMU regular courses as an employment benefit.  
(4P9) 

 Eastern offers faculty in their first or second year of employment competitive monetary awards 
to carry out research or creative projects.  (4P11) 

 During the annual Celebration of Excellence week, EMU recognizes outstanding student work 
through the Undergraduate Symposium and the Graduate Research Fair.  (4P11)  
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 Employees have expressed a general interest for more professional development and the 
University has responded by implementing a new Learning Management System through which 
training will be offered and tracked for all university staff. (4P13)  

 A campus wide learning management system has been developed and implemented, providing 
staff with professional and personal development through an online course. Originally piloted 
with a small group of employees, it has grown to include all non-bargained-for employees and 
two bargaining units. (4I1) 

 The University’s Core Competency model, which describes the essential qualities and abilities 
needed by each employee to advance EMU’s institutional mission, aligns competencies with 
more than 1,400 professional development courses available to faculty, staff, and 
administrators.  (5R2) 

 Strategies include holding regular staff meetings and periodic cross-divisional, topical meetings; 
maximizing constituent involvement as processes are developed and revised; and providing 
access to and encouragement of professional development. (6P5) 

 The University offers eSuccess, a free online self-paced professional development courses for 
staff, faculty and administrators. [7R1] 

 Other options the University offers for staff, faculty, students and the general public are 
ElderQuest, a non-profit program designed for persons 50 years and older; Return to Learn, an 
admission program intended to inspire adults to finish their education or start a new career; and 
Keys to Degree, a single parent (ages 18-24) program who have one child age 18 months or 
older60. 

 The University is committed to life-long learning for its staff, faculty and administrators through 
a tuition waiver program61.  

 All divisions design and implement professional-development programs in response to changes 
in institutional strategies and action plans.  (8P8) 

Core Component 4b 
The organization demonstrates that acquisition of a breadth of knowledge and skills and the exercise of 
intellectual inquiry are integral to its educational programs.  

 Eastern Michigan University’s general education program requires that all students take classes 
from a variety of disciplines in order to ensure they receive a well -rounded education. In 
addition, through developing student learning outcomes and performing regular program 
review, Eastern Michigan University’s educational programs ensure that students acquire a 
breadth of knowledge and skills and learn to exercise educational inquiry. [1P17, 1R2, 1R4]  

 Eastern’s Faculty Development Center offers ongoing training related to the undergraduate 
general education curriculum. Workshop topics have included advising under the new 
curriculum, developing GE courses, and writing learning outcomes. (4P4)  

 General Education advising has been centralized within the Academic Advising Center (now 
University Advising & Career Development Center).  Beginning with the FTIAC class of 2009, the 
UACDC is responsible for all General Education advising until a student has completed the 
requirements.  (6I1) 

 Examples of integral components to its educational programs include  Grades First, an early 
diagnostic system for at-risk students [7R1]; the Summer Incentive Program (SIP) for at-risk high 

                                                                 

60
 http://www.emich.edu/academics  

61
 http://www.emich.edu/hr/benefits/benefits_in_brief.html  
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school graduates with an opportunity for academic success62; and Promoting Academic Survival 
and Success (PASS), a first-year academic support program to benefit students during transition 
from high school to college63.  

 The University establishes an essential core for undergraduate education with the General 
Education program which is designed to provide students with a comprehensive educational 
experience and prepare them for study within their major64.  

Core Component 4c 
The organization assesses the usefulness of its curricula to students who will live and work in a global, 
diverse, and technological society. 

 Specially accredited programs examine their curriculum to ensure that it is up to date regularly. 
In addition, measuring student learning based on laid out student learning outcomes is an 
integral part of the program review process, and this process requires that programs evaluate 
how up-to-date their program curriculums are. [1P2, 1P3, 1P4, 1P13, 1P18, 1R3, 1R4] 

 Individual course evaluations, graduating student surveys, alumni surveys, and such national 
surveys as NSSE provide information about students’ satisfaction with their programs of study.  
(3R1) 

 In the most recent alumni survey, most respondents (87%) were “very satisfied” or “satisfied” 
with their major; nearly all (93%) felt that EMU prepared them “very well,” “well” or 
“adequately” for continuing their education and 89% felt that EMU prepared them well for their 
present occupation. (3R4) 

 Eastern annually administers two internal surveys (the EMU Senior Survey, and the Career 
Services/Alumni Survey) that include questions asking students to evaluate the quality of their 
EMU education and career preparation. (6R2) 

 The University is dedicated to developing and expanding a network of internal and external 
partnerships and collaborations, while promoting a culture of diversity. [7R1]  

 By using the Acalog course and program development/management system, the consistency 
and level of standardization of catalogues through regular updates allows the University to 
assess its curricula. [7I1] 

 The nature and quality of academic programs through program review, student course 
evaluations, student learning outcome assessment, and other department or college 
measurements are elements that the University routinely assesses. [7P1, 7R1 and 7I1]  

Core component 4d 
The organization provides support to ensure that faculty, students, and staff acquire , discover, and apply 
knowledge responsibly. 

 Eastern offers an anonymous Internet-based service through which any member of the campus 
community can report illegal, unethical, or suspicious behavior (3P6)  

 The Faculty Development Center, research grants and patents, faculty sabbatical and awards, 
and systematic assessment measures within each division/department are some of the 
important support tools the University provides to ensure responsible knowledge. [7R1]  

                                                                 

62
 [http://www.emich.edu/hsc/programs/summerincentive.html] 

63
 http://www.emich.edu/uacdc/students/advising/pass.php 

64
 http://www.emich.edu/gened/ 
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Criterion Five: Engagement and Service.  
As called for by its mission, the organization identifies its constituencies and serves them in ways both 
value. 

Core Component 5a 
The organization learns from the constituencies it serves and analyzes its capacity to serve their needs 
and expectations. 

 Most departments and colleges rely on student organizations or advisory boards to keep 
informed about student concerns. [1P10] 

 The institution invested substantial time and resources in recent years learning about the needs 
of identified sub-populations, including transfer students, veterans, high school students 
attending EMU, academically at-risk students, honors students, students transitioning through 
their first year at EMU, students with disabilities, students of color and LGBT students. (3P1)  

 Individual course evaluations, graduating student surveys, alumni surveys, and such national 
surveys as NSSE and CIRP provide information about students’ satisfaction with their programs 
of study.  (3R1) 

 Administrative leaders collaborate with faculty and communities to identify opportunities that 
are aligned with the EMU mission and vision.  (5P4) 

 At different levels, several planning councils have short-term and long-range planning activities 
in order to facilitate opportunities to learn from constituencies. [7P2]  

 The University regularly analyzes and share data and overall performance throughout the 
organization using a variety of methods including IRIM’s website, EMU’s dashboard, and the 
University Budget Council’s website. [7P4]  

 Different approaches to learn from the University’s constituencies are utilized in order to serve 
their needs and expectations with respect and importance. [7P1]  

 The University employs benchmarking and a variety of other methods to study the needs of its 
constituencies. [7R3] 

 Planning and selection of strategies throughout the University are guided by input from 
constituencies.  (8P2) 

 Curriculum improvements, goals and objectives for various academic programs are being 
established with the advice of external program advisory committees (Advisory Boards) that are 
made up from experts in the community (99P5; 9R1) 

Core Component 5b  
 The organization has the capacity and the commitment to engage with its identified 

constituencies and communities. 
 Programs are asked during program review to describe how their programs interact with and 

support the community around Eastern Michigan University. In addition to this, many programs 
have a service learning requirement. Lastly, the Vision Volunteer Center exists to provide 
students with opportunities to learn more about social issues while simultaneously earning class 
and Learning Beyond the Classroom credit. [1P2, 1P15, 1P16, 1P17, 1P18]  

 A recent survey of campus leadership identified over 200 distinct ways in which individual 
members of the campus community, academic and student life programs, and organizational 
units at various levels work to enrich communities (geographic, interest-based, or professional).  
(2P2) 

 Eastern engages with key non-student constituencies (including parents, taxpayers, state 
legislators, Board of Regents members, alumni, members of local communities, employers of 
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our alumni, high schools and community colleges) using varied means that include focus groups, 
surveys, direct communication and networking via advisory boards (3P3)  

 EMU faculty, staff, and administrators serve on the governing boards of various civic and non-
profit organizations to lend their professional expertise to the well -being of these organizations.  
Similarly, members of the community and region are vital members of EMU advisory boards and 
committees. (3P4). 

 Faculty and students interact with employers throughout the state and beyond through 
internships, practicum experiences, field placements, community service and service -learning 
activities.  (3P4) 

 Both on the organizational level and on the level of individual members of the campus 
community, Eastern is a regular participant in local and regional initiatives.  (3R5)  

 In 2008 EMU received the highly regarded Carnegie Community Engagement Classification for 
both Curricular Engagement and Outreach & Partnerships from The Carnegie Foundation for the 
Advancement of Teaching.  (3R6) 

 The Division of Communications coordinates regular internal communications designed to foster 
greater unity through increased understanding of campus events and insight into how executive 
decisions are made.  EMU’s internal communications are now frequent, regular, and 
multimodal.  (5P7) 

 The University demonstrates this component through several campus events such as the 
President’s Campus Forums, campus-wide forums offering direct engagement opportunities 
with President Martin; recognition, awareness-building or enrichment events; and celebrating 
EMU accomplishments. [7P1] 

 The University’s office for Community College Relations monitors EMU’s  relationships and level 
of engagement with the area’s numerous community colleges. The University Advising and 
Career Development Center oversees and facilitates the recruitment of students by a variety of 
employers in interviews conducted on campus, and collects data on these measures through the 
University’s online jobs portal (eagelcareers.experience.com).  

Core Component 5c 
The organization demonstrates its responsiveness to those constituencies that depend on it for service.  

 Eastern communicates expectations (for faculty and staff, students, and community partners) 
regarding community outreach activities using a variety of formats; this variety reflects the 
diversity of activities and constituencies involved (2P3). 

 EMU’s educationally-focused community partnerships strengthen access to higher education in 
southeastern Michigan.  These partnerships themselves are a “soft” recruiting approach: by 
connecting with area K-12 students, families, and educators, EMU makes the prospect of post-
secondary education concrete for individuals who might not otherwise consider college an 
option.  (2R4) 

 Many offices and departments throughout campus hold memberships in relevant professional 
associations, and faculty/staff regularly engage in opportunities to learn about student needs in 
a broader context, beyond the scope of the University, through these associations. (3P1)  

 The University seeks students’ input as to what services are needed, the quality of these 
services, and the students’ level of satisfaction with the services. (3P2) 

 EMU is noteworthy in that with many key decisions, extensive input is sought from appropriate 
bodies at various levels in the organization. Some of these obligations are contractual, while 
others stem from a campus culture that now expects transparency and a high level of 
participation.  (5P5) 
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 EMU support areas, such as the Faculty Development Center and campus housing and dining 
services) use information from regular consumer surveys to guide their prioritization of various 
service offerings and scheduling/format choices for making these services available.  (6P4)  

 Two permanent customer service/continuous improvement departmental teams (Physical Plant 
and Career Services) were started following success of the initial AQIP team (Financial Aid). 
Evaluations were completed (campus-wide for PP and customers as well as internal climate 
survey for CS) and teams have enhanced processes and procedures as result. (6I1)  

 The University is making major progress in improving responsiveness to constituencies’ needs, 
requests and wants.  Two examples at the university level include designing and implementing a 
dashboard and a comprehensive academic decision support tool.  A few other contributions by 
divisions/departments incorporate implementing the Acalog course and program 
development/management system, purchasing the R25 classroom scheduler and management 
system, acquiring StudentVoice software to allow students to express their opinions, and 
utilizing technology-assisted methods throughout campus. [7I1] 

 EMU is part of the Southeast Michigan Collaborative, an entity formed by representatives of 
universities and community organizations in South East Michigan, to discuss monthly common 
goals and objectives, and to strive for broad distribution of services within the geographic area.  
Plans are underway to provide orientation and cross-training to student volunteers, and to 
ensure that efforts within the area are not duplicated (9P5)  

Core Component 5d 
Internal and external constituencies value the services the organization provides. 

 These efforts often reflect symbiotic partnerships, in which both EMU and community partner’s 
benefit; they are often initiated by EMU, but developed, implemented, and maintained 
cooperatively; and many are aimed at participants’ personal/professional growth, well-being, 
and life-long learning. (P2) 

 EMU’s most recent social and economic impact study, completed in 2009, details the substantial 
positive contribution that the university makes to the region.  (2R)   

 Two of the initial AQIP Projects (Academic Advising and Quality Service) were directly linked to 
input and feedback received from students relative to the importance of building and 
maintaining positive relationships with students.  Both resulted in enduring changes in how 
services are delivered, and in continued efforts to improve services further. (3P2)  

 In the most recent alumni survey, most respondents (87%) were “very satisfied” or “satisfied” 
with their major; nearly all (93%) felt that EMU prepared them “very well,” “well” or 
“adequately” for continuing their education and 89% felt that EMU prepared them well for their 
present occupation. (3R4) 

 Evidence that internal and external constituencies value the University is shown through 
enrollment growth, affordability of low tuition increases and financial aid growth, upholding 
quality, and maintaining institutional and specific-program based accreditations continuously. 
[7R2] 

 Additional verification that the University is valued comes from numerous sources mentioned in 
the online institutional data book65.  

 The University is member of the Chambers of commerce in every community that we serve.  

                                                                 

65
 http://irim.emich.edu/datafiles/pdf/EMU_Databook_2011.pdf 
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 The University has been nominated on the Presidents Honors Role for five years in a row (2006-
2011) 

 EMU has been recognized by the Michigan Campus Compact for its community engagement. 
 Several organizations (e.g. Red Cross, American Cancer Society, and United Way) partner with 

EMU on a regular basis for community events and fundraising.  

 The Student Center is being used on a regular basis by community organizations for events.  

 The Carnegie Foundation for the Advancement of Teaching has selected Eastern Michigan 
University to receive its 2008 Community Engagement Classification. 
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Self-Evaluation Chart  
 

Institution: Eastern Michigan University   Date: June 1st, 2012 

First Portfolio?  Å YES  X NO       URL link to Portfolio: www.emich.edu/portfolio 

Item # 
In-depth? 

SS S ? O OO 

This time Last time 

1P1 No No      

1P2 No Yes      

1P3 No No      

1P4 No Yes      

1P5 No Yes      

1P6 No Yes      

1P7 Yes Yes    X  

1P8 Yes Yes   X   

1P9 No Yes      

1P10 Yes Yes  X    

1P11 No Yes      

1P12 No No      

1P13 No Yes      

1P14 No N/A      

1P15 Yes N/A  X X   

1P16 No N/A      

1P17 Yes N/A   X   

1P18 Yes N/A   X   

1R1 Yes No  X X   

1R2 No No      

1R3 Yes No  X    

1R4 No No      

1R5 Yes No  X    

1R6 Yes No  X X   

1I1 Yes No  X    

1I2 No No      

2P1 No Yes      

2P2 Yes No   x   

2P3 Yes No    x  

2P4 Yes No    x  

2P5 No Yes      

2P6 N0 N/A      

2R1 Yes Yes   x   

2R2 No Yes      

2R3 No Yes      

2R4 No N/A      

2I1 Yes No   x   

2I2 No No      

3P1 Yes Yes x     

3P2 No Yes      

3P3 No No      

3P4 Yes Yes  x    

3P5 No No      

3P6 No Yes      

3R1 Yes Yes  x    

3R2 No No      

3R3 No No      

3R4 Yes No x     

3R5 No No      

3R6 No No      

3I1 Yes No x     

3I2 No No      

4P1 No Yes      

4P2 No Yes      

4P3 No No      

4P4 No Yes      

4P5 No Yes      

4P6 No Yes      

4P7 No Yes      

4P8 Yes No  x    

4P9 Yes No  x    

4P10 Yes Yes x     

4P11 Yes N/A  x    

4P12 No N/A      

4P13 No N/A      

4R1 Yes Yes  x    

4R2 No No      
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4R3 No No      

4R4 Yes No  x    

4I1 Yes No x     

4I2 No No      

5P1  Yes  X    

5P2  Yes      

5P3  Yes      

Item # 

In-depth? 

SS S ? O OO 

This time Last time 

5P4 No No      

5P5 Yes Yes  X    

5P6 No Yes    X  

5P7 Yes Yes  X    

5P8 No No      

5P9 Yes Yes    X  

5P10 No N/A      

5R1 No No      

5R2 Yes No  X    

5R3 No N/A      

5I1 Yes No  X    

5I2 No No      

6P1 No Yes      

6P2 No Yes      

6P3 Yes Yes  X    

6P4 No 

 

 

 

Yes      

6P5 NO Yes      

6R1 NO Yes      

6R2 Yes Yes   X   

6R3 NO 

 

No      

6R4 NO N/A      

6R5 YES N/A    X  

6I1 YES No    X  

6I2 NO No      

7P1 YES Yes  X    

7P2 YES Yes      

7P3 NO No      

7P4 YES Yes   X   

7P5 NO No      

7P6 YES Yes      

7P7 YES Yes      

7R1 YES Yes  X    

7R2 NO No      

7R3 NO N/A      

7I1 NO No   X   

7I2 NO No      

8P1 Yes Yes   X   

8P2 Yes Yes    X  

8P3 No Yes      

8P4 Yes Yes    X  

8P5 No Yes      

8P6 No No      

8P7 No Yes      

8P8 No Yes      

8R1 Yes Yes   X   

8R2 No Yes      

8R3 No No      

8R4 Yes Yes    X  

8R5 No N/A      

8I1 Yes No     X 

8I2 No No      

9P1 Yes Yes x     

9P2 No Yes      

9P3 No Yes      

9P4 No Yes      

9P5 Yes N/A x     

9P6 Yes N/A  x    

9P7 No N/A      

9R1 Yes Yes    x  

9R2 No Yes      

9R3 No N/A      

9I1 Yes No    x  

9I2 No No      

 

 


